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Abstract
This paper, through a mixed-method approach (interview and survey questionnaire), 
investigates the responsibility of  family towards teaching ethics and morality to children for 
sustainable development, specifically in Bangladesh. Reports and studies have shown that 
children have shown unethical and immorality practices due to a lack of  education about 
Ethics and Morality, similar to those of  tertiary-level graduates. This situation becomes an 
impediment to sustainable development. Malpractices, unethical behavior, and immorality 
actions are rampant reported in the mainstream news. Eventually, such a situation leads to 
non-sustainable development. The findings opined that the family has a fiduciary 
responsibility to teach Ethics and Morality to children. The respondents contended that the 
value-driven approach through the Tawhidic Paradigm (Unity of  God) of  teaching ethics and 
morality empowered society in Bangladesh with high ethical and moral conducts in decisions 
and actions. This study provides practical implications for policymakers and practitioners for 
socio-economic policies and practices in Bangladesh for sustainable 
development. The results of  the study are contextually limited by the size 
of  the samples, area, and robustness of  the analysis. 
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1. Introduction
The 2002 World Summit on Sustainable Development 
marked a clear and standard definition with the widely used 
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obtained from the exam. (Majlis Amana Rakayat, 2019). The Penyaluran 
Pembiayaan Perniagaan Programme targets extend financing for 17,500 
recipients during the period of  2016 to 2020. MARA has spent around 
RM396.7 million under the programmed for SME financing and other 
assistance for more than 3,900 enterprises in 2017. Also, the programme 
received an allocation of  RM300 million from federal government to assist 
3,085 SMEs in year 2018. (SME Annual Report 2017/2018) However the 
recipients of  financing under the programme are very minimal number 
compares total number of  micro enterprises operating in the country.

3. Contemporary mosques-based models of  financing micro 
enterprises around the world
Currently, Wakaf  Annur Corporation Berhad is providing qard hasan 
(benevolent) loans to Micro enterprises in Johor state in Malaysia under its 
“waqf through business” programme and it is entirely managed and 
supervised by Annur Corporation Berhad with the help of  volunteers of  
JCorp Berhad. Amongst the volunteers are Imams and Muazzins. Their basic 
tasks are to monitor on the performance of  recipients. (Sanusi & Shafiai, 
2015). “Akhuwat” is a mosque-centred microfinance mechanism developed 
and practiced in Pakistan and it dispenses small amounts of  microfinance as 
benevolent loans (qard al-hasan) to poor. All of  its activities are based in the 
mosques thus the distance between community and microfinance institute is 
narrowed. According “Akhuwat” model all loans are disbursed and recovered 
on the premises based at the mosque and loans are extended on mutual 
guarantee (Karim, Tarazi, & Reille, 2008). Similarly, in Indonesia, currently 
practiced a model called “Muamalat Micro Entrepreneur Community Based 
on Mosque” (Komunitas Usaha Mikro Muamalat Berbasis Masjid (KUMMM)), 
operates under the patronage of  Baitul Maal Muamalat Indonesia (BMMI). This 
project provides working capital financing for low-income micro 
entrepreneurs who actively involved in activities of  mosque (Yumna & 
Clarke, 2011).

3.1. Introducing the “Mosque based sustainable financing model for micro 
enterprises using cash waqf” in Selangor of  Malaysia
Considering above challenges and obstacles faced by micro enterprises, this 
study attempts to formulate a financing model for micro enterprises by using 
cash waqf as source of  finance. This model intent to apply the Islamic 
financing principal of  Mudarabah based financing. This concept is in 
accordance with the Hanafie School of  thought on movable waqf assets. In 
this case PWS will act as a Rabb al Mal and Micro entrepreneur and profits 

will be shared on agreed ratios. 
 According to this model the PWS will appoint a person or group of  
individuals from Mosque Administration committee (AJK) as agent of  the 
Mutawalli and such agency appointment has provisions in waqf  enactment of  
Selangor state.  Micro enterprises within the vicinity of  mosque may forward 
applications for financing through the appointed AJK officers (agent of  
Mutawalli). AJK officers will carry out the initial screening of  application 
including verification on the prospects of  the business, credit worthiness of  
the applicants and moral factors. Thereafter application will be forwarded to 
PWS with their recommendations. After reviewing the application and PWS 
will finally decide on the approval of  financing. In case if  the application is 
successful the Mutawalli will release the finance to the micro entrepreneur 
from endowed cash waqf funds collected through the Selangor state cash waqf 
share programme. In return micro entrepreneur should handover repayment 
installments to appointed AJK officers at the mosque on weekly or monthly 
basis (i.e., after the noon prayers on every Friday or last Friday of  the month). 
AJK officers will deposit the collections to the bank account of  PWS. 
Further appointed AJK officers are entitled to an agency fee from the profits 
share of  PWS. Following Figure 1 and Figure 2;  

Figure 1. Mosque based sustainable financing model for micro enterprises using cash waqf

 
 
Figure 2. Process flow of  the model

4.  Conclusions
Financing micro enterprises is a challenging task and involves many obstacles 
and concerns. Despite having various financing programmes and schemes 
been offered by Government and other institutes still there are several 
challenges act as barriers to micro enterprises to accessing finance from 
financial institutions. Denial of  financing due to several factors such as not 
availability of  quality financial track records and unsatisfactory credit history 
recorded at authorities, due to record of  defaults or delinquency, low capital 
contribution from entrepreneur, ecord of  continuous failures of  businesses 
and higher leverage.  Addition to above, failure to provide information such 
bank statements, income tax returns or management accounts to assess 
repayment capacity and credibility concerns such as record of  misuse of  
firm’s funds for personal use by owners were major factors. The requirement 
of  collateral, higher cost of  financing, difficulty in providing business 
operational details and lack of  creative business plans is among the factors 
that act as barrier to them from obtaining finance After considering the 
challenges and issues this study developed a model called Mosque based 
sustainable financing model for micro enterprises using cash waqf. According 
to this model, the mutawalli of  waqf, PWS will appoint members of  mosque 
administration (AJK) as their agent to intermediate with micro enterprises in 
each village of  Selangor state in Malaysia. Engaging the AJK member in the 
capacity of  agent will be helpful to reduce the default and other types of  risk 
involved in financing micro enterprises. Because these AJK members liaise 
with micro entrepreneurs with routine basis and will help to verify the credit 
worthiness of  the applicant. Also, they will observe post finance behavior of  
micro entrepreneurs and follow up for smooth repayment of  the facility. The 
applicability of  the model to be tested based on qualitative research methods 
and acceptability of  the model to be tested among micro entrepreneurs using 
quantitative research methods. This model may have certain limitations but 
nevertheless it may open a ways for explore mosque based methods for 
financing micro enterprises using cash waif. 

References 
Al-Shami, S. S. A., Majid, I. B. A., Rashid, N. A., & Hamid, M. S. R. B. A. 

(2014). Conceptual framework: The role of  microfinance on the 
wellbeing of  poor people cases studies from Malaysia and Yemen. Asian 
Social Science, 10(1), 230-242.

Amana Ikhtiar Malaysia (2019). Retrieved from 
http://aim.gov.my/khidmat/skim-pembiayaan-ikhtiar-spi

Aris, N. M. (2006, September 4-5). SMEs: Building blocks for economic growth. 
Paper presented at the National Statistics Conference, Department of  
Statistics, Malaysia.

Bank Negara Malaysia. (2018). Bank Negara Malaysia. Access to finance 
report 2018, Malaysia: Retrieved from 
http://www.bnm.gov.my/index.php?rp=19032018_pmikro+comparati
ve+tabl.

Central Credit Reference Information. Retrieved from 
https://eccris.bnm.gov.my/eccris/pages/sec/login.xhtml#!

Department of  Statistics. (2016). Economic census: Profile of  SMEs. Malaysia. 
Duc, D. S., Marriott, N., & Marriott, P. (2008). The bank uses of  smaller 

companies in the emerging economy of  Vietnam: A User’s oriented 
model corporate governance in less developed and emerging economies. 
Research in Accounting in Emerging Economies, 8, 519-548.

Haniff, A., Akma, L., Lee, S., & Finance, D. (2017). Access to financing for 
SMEs: Perception and reality. Bank Negara Malaysia, 1-6.

Karim, N., Tarazi, M., & Reille, X. (2008). Islamic microfinance: An emerging 
market niche (Focus Note 49). Washington, DC.

Majlis Amanah Rakyat (2019). Retrieved from 
http://www.mara.gov.my/skim-pembiayaan. 

Mokhtar, S. H., & Ashhari, Z. M. (2015). Issues and Challenges of  
Microcredit Programmes in Malaysia. Asian Social Science, 11(26), 
191-195.

National SME Development Council. (2016). SME annual report 
2017/2018: A Connected World: Digitalising SMEs. Malaysia: National SME 
Development Council.

Nawai, N., & Bashir, M. S. (2009). Evaluation of  micro credit program for poverty 
alleviation: A case of  Amanah Ikhtiar Malaysia (AIM).

Perbadanan Usahawan Nasional Berhad. (2019).  Retrieved from 
http://www.punb.com.my/index.php/en/our-scheme

Sanusi, S., & Shafiai, M. H. M. (2015). The Management of  Cash Waqf: 
Toward Socio-Economic Development of  Muslims in Malaysia. Jurnal 
Pengurusan (UKM Journal of  Management), 43, 3-12.

The Economic Fund for National Entrepreneurs Group (2019). Tekun niaga 
financing scheme conditions.  Retrieved from 
https://www.tekun.gov.my/en/tekun-entrepreneur/tekun-nasional-fina
ncing-scheme/conditions.

Waqf  Corporation of  Selangor (2019). Terimaan sumbangan sws. Retrieved from 
http://www.wakafselangor.gov.my/index.php?option=com_content&vi
ew=article&id=215&Itemid=591&lang=n

Yumna, A., & Clarke, M. (2011, December). Integrating zakat and Islamic 
charities with microfinance initiative in the purpose of  poverty alleviation in 
Indonesia. Paper presented in the 8th International Conference on Islamic 
Economics and Finance, Center for Islamic Economics and Finance, 
Qatar Faculty of  Islamic Studies, Qatar Foundation.

Corresponding author
Mohamed Noordeen Mohamed Imtiyaz can be contacted at: 
msfiniium@gmail.com

three pillars of  sustainable development: economic, social, and 
environmental. The Johannesburg Declaration created “a collective 
responsibility to advance and strengthen the interdependent and mutually 
reinforcing pillars of  sustainable-development, economic development, 
social development and environmental protection – at local, national, 
regional and global levels. In so doing, The Johannesburg Declaration on 
Sustainable Development addressed a running concern over the limits of  the 
framework of  environment and development, whereas development was 
widely viewed solely as economic development. For many under the 
common tent of  sustainable development, such a narrow definition 
obscured their concerns for human development, equity, and social justice. 
Thus, while the three pillars were rapidly adopted, there was no universal 
agreement as to their details. A Web search of  the phrase “three pillars of  
sustainable development” finds a wide variety of  environmental, economic, 
and social pillars with differences most pronounced in characterizing the 
social pillar. Three major variants of  social development are found, each of  
which seeks to compensate for elements missing in the narrow focus on 
economic development. The first is simply a generic noneconomic social 
designation that uses terms such as “social,” “social development,” and 
“social progress”The second emphasizes human development as opposed to 
economic development: “human development,” “human well-being,” or just 
“people.” The third variant focuses on issues of  justice and equity: “social 
justice,’’ “equity,” and “poverty alleviation.”

2. Objective(s) of  the study
The main objective of  this study is to investigate whether the family is 
responsible or not to teach Ethics and Morality to the children in Bangladesh 
from the sustainable development perspective.  As supplement to this 
objective, the following specific objectives have been pursued:

 a. To analyze the necessity of  Ethics and Morality to achieve   
    sustainable development.
 b. To find out the responsibilities of  the family to teach Ethics and     
     Morality.
 c. To suggest some recommendations on the basis of  findings.

3. Literature review
This section provides examination of  literature on the topic of  the study 
from conventional and Islamic perspectives. The discussion is divided into a 
few parts. First, it examines the definition and conceptual aspects.
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received an allocation of  RM300 million from federal government to assist 
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“waqf through business” programme and it is entirely managed and 
supervised by Annur Corporation Berhad with the help of  volunteers of  
JCorp Berhad. Amongst the volunteers are Imams and Muazzins. Their basic 
tasks are to monitor on the performance of  recipients. (Sanusi & Shafiai, 
2015). “Akhuwat” is a mosque-centred microfinance mechanism developed 
and practiced in Pakistan and it dispenses small amounts of  microfinance as 
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project provides working capital financing for low-income micro 
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3.1. Introducing the “Mosque based sustainable financing model for micro 
enterprises using cash waqf” in Selangor of  Malaysia
Considering above challenges and obstacles faced by micro enterprises, this 
study attempts to formulate a financing model for micro enterprises by using 
cash waqf as source of  finance. This model intent to apply the Islamic 
financing principal of  Mudarabah based financing. This concept is in 
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will be shared on agreed ratios. 
 According to this model the PWS will appoint a person or group of  
individuals from Mosque Administration committee (AJK) as agent of  the 
Mutawalli and such agency appointment has provisions in waqf  enactment of  
Selangor state.  Micro enterprises within the vicinity of  mosque may forward 
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the applicants and moral factors. Thereafter application will be forwarded to 
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Figure 2. Process flow of  the model

4.  Conclusions
Financing micro enterprises is a challenging task and involves many obstacles 
and concerns. Despite having various financing programmes and schemes 
been offered by Government and other institutes still there are several 
challenges act as barriers to micro enterprises to accessing finance from 
financial institutions. Denial of  financing due to several factors such as not 
availability of  quality financial track records and unsatisfactory credit history 
recorded at authorities, due to record of  defaults or delinquency, low capital 
contribution from entrepreneur, ecord of  continuous failures of  businesses 
and higher leverage.  Addition to above, failure to provide information such 
bank statements, income tax returns or management accounts to assess 
repayment capacity and credibility concerns such as record of  misuse of  
firm’s funds for personal use by owners were major factors. The requirement 
of  collateral, higher cost of  financing, difficulty in providing business 
operational details and lack of  creative business plans is among the factors 
that act as barrier to them from obtaining finance After considering the 
challenges and issues this study developed a model called Mosque based 
sustainable financing model for micro enterprises using cash waqf. According 
to this model, the mutawalli of  waqf, PWS will appoint members of  mosque 
administration (AJK) as their agent to intermediate with micro enterprises in 
each village of  Selangor state in Malaysia. Engaging the AJK member in the 
capacity of  agent will be helpful to reduce the default and other types of  risk 
involved in financing micro enterprises. Because these AJK members liaise 
with micro entrepreneurs with routine basis and will help to verify the credit 
worthiness of  the applicant. Also, they will observe post finance behavior of  
micro entrepreneurs and follow up for smooth repayment of  the facility. The 
applicability of  the model to be tested based on qualitative research methods 
and acceptability of  the model to be tested among micro entrepreneurs using 
quantitative research methods. This model may have certain limitations but 
nevertheless it may open a ways for explore mosque based methods for 
financing micro enterprises using cash waif. 

References 
Al-Shami, S. S. A., Majid, I. B. A., Rashid, N. A., & Hamid, M. S. R. B. A. 

(2014). Conceptual framework: The role of  microfinance on the 
wellbeing of  poor people cases studies from Malaysia and Yemen. Asian 
Social Science, 10(1), 230-242.

Amana Ikhtiar Malaysia (2019). Retrieved from 
http://aim.gov.my/khidmat/skim-pembiayaan-ikhtiar-spi

Aris, N. M. (2006, September 4-5). SMEs: Building blocks for economic growth. 
Paper presented at the National Statistics Conference, Department of  
Statistics, Malaysia.

Bank Negara Malaysia. (2018). Bank Negara Malaysia. Access to finance 
report 2018, Malaysia: Retrieved from 
http://www.bnm.gov.my/index.php?rp=19032018_pmikro+comparati
ve+tabl.

Central Credit Reference Information. Retrieved from 
https://eccris.bnm.gov.my/eccris/pages/sec/login.xhtml#!

Department of  Statistics. (2016). Economic census: Profile of  SMEs. Malaysia. 
Duc, D. S., Marriott, N., & Marriott, P. (2008). The bank uses of  smaller 

companies in the emerging economy of  Vietnam: A User’s oriented 
model corporate governance in less developed and emerging economies. 
Research in Accounting in Emerging Economies, 8, 519-548.

Haniff, A., Akma, L., Lee, S., & Finance, D. (2017). Access to financing for 
SMEs: Perception and reality. Bank Negara Malaysia, 1-6.

Karim, N., Tarazi, M., & Reille, X. (2008). Islamic microfinance: An emerging 
market niche (Focus Note 49). Washington, DC.

Majlis Amanah Rakyat (2019). Retrieved from 
http://www.mara.gov.my/skim-pembiayaan. 

Mokhtar, S. H., & Ashhari, Z. M. (2015). Issues and Challenges of  
Microcredit Programmes in Malaysia. Asian Social Science, 11(26), 
191-195.

National SME Development Council. (2016). SME annual report 
2017/2018: A Connected World: Digitalising SMEs. Malaysia: National SME 
Development Council.

Nawai, N., & Bashir, M. S. (2009). Evaluation of  micro credit program for poverty 
alleviation: A case of  Amanah Ikhtiar Malaysia (AIM).

Perbadanan Usahawan Nasional Berhad. (2019).  Retrieved from 
http://www.punb.com.my/index.php/en/our-scheme

Sanusi, S., & Shafiai, M. H. M. (2015). The Management of  Cash Waqf: 
Toward Socio-Economic Development of  Muslims in Malaysia. Jurnal 
Pengurusan (UKM Journal of  Management), 43, 3-12.

The Economic Fund for National Entrepreneurs Group (2019). Tekun niaga 
financing scheme conditions.  Retrieved from 
https://www.tekun.gov.my/en/tekun-entrepreneur/tekun-nasional-fina
ncing-scheme/conditions.

Waqf  Corporation of  Selangor (2019). Terimaan sumbangan sws. Retrieved from 
http://www.wakafselangor.gov.my/index.php?option=com_content&vi
ew=article&id=215&Itemid=591&lang=n

Yumna, A., & Clarke, M. (2011, December). Integrating zakat and Islamic 
charities with microfinance initiative in the purpose of  poverty alleviation in 
Indonesia. Paper presented in the 8th International Conference on Islamic 
Economics and Finance, Center for Islamic Economics and Finance, 
Qatar Faculty of  Islamic Studies, Qatar Foundation.

Corresponding author
Mohamed Noordeen Mohamed Imtiyaz can be contacted at: 
msfiniium@gmail.com

three pillars of  sustainable development: economic, social, and 
environmental. The Johannesburg Declaration created “a collective 
responsibility to advance and strengthen the interdependent and mutually 
reinforcing pillars of  sustainable-development, economic development, 
social development and environmental protection – at local, national, 
regional and global levels. In so doing, The Johannesburg Declaration on 
Sustainable Development addressed a running concern over the limits of  the 
framework of  environment and development, whereas development was 
widely viewed solely as economic development. For many under the 
common tent of  sustainable development, such a narrow definition 
obscured their concerns for human development, equity, and social justice. 
Thus, while the three pillars were rapidly adopted, there was no universal 
agreement as to their details. A Web search of  the phrase “three pillars of  
sustainable development” finds a wide variety of  environmental, economic, 
and social pillars with differences most pronounced in characterizing the 
social pillar. Three major variants of  social development are found, each of  
which seeks to compensate for elements missing in the narrow focus on 
economic development. The first is simply a generic noneconomic social 
designation that uses terms such as “social,” “social development,” and 
“social progress”The second emphasizes human development as opposed to 
economic development: “human development,” “human well-being,” or just 
“people.” The third variant focuses on issues of  justice and equity: “social 
justice,’’ “equity,” and “poverty alleviation.”

2. Objective(s) of  the study
The main objective of  this study is to investigate whether the family is 
responsible or not to teach Ethics and Morality to the children in Bangladesh 
from the sustainable development perspective.  As supplement to this 
objective, the following specific objectives have been pursued:

 a. To analyze the necessity of  Ethics and Morality to achieve   
    sustainable development.
 b. To find out the responsibilities of  the family to teach Ethics and     
     Morality.
 c. To suggest some recommendations on the basis of  findings.

3. Literature review
This section provides examination of  literature on the topic of  the study 
from conventional and Islamic perspectives. The discussion is divided into a 
few parts. First, it examines the definition and conceptual aspects.



Teaching ethics and morality 33

 The definition of  ethics and morality is the contemporary context is 
relative. There is no definitive ethical and morality definition. Nevertheless, 
there is universal value supported by the world community in the forms of  
human rights and universal values such as justice, fairness, love and respect. 
Technically, from Dictionary (1988), definesethics as the action of  morality. 
When morality provides rules of  behavior, ethics provides the understanding 
on how to ensure an action is ethical and morally accepted. Ethics manifests 
the science of  morals from the philosophyof  human character and conduct. 
As for morality, it manifests character or conduct considered as good or evil. 
In other words, before one practices morality, one needs to understand 
ethics.
 In action-oriented context, ethics and morality are in education realm 
(Uddin, Khan, & Mohammad, 2015; Arefeen, Mohyuddin, Khan, 2020; 
Arefeen Mohyuddin, Khan, 2020). There are two important elements, 
cognitive and affective, in the ethics and morality. In other words, ethics and 
morality are educational because learners could appreciate them cognitively 
(or by remembering and recalling from the brain) and affectively (or by 
empathy or will to do in reality). Nevertheless, the action part requires 
coaching and monitoring (Dark, Harter, Ludlow, & Falk, 2006). In terms of  
educational context, according to Dark, Harter, Ludlow, and Falk(2006), by 
the time students reach post-secondary education, they will have already 
developed a general moral sense. The concern is whether their moral sense is 
sufficient for ethical situations in the workplace. If  not, post-secondary 
education is expected to close the gap. In order to do this, educators need 
information about what is missing. Educators can set clear, work-related 
objectives and use classroom activities to reach those objectives based on an 
identification of  these gaps. 
 That is this study attempts to figure out some of  the responsibilities of  
the family to teach ethics and morality to their children before they go to the 
post-secondary education. Accordingly, much of  the attention in family 
ethics has focused on the rights and duties of  parents (although it should be 
mentioned that some still take exception to couching family ethics in the 
language of  rights). These include rights and duties towards existing children, 
but also rights and duties towards prospective children. 
 Some scholars have also been interested in the rights and duties of  
children, both younger and adult children, whereas others have taken an 
ethical interest in familial relations other than those between parents and 
children. A closely related set of  questions concerns the value of  the family, 
what good and bad it may bring for its members and for society as a whole, 
as well as the value of  parenting and of  childhood. Here we should mention 

in particular the influential work of  Harry Bright house and Adam Swift, 
culminating in their 2014 book, Family Values: The Ethics of  Parent-Child 
Relationships. According to Robert, Parris, and Leiserowitz(2005), most 
importantly sustainable development is defined as how we practice it. The 
practice includes the many efforts at defining the concept, establishing goals, 
creating indicators, and asserting values. But additionally, it includes 
developing social movements, organizing institutions, crafting sustainability 
science and technology, and negotiating the grand compromise among those 
who are principally concerned with nature and environment those who value 
economic development, and those who are dedicated to improving the 
human condition.
Josephson’s Institute of  Ethics (2012) outlines what they call the Six Pillars 
of  Character.

• Trustworthiness - Be honest. Don’t deceive, cheat or steal. Be reliable 
- do what you say you’ll do. Be loyal.

• Respect - Treat others with respect. Be tolerant of  differences. Use 
good manners, not bad language.

• Responsibility - Do what you are supposed to do. Use self-control. Be 
self-disciplined and accountable for your choices.

• Fairness - Play by the rules. Take turns and share. Be open-minded. 
Don’t take advantage of  others.

• Caring - Be kind. Be compassionate. Express gratitude. Forgive others. 
Help people in need.

• Citizenship - Do your share. Stay informed; vote. Be a good neighbor. 
Obey laws and rules. Respect authority. Protect the environment.

 Furthermore, according to Hussani, Muhammad, Chiroma, Onunze, and 
Ibrahim (2021), the quest for a sustainable world in which man and other life 
in the environment would co-exist in a flourishing manner now and in the 
future has prompted the need to determine the effects of  morality and ethics 
on sustainable development. However, theoretical reviews and analyses have 
revealed that ethical values are the basis of  decision-making and action in 
accordance with ideal accepted in a given moral system. Such values are 
promoted through ethical principles which would assist to transform the 
behavior of  the people in the society.
 Ethics and morality from Tawhidic paradigm are not separated. Tawhidic 
paradigm provides the basis for Islam. Academically, Islam has three main 
components, namely faith (aqidah), practice (shariah and ibadah), and ethics 
(akhlak) (Ismail, 2004; Ismail & Sarif, 2011). Figure 1 depicts three main 
components of  Islam.

 

Figure 1: Three main components of  Islam. (Source: Ismail, 2004; Ismail & Sarif, 2011)

 The three components are not separated. When a Muslim performs 
prayers (shalat), the three components are in action simultaneously (Ismail, 
2004). The recitation and action of  prayers must comply to faith, practice 
and ethics (Ismail & Sarif, 2011). In other words, from the starting of  the 
prayers, the recitation, the sequence of  actions, until the end of  the prayers, 
must comply with the three components of  Islam. Likewise, in transactions, 
buying and selling in supermarket, the three components of  Islam are in 
action.
 Tawhidic paradigm manifests oneness of  God or unity of  God in all 
aspects of  life. Technically, Tawhid refers to the statement of  faith that there 
is no God but Allah and Prophet Muhammad peace be upon him as 
messenger of  Allah. Once this statement is pronounced, one has embraced 
Islam as religion. However, in academic context, Tawhidic paradigm is taking 
the attribute of  the statement of  belief  into unity of  action (Ismail, 2004; 
Ismail & Sarif, 2011). It does not mean by taking Tawhidic paradigm, one is 
embraced to Islam. In fact, there is no compulsion to embrace Islam. In 
organizational context, statement of  faith is always related to vision, mission 
and objectives of  organization. There is a need to have the statement faith 
for organization to focus on activities that can attain the goals in short term 
as well as long term. 
 Tawhidic paradigm also provides the understanding of  roles, duties and 
functions of  human. Technically, human has two important roles, namely 
servants of  God and vicegerents of  God. Both roles are done 
simultaneously. As a servant of  God is to surrender oneself  to the rules and 
teachings, in which the service cannot be done elsewhere, but in this world. 
When the service is performed in this world, one needs facility to do so. For 
example, a Muslim is obliged to pay zakat. Zakat is only eligible when one has 

wealth. In order to have wealth, one has to make effort to generate wealth. 
The effort can be done in this world. This action manifests vicegerent’s work. 

4. Methodology of  the study
Although this study has been conducted mainly based on primary data but 
some secondary data were also collected from the secondary sources e.g., 
published books, journals and internet.Population and sample: primary data 
were collected from Gulshan area, Dhaka. All together 120 respondents were 
the sample for this study. For the purpose of  data collection, the judgmental 
sampling procedure was used to collect the sample units from guardians and 
parents who were willing to respond to the questionnaire. The data drawn, 
then analyzed by using Statistical Package for Social Science (SPSS) and 
presented in a descriptive way. Questions are designed in Five-Points Likert 
Scale, where 5 indicates highly agree, 4 indicates agree, 3 indicates neutral, 2 
indicates disagree, and 1indicates highly disagree. 

5. Analysis and findings
This section presents the findings of  the study. First, on the demographic 
factors of  respondents. Second, on the conceptual understanding of  ethics.

5.1. Demographic factors of  respondents
This study developed questionnaire based on the results of  interviews with 
experts, policy makers and practitioners. The study solicited the opinions of  
the respondents through personal interview on the responsibility of  family in 
teaching ethics and morality to family members and children so that the 
children will be ethical and responsible citizens of  Bangladesh for sustainable 
development. The respondents have suggested a few actions for parents and 
family members to play active and proactive roles in teaching ethics and 
morality to children.
 The input from the interview results became the basis for the 
questionnaire. Prior to distributing the questionnaire, the instrument has 
been validated by experts and practitioners. These experts were excluded 
from the pilot and actual fieldwork. Then, the study conducted a pilot study. 
The two stages are essential to assure the validity of  the instrument.
 After being validated and pilot-tested, the study sent this 
self-administered questionnaire to respondents that have been derived on 
convenient basis. There is no specific population is identified. In other word, 
this study is based on non-probability sampling. After a few weeks of  
duration given to respondents, finally, the study received 120 respondents. 
From descriptive statistical analysis, 

(a) Gender: Out of  the 120 samples of  guardians, 59 respondents that 
means49.17 % respondents are male, and 61 respondents that means 
50.83 % respondents are female.

(b) Education: Out of  the 120 samples of  guardians, 18 respondents that 
15 % respondents’ educational qualification is SSC, 28 respondents 
that means 23.3 % respondents completed HSC, 39 respondents that 
means 32.5 % respondents completed Under Graduation, 35 
respondents that mean 29.2 % respondents completed Post 
Graduation.

(c) Marital Status: Out of  the 120 samples of  guardians, 18 respondents 
that means 15 % respondents’ marital status is Single, 23 respondents 
that means 19.2 % respondents’ marital status is Married- but no 
children, 79 respondents that means 65.8 % respondents’ marital 
status is Married and have children. Table 1 summarizes basic 
descriptive analysis of  the respondents.

Table 1. Basic descriptive analysis
 N Range Minimum Maximum Mean Std. Deviation Variance
Gender 120 1.00 1.00 2.00 1.50 .502 .252
Education 120 3.00 1.00 4.00 2.75 1.03 1.076
Marital status 120 2.00 1.00 3.00 2.50 .7446 .555
Valid N  120      
(Note: All together gender, education and marital status)

5.2. Ethical concept 
This part presents the findings on the ethical concepts. Firstly, almost 100 
respondents that means 84% respondents agreed that ethics and morality are 
important for their children. 2.5% and 14.2% respondents consequently 
disagreed and not sure about the importance of  moral and ethics for 
children. 
 Secondly, among all 90 respondents that means 75% respondents agreed 
that their children are learning ethics and morality and 14.2% respondents are 
not sure about it and 4.2% respondents are disagreed with it and 6.7% 
respondents are with little bit. 
 Thirdly, 46 respondents indicates that 38% respondents think that family 
is responsible to learning ethics and morality and 41 respondents that means 
34.2% respondents think that educational institutions are responsible to 
teach ethics and morality to the children. Rest of  the respondents that means 
27.5% respondents think that society is responsible to teach ethics & 
morality to children. Fourthly, 64 respondents that means 53.3% respondents 

believe that 10 years to 15 years is the most important time to learn ethics & 
morality and 28 respondents that means 23.3% respondents believe in both 
1 to 10 years and 15 to 20 years is proper time to learn ethics and morality. 
Finally, 97 respondents that means 81% respondents agreed that ethical value 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
Table 2 summarizes the feedback of  respondents on the concepts of  ethics.

Table 2. Feedback of  respondents on the concepts of  ethics
  N Range   Minimum  Maximum   Mean Std.  Deviation  Variance
Is Ethics and Morality important for  120 2.00 1.00 3.00 1.30 .70765 .501
your children? 
Are the children learning Ethics and  120 3.00 1.00 4.00 1.60 1.11068 1.234
Morality properly?  
Who is the most responsible for learning  120 2.00 1.00 3.00 1.89 .80748 .652
Ethics & Morality to your children?  
Which time is the proper time for the  120 2.00 1.00 3.00 2.00 .68599 .471
children to learn Ethics & Morality?   
Is Ethical value helping students to   120 3.00 1.00 4.00 1.38 .82180 .675
improve sustainable development?  
Valid N (listwise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted 
for this research in 2018)

5.3. Outcome of  ethics and morality practices
This part presents the feedback of  respondents on the outcomes of  ethics 
and morality practices. 
 First, about 73% respondents agreed that, because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it.Second, about 80% respondents agreed that those 
children who learn ethical value make happy family and 19% respondents are 
neutral about 3% respondents are disagreed with it.Thirdly, 81 % 
respondents agreed that ethically developed children treat everyone equally 
and 20% respondents are neutral and 3% respondents are disagreed with it. 
Fourth, 84% respondents agreed that ethically developed children look after 
their family and 15 % respondents are neutral and 3% respondents are 
disagreed with it.Fifth, 84% respondents agreed that who get the ethical 
value become the secure family member and 15% respondents are neutral 
with it.Sixth, 86% respondents believe that ethically developed children will 

reduce corruption in future and 13% are neutral and rest of  are 
disagreed.Seventh, 88% respondents believe that ethically developed children 
become good citizen and 15 % respondents are neutral with it and 1 % 
respondents are disagreed with it. Eighth, 84% respondents agreed that 
ethically developed children make the society better and 16% respondents 
are neutral with it and 1% respondents are disagreed with it. Ninth, about 87 
% respondents agreed that the children who get ethical value improved 
economic condition of  family and 13% respondents are neutral and1 % 
respondents are disagreed with it. 
 Finally, respondents believe that the children who get proper ethical 
value achieve sustainable development for both family and country and % 
respondents are neutral with this statement and % are disagreed with it. The 
Table 3 summarizes the feedback of  respondents on the outcomes of  ethics 
and morality practices, as follows; 

Table 3. Feedback of  respondents on the outcomes of  ethics and morality practices
 N Range Minimum Maximum Mean Std. Deviation Variance
Children learn right behavior 120 4.00 1.00 5.00 3.77 .74993 .562
Make happy family 120 4.00 1.00 5.00 3.93 .74171 .550
Treat everyone equally 120 4.00 1.00 5.00 3.90 .73793 .545
Look after family  120 4.00 1.00 5.00 4.02 .69164 .478
Secure meaningful member 120 3.00 2.00 5.00 4.00 .61488 .378
Reduce corruption    120 3.00 2.00 5.00 4.07 .62393 .389
Produce good citizen 120 3.00 2.00 5.00 4.13 .63422 .402
Make society better 120 3.00 2.00  4.10 .68349 .467
Improve economic condition of  family 120 41.00 2.00 43.00 4.50 3.60439 12.992
Achieve sustainable development 120 3.00 2.00 5.00 4.17 .66941 .448
Valid N (list-wise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted for this 
research in 2018)

 In conclusion, the outcomes of  ethics and morality practices are 
worthwhile to the family, society and the country. It is not in terms of  
tangible, but also intangible outcomes. According to Ismail and Sarif  (2011), 
any good outcome is desirable and universally accepted.

5.4. The importance of  ethics and morality to children
This section presents the findings on the importance of  ethics and morality 
to children.
 First, almost 100 respondents or 84% respondents agreed that Ethics 
and morality is important for their children.2.5% and 14.2% respondents 

consequently disagreed and not sure about the importance of  moral and 
ethics for children.
 Second, among 90 respondents or 75% respondents agreed that their 
children are learning ethics and morality and 14.2% respondents are not sure 
about it and 4.2% respondents are disagreed with it and 6.7% respondents 
are with little bit.
 Third, 46 respondents or 38% respondents think that family is 
responsible to learning ethics and morality and 41 respondents or 34.2% 
respondents think that educational institutions are responsible to teach ethics 
and morality to the children. Rest of  the respondents that means 27.5% 
respondents think that society is responsible to teach ethics & morality to 
children.
 Fourth, 64 respondents or 53.3% respondents believe that 10 years to 15 
years is the most important time to learn ethics & morality and 28 
respondents that means 23.3% respondents believe in both 1 to 10 years and 
15 to 20 years is proper time to learn ethics and morality.
 Fifth, 97 respondents or 81% respondents agreed that ethical value is 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
 Sixth, about 73% respondents agreed that because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it. 
 Seventh, about 80% respondents agreed that those children who learn 
ethical value make happy family and 19% respondents are neutral about 3% 
respondents are disagreed with it.
 Eighth, 81 % respondents agreed that ethically developed children treat 
everyone equally and 20% respondents are neutral and 3% respondents 
disagreed with it.
 Ninth, 84% respondents agreed that ethically developed children look 
after their family and become secure family member also make better society 
when they grownup. Rest of  are neutral and disagreed. 
 Tenth, 86% respondents believe that ethically developed children will 
reduce corruption in future and 13% are neutral and rest of  are disagreed.
 Eleventh, 88% respondents believe that ethically developed children 
become good citizen and improve Economic condition of  family and 12% 
respondents are neutral and 1 % are disagreed.
 Finally, about 86% respondents   believe that ethically and morally 
developed children are achieving sustainable development for the country 
and 13% respondents are neutral with it and rest of  them are disagreed.
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 The definition of  ethics and morality is the contemporary context is 
relative. There is no definitive ethical and morality definition. Nevertheless, 
there is universal value supported by the world community in the forms of  
human rights and universal values such as justice, fairness, love and respect. 
Technically, from Dictionary (1988), definesethics as the action of  morality. 
When morality provides rules of  behavior, ethics provides the understanding 
on how to ensure an action is ethical and morally accepted. Ethics manifests 
the science of  morals from the philosophyof  human character and conduct. 
As for morality, it manifests character or conduct considered as good or evil. 
In other words, before one practices morality, one needs to understand 
ethics.
 In action-oriented context, ethics and morality are in education realm 
(Uddin, Khan, & Mohammad, 2015; Arefeen, Mohyuddin, Khan, 2020; 
Arefeen Mohyuddin, Khan, 2020). There are two important elements, 
cognitive and affective, in the ethics and morality. In other words, ethics and 
morality are educational because learners could appreciate them cognitively 
(or by remembering and recalling from the brain) and affectively (or by 
empathy or will to do in reality). Nevertheless, the action part requires 
coaching and monitoring (Dark, Harter, Ludlow, & Falk, 2006). In terms of  
educational context, according to Dark, Harter, Ludlow, and Falk(2006), by 
the time students reach post-secondary education, they will have already 
developed a general moral sense. The concern is whether their moral sense is 
sufficient for ethical situations in the workplace. If  not, post-secondary 
education is expected to close the gap. In order to do this, educators need 
information about what is missing. Educators can set clear, work-related 
objectives and use classroom activities to reach those objectives based on an 
identification of  these gaps. 
 That is this study attempts to figure out some of  the responsibilities of  
the family to teach ethics and morality to their children before they go to the 
post-secondary education. Accordingly, much of  the attention in family 
ethics has focused on the rights and duties of  parents (although it should be 
mentioned that some still take exception to couching family ethics in the 
language of  rights). These include rights and duties towards existing children, 
but also rights and duties towards prospective children. 
 Some scholars have also been interested in the rights and duties of  
children, both younger and adult children, whereas others have taken an 
ethical interest in familial relations other than those between parents and 
children. A closely related set of  questions concerns the value of  the family, 
what good and bad it may bring for its members and for society as a whole, 
as well as the value of  parenting and of  childhood. Here we should mention 

in particular the influential work of  Harry Bright house and Adam Swift, 
culminating in their 2014 book, Family Values: The Ethics of  Parent-Child 
Relationships. According to Robert, Parris, and Leiserowitz(2005), most 
importantly sustainable development is defined as how we practice it. The 
practice includes the many efforts at defining the concept, establishing goals, 
creating indicators, and asserting values. But additionally, it includes 
developing social movements, organizing institutions, crafting sustainability 
science and technology, and negotiating the grand compromise among those 
who are principally concerned with nature and environment those who value 
economic development, and those who are dedicated to improving the 
human condition.
Josephson’s Institute of  Ethics (2012) outlines what they call the Six Pillars 
of  Character.

• Trustworthiness - Be honest. Don’t deceive, cheat or steal. Be reliable 
- do what you say you’ll do. Be loyal.

• Respect - Treat others with respect. Be tolerant of  differences. Use 
good manners, not bad language.

• Responsibility - Do what you are supposed to do. Use self-control. Be 
self-disciplined and accountable for your choices.

• Fairness - Play by the rules. Take turns and share. Be open-minded. 
Don’t take advantage of  others.

• Caring - Be kind. Be compassionate. Express gratitude. Forgive others. 
Help people in need.

• Citizenship - Do your share. Stay informed; vote. Be a good neighbor. 
Obey laws and rules. Respect authority. Protect the environment.

 Furthermore, according to Hussani, Muhammad, Chiroma, Onunze, and 
Ibrahim (2021), the quest for a sustainable world in which man and other life 
in the environment would co-exist in a flourishing manner now and in the 
future has prompted the need to determine the effects of  morality and ethics 
on sustainable development. However, theoretical reviews and analyses have 
revealed that ethical values are the basis of  decision-making and action in 
accordance with ideal accepted in a given moral system. Such values are 
promoted through ethical principles which would assist to transform the 
behavior of  the people in the society.
 Ethics and morality from Tawhidic paradigm are not separated. Tawhidic 
paradigm provides the basis for Islam. Academically, Islam has three main 
components, namely faith (aqidah), practice (shariah and ibadah), and ethics 
(akhlak) (Ismail, 2004; Ismail & Sarif, 2011). Figure 1 depicts three main 
components of  Islam.

 

Figure 1: Three main components of  Islam. (Source: Ismail, 2004; Ismail & Sarif, 2011)

 The three components are not separated. When a Muslim performs 
prayers (shalat), the three components are in action simultaneously (Ismail, 
2004). The recitation and action of  prayers must comply to faith, practice 
and ethics (Ismail & Sarif, 2011). In other words, from the starting of  the 
prayers, the recitation, the sequence of  actions, until the end of  the prayers, 
must comply with the three components of  Islam. Likewise, in transactions, 
buying and selling in supermarket, the three components of  Islam are in 
action.
 Tawhidic paradigm manifests oneness of  God or unity of  God in all 
aspects of  life. Technically, Tawhid refers to the statement of  faith that there 
is no God but Allah and Prophet Muhammad peace be upon him as 
messenger of  Allah. Once this statement is pronounced, one has embraced 
Islam as religion. However, in academic context, Tawhidic paradigm is taking 
the attribute of  the statement of  belief  into unity of  action (Ismail, 2004; 
Ismail & Sarif, 2011). It does not mean by taking Tawhidic paradigm, one is 
embraced to Islam. In fact, there is no compulsion to embrace Islam. In 
organizational context, statement of  faith is always related to vision, mission 
and objectives of  organization. There is a need to have the statement faith 
for organization to focus on activities that can attain the goals in short term 
as well as long term. 
 Tawhidic paradigm also provides the understanding of  roles, duties and 
functions of  human. Technically, human has two important roles, namely 
servants of  God and vicegerents of  God. Both roles are done 
simultaneously. As a servant of  God is to surrender oneself  to the rules and 
teachings, in which the service cannot be done elsewhere, but in this world. 
When the service is performed in this world, one needs facility to do so. For 
example, a Muslim is obliged to pay zakat. Zakat is only eligible when one has 

wealth. In order to have wealth, one has to make effort to generate wealth. 
The effort can be done in this world. This action manifests vicegerent’s work. 

4. Methodology of  the study
Although this study has been conducted mainly based on primary data but 
some secondary data were also collected from the secondary sources e.g., 
published books, journals and internet.Population and sample: primary data 
were collected from Gulshan area, Dhaka. All together 120 respondents were 
the sample for this study. For the purpose of  data collection, the judgmental 
sampling procedure was used to collect the sample units from guardians and 
parents who were willing to respond to the questionnaire. The data drawn, 
then analyzed by using Statistical Package for Social Science (SPSS) and 
presented in a descriptive way. Questions are designed in Five-Points Likert 
Scale, where 5 indicates highly agree, 4 indicates agree, 3 indicates neutral, 2 
indicates disagree, and 1indicates highly disagree. 

5. Analysis and findings
This section presents the findings of  the study. First, on the demographic 
factors of  respondents. Second, on the conceptual understanding of  ethics.

5.1. Demographic factors of  respondents
This study developed questionnaire based on the results of  interviews with 
experts, policy makers and practitioners. The study solicited the opinions of  
the respondents through personal interview on the responsibility of  family in 
teaching ethics and morality to family members and children so that the 
children will be ethical and responsible citizens of  Bangladesh for sustainable 
development. The respondents have suggested a few actions for parents and 
family members to play active and proactive roles in teaching ethics and 
morality to children.
 The input from the interview results became the basis for the 
questionnaire. Prior to distributing the questionnaire, the instrument has 
been validated by experts and practitioners. These experts were excluded 
from the pilot and actual fieldwork. Then, the study conducted a pilot study. 
The two stages are essential to assure the validity of  the instrument.
 After being validated and pilot-tested, the study sent this 
self-administered questionnaire to respondents that have been derived on 
convenient basis. There is no specific population is identified. In other word, 
this study is based on non-probability sampling. After a few weeks of  
duration given to respondents, finally, the study received 120 respondents. 
From descriptive statistical analysis, 

(a) Gender: Out of  the 120 samples of  guardians, 59 respondents that 
means49.17 % respondents are male, and 61 respondents that means 
50.83 % respondents are female.

(b) Education: Out of  the 120 samples of  guardians, 18 respondents that 
15 % respondents’ educational qualification is SSC, 28 respondents 
that means 23.3 % respondents completed HSC, 39 respondents that 
means 32.5 % respondents completed Under Graduation, 35 
respondents that mean 29.2 % respondents completed Post 
Graduation.

(c) Marital Status: Out of  the 120 samples of  guardians, 18 respondents 
that means 15 % respondents’ marital status is Single, 23 respondents 
that means 19.2 % respondents’ marital status is Married- but no 
children, 79 respondents that means 65.8 % respondents’ marital 
status is Married and have children. Table 1 summarizes basic 
descriptive analysis of  the respondents.

Table 1. Basic descriptive analysis
 N Range Minimum Maximum Mean Std. Deviation Variance
Gender 120 1.00 1.00 2.00 1.50 .502 .252
Education 120 3.00 1.00 4.00 2.75 1.03 1.076
Marital status 120 2.00 1.00 3.00 2.50 .7446 .555
Valid N  120      
(Note: All together gender, education and marital status)

5.2. Ethical concept 
This part presents the findings on the ethical concepts. Firstly, almost 100 
respondents that means 84% respondents agreed that ethics and morality are 
important for their children. 2.5% and 14.2% respondents consequently 
disagreed and not sure about the importance of  moral and ethics for 
children. 
 Secondly, among all 90 respondents that means 75% respondents agreed 
that their children are learning ethics and morality and 14.2% respondents are 
not sure about it and 4.2% respondents are disagreed with it and 6.7% 
respondents are with little bit. 
 Thirdly, 46 respondents indicates that 38% respondents think that family 
is responsible to learning ethics and morality and 41 respondents that means 
34.2% respondents think that educational institutions are responsible to 
teach ethics and morality to the children. Rest of  the respondents that means 
27.5% respondents think that society is responsible to teach ethics & 
morality to children. Fourthly, 64 respondents that means 53.3% respondents 

believe that 10 years to 15 years is the most important time to learn ethics & 
morality and 28 respondents that means 23.3% respondents believe in both 
1 to 10 years and 15 to 20 years is proper time to learn ethics and morality. 
Finally, 97 respondents that means 81% respondents agreed that ethical value 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
Table 2 summarizes the feedback of  respondents on the concepts of  ethics.

Table 2. Feedback of  respondents on the concepts of  ethics
  N Range   Minimum  Maximum   Mean Std.  Deviation  Variance
Is Ethics and Morality important for  120 2.00 1.00 3.00 1.30 .70765 .501
your children? 
Are the children learning Ethics and  120 3.00 1.00 4.00 1.60 1.11068 1.234
Morality properly?  
Who is the most responsible for learning  120 2.00 1.00 3.00 1.89 .80748 .652
Ethics & Morality to your children?  
Which time is the proper time for the  120 2.00 1.00 3.00 2.00 .68599 .471
children to learn Ethics & Morality?   
Is Ethical value helping students to   120 3.00 1.00 4.00 1.38 .82180 .675
improve sustainable development?  
Valid N (listwise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted 
for this research in 2018)

5.3. Outcome of  ethics and morality practices
This part presents the feedback of  respondents on the outcomes of  ethics 
and morality practices. 
 First, about 73% respondents agreed that, because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it.Second, about 80% respondents agreed that those 
children who learn ethical value make happy family and 19% respondents are 
neutral about 3% respondents are disagreed with it.Thirdly, 81 % 
respondents agreed that ethically developed children treat everyone equally 
and 20% respondents are neutral and 3% respondents are disagreed with it. 
Fourth, 84% respondents agreed that ethically developed children look after 
their family and 15 % respondents are neutral and 3% respondents are 
disagreed with it.Fifth, 84% respondents agreed that who get the ethical 
value become the secure family member and 15% respondents are neutral 
with it.Sixth, 86% respondents believe that ethically developed children will 

reduce corruption in future and 13% are neutral and rest of  are 
disagreed.Seventh, 88% respondents believe that ethically developed children 
become good citizen and 15 % respondents are neutral with it and 1 % 
respondents are disagreed with it. Eighth, 84% respondents agreed that 
ethically developed children make the society better and 16% respondents 
are neutral with it and 1% respondents are disagreed with it. Ninth, about 87 
% respondents agreed that the children who get ethical value improved 
economic condition of  family and 13% respondents are neutral and1 % 
respondents are disagreed with it. 
 Finally, respondents believe that the children who get proper ethical 
value achieve sustainable development for both family and country and % 
respondents are neutral with this statement and % are disagreed with it. The 
Table 3 summarizes the feedback of  respondents on the outcomes of  ethics 
and morality practices, as follows; 

Table 3. Feedback of  respondents on the outcomes of  ethics and morality practices
 N Range Minimum Maximum Mean Std. Deviation Variance
Children learn right behavior 120 4.00 1.00 5.00 3.77 .74993 .562
Make happy family 120 4.00 1.00 5.00 3.93 .74171 .550
Treat everyone equally 120 4.00 1.00 5.00 3.90 .73793 .545
Look after family  120 4.00 1.00 5.00 4.02 .69164 .478
Secure meaningful member 120 3.00 2.00 5.00 4.00 .61488 .378
Reduce corruption    120 3.00 2.00 5.00 4.07 .62393 .389
Produce good citizen 120 3.00 2.00 5.00 4.13 .63422 .402
Make society better 120 3.00 2.00  4.10 .68349 .467
Improve economic condition of  family 120 41.00 2.00 43.00 4.50 3.60439 12.992
Achieve sustainable development 120 3.00 2.00 5.00 4.17 .66941 .448
Valid N (list-wise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted for this 
research in 2018)

 In conclusion, the outcomes of  ethics and morality practices are 
worthwhile to the family, society and the country. It is not in terms of  
tangible, but also intangible outcomes. According to Ismail and Sarif  (2011), 
any good outcome is desirable and universally accepted.

5.4. The importance of  ethics and morality to children
This section presents the findings on the importance of  ethics and morality 
to children.
 First, almost 100 respondents or 84% respondents agreed that Ethics 
and morality is important for their children.2.5% and 14.2% respondents 

consequently disagreed and not sure about the importance of  moral and 
ethics for children.
 Second, among 90 respondents or 75% respondents agreed that their 
children are learning ethics and morality and 14.2% respondents are not sure 
about it and 4.2% respondents are disagreed with it and 6.7% respondents 
are with little bit.
 Third, 46 respondents or 38% respondents think that family is 
responsible to learning ethics and morality and 41 respondents or 34.2% 
respondents think that educational institutions are responsible to teach ethics 
and morality to the children. Rest of  the respondents that means 27.5% 
respondents think that society is responsible to teach ethics & morality to 
children.
 Fourth, 64 respondents or 53.3% respondents believe that 10 years to 15 
years is the most important time to learn ethics & morality and 28 
respondents that means 23.3% respondents believe in both 1 to 10 years and 
15 to 20 years is proper time to learn ethics and morality.
 Fifth, 97 respondents or 81% respondents agreed that ethical value is 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
 Sixth, about 73% respondents agreed that because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it. 
 Seventh, about 80% respondents agreed that those children who learn 
ethical value make happy family and 19% respondents are neutral about 3% 
respondents are disagreed with it.
 Eighth, 81 % respondents agreed that ethically developed children treat 
everyone equally and 20% respondents are neutral and 3% respondents 
disagreed with it.
 Ninth, 84% respondents agreed that ethically developed children look 
after their family and become secure family member also make better society 
when they grownup. Rest of  are neutral and disagreed. 
 Tenth, 86% respondents believe that ethically developed children will 
reduce corruption in future and 13% are neutral and rest of  are disagreed.
 Eleventh, 88% respondents believe that ethically developed children 
become good citizen and improve Economic condition of  family and 12% 
respondents are neutral and 1 % are disagreed.
 Finally, about 86% respondents   believe that ethically and morally 
developed children are achieving sustainable development for the country 
and 13% respondents are neutral with it and rest of  them are disagreed.
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 The definition of  ethics and morality is the contemporary context is 
relative. There is no definitive ethical and morality definition. Nevertheless, 
there is universal value supported by the world community in the forms of  
human rights and universal values such as justice, fairness, love and respect. 
Technically, from Dictionary (1988), definesethics as the action of  morality. 
When morality provides rules of  behavior, ethics provides the understanding 
on how to ensure an action is ethical and morally accepted. Ethics manifests 
the science of  morals from the philosophyof  human character and conduct. 
As for morality, it manifests character or conduct considered as good or evil. 
In other words, before one practices morality, one needs to understand 
ethics.
 In action-oriented context, ethics and morality are in education realm 
(Uddin, Khan, & Mohammad, 2015; Arefeen, Mohyuddin, Khan, 2020; 
Arefeen Mohyuddin, Khan, 2020). There are two important elements, 
cognitive and affective, in the ethics and morality. In other words, ethics and 
morality are educational because learners could appreciate them cognitively 
(or by remembering and recalling from the brain) and affectively (or by 
empathy or will to do in reality). Nevertheless, the action part requires 
coaching and monitoring (Dark, Harter, Ludlow, & Falk, 2006). In terms of  
educational context, according to Dark, Harter, Ludlow, and Falk(2006), by 
the time students reach post-secondary education, they will have already 
developed a general moral sense. The concern is whether their moral sense is 
sufficient for ethical situations in the workplace. If  not, post-secondary 
education is expected to close the gap. In order to do this, educators need 
information about what is missing. Educators can set clear, work-related 
objectives and use classroom activities to reach those objectives based on an 
identification of  these gaps. 
 That is this study attempts to figure out some of  the responsibilities of  
the family to teach ethics and morality to their children before they go to the 
post-secondary education. Accordingly, much of  the attention in family 
ethics has focused on the rights and duties of  parents (although it should be 
mentioned that some still take exception to couching family ethics in the 
language of  rights). These include rights and duties towards existing children, 
but also rights and duties towards prospective children. 
 Some scholars have also been interested in the rights and duties of  
children, both younger and adult children, whereas others have taken an 
ethical interest in familial relations other than those between parents and 
children. A closely related set of  questions concerns the value of  the family, 
what good and bad it may bring for its members and for society as a whole, 
as well as the value of  parenting and of  childhood. Here we should mention 

in particular the influential work of  Harry Bright house and Adam Swift, 
culminating in their 2014 book, Family Values: The Ethics of  Parent-Child 
Relationships. According to Robert, Parris, and Leiserowitz(2005), most 
importantly sustainable development is defined as how we practice it. The 
practice includes the many efforts at defining the concept, establishing goals, 
creating indicators, and asserting values. But additionally, it includes 
developing social movements, organizing institutions, crafting sustainability 
science and technology, and negotiating the grand compromise among those 
who are principally concerned with nature and environment those who value 
economic development, and those who are dedicated to improving the 
human condition.
Josephson’s Institute of  Ethics (2012) outlines what they call the Six Pillars 
of  Character.

• Trustworthiness - Be honest. Don’t deceive, cheat or steal. Be reliable 
- do what you say you’ll do. Be loyal.

• Respect - Treat others with respect. Be tolerant of  differences. Use 
good manners, not bad language.

• Responsibility - Do what you are supposed to do. Use self-control. Be 
self-disciplined and accountable for your choices.

• Fairness - Play by the rules. Take turns and share. Be open-minded. 
Don’t take advantage of  others.

• Caring - Be kind. Be compassionate. Express gratitude. Forgive others. 
Help people in need.

• Citizenship - Do your share. Stay informed; vote. Be a good neighbor. 
Obey laws and rules. Respect authority. Protect the environment.

 Furthermore, according to Hussani, Muhammad, Chiroma, Onunze, and 
Ibrahim (2021), the quest for a sustainable world in which man and other life 
in the environment would co-exist in a flourishing manner now and in the 
future has prompted the need to determine the effects of  morality and ethics 
on sustainable development. However, theoretical reviews and analyses have 
revealed that ethical values are the basis of  decision-making and action in 
accordance with ideal accepted in a given moral system. Such values are 
promoted through ethical principles which would assist to transform the 
behavior of  the people in the society.
 Ethics and morality from Tawhidic paradigm are not separated. Tawhidic 
paradigm provides the basis for Islam. Academically, Islam has three main 
components, namely faith (aqidah), practice (shariah and ibadah), and ethics 
(akhlak) (Ismail, 2004; Ismail & Sarif, 2011). Figure 1 depicts three main 
components of  Islam.

 

Figure 1: Three main components of  Islam. (Source: Ismail, 2004; Ismail & Sarif, 2011)

 The three components are not separated. When a Muslim performs 
prayers (shalat), the three components are in action simultaneously (Ismail, 
2004). The recitation and action of  prayers must comply to faith, practice 
and ethics (Ismail & Sarif, 2011). In other words, from the starting of  the 
prayers, the recitation, the sequence of  actions, until the end of  the prayers, 
must comply with the three components of  Islam. Likewise, in transactions, 
buying and selling in supermarket, the three components of  Islam are in 
action.
 Tawhidic paradigm manifests oneness of  God or unity of  God in all 
aspects of  life. Technically, Tawhid refers to the statement of  faith that there 
is no God but Allah and Prophet Muhammad peace be upon him as 
messenger of  Allah. Once this statement is pronounced, one has embraced 
Islam as religion. However, in academic context, Tawhidic paradigm is taking 
the attribute of  the statement of  belief  into unity of  action (Ismail, 2004; 
Ismail & Sarif, 2011). It does not mean by taking Tawhidic paradigm, one is 
embraced to Islam. In fact, there is no compulsion to embrace Islam. In 
organizational context, statement of  faith is always related to vision, mission 
and objectives of  organization. There is a need to have the statement faith 
for organization to focus on activities that can attain the goals in short term 
as well as long term. 
 Tawhidic paradigm also provides the understanding of  roles, duties and 
functions of  human. Technically, human has two important roles, namely 
servants of  God and vicegerents of  God. Both roles are done 
simultaneously. As a servant of  God is to surrender oneself  to the rules and 
teachings, in which the service cannot be done elsewhere, but in this world. 
When the service is performed in this world, one needs facility to do so. For 
example, a Muslim is obliged to pay zakat. Zakat is only eligible when one has 

wealth. In order to have wealth, one has to make effort to generate wealth. 
The effort can be done in this world. This action manifests vicegerent’s work. 

4. Methodology of  the study
Although this study has been conducted mainly based on primary data but 
some secondary data were also collected from the secondary sources e.g., 
published books, journals and internet.Population and sample: primary data 
were collected from Gulshan area, Dhaka. All together 120 respondents were 
the sample for this study. For the purpose of  data collection, the judgmental 
sampling procedure was used to collect the sample units from guardians and 
parents who were willing to respond to the questionnaire. The data drawn, 
then analyzed by using Statistical Package for Social Science (SPSS) and 
presented in a descriptive way. Questions are designed in Five-Points Likert 
Scale, where 5 indicates highly agree, 4 indicates agree, 3 indicates neutral, 2 
indicates disagree, and 1indicates highly disagree. 

5. Analysis and findings
This section presents the findings of  the study. First, on the demographic 
factors of  respondents. Second, on the conceptual understanding of  ethics.

5.1. Demographic factors of  respondents
This study developed questionnaire based on the results of  interviews with 
experts, policy makers and practitioners. The study solicited the opinions of  
the respondents through personal interview on the responsibility of  family in 
teaching ethics and morality to family members and children so that the 
children will be ethical and responsible citizens of  Bangladesh for sustainable 
development. The respondents have suggested a few actions for parents and 
family members to play active and proactive roles in teaching ethics and 
morality to children.
 The input from the interview results became the basis for the 
questionnaire. Prior to distributing the questionnaire, the instrument has 
been validated by experts and practitioners. These experts were excluded 
from the pilot and actual fieldwork. Then, the study conducted a pilot study. 
The two stages are essential to assure the validity of  the instrument.
 After being validated and pilot-tested, the study sent this 
self-administered questionnaire to respondents that have been derived on 
convenient basis. There is no specific population is identified. In other word, 
this study is based on non-probability sampling. After a few weeks of  
duration given to respondents, finally, the study received 120 respondents. 
From descriptive statistical analysis, 

(a) Gender: Out of  the 120 samples of  guardians, 59 respondents that 
means49.17 % respondents are male, and 61 respondents that means 
50.83 % respondents are female.

(b) Education: Out of  the 120 samples of  guardians, 18 respondents that 
15 % respondents’ educational qualification is SSC, 28 respondents 
that means 23.3 % respondents completed HSC, 39 respondents that 
means 32.5 % respondents completed Under Graduation, 35 
respondents that mean 29.2 % respondents completed Post 
Graduation.

(c) Marital Status: Out of  the 120 samples of  guardians, 18 respondents 
that means 15 % respondents’ marital status is Single, 23 respondents 
that means 19.2 % respondents’ marital status is Married- but no 
children, 79 respondents that means 65.8 % respondents’ marital 
status is Married and have children. Table 1 summarizes basic 
descriptive analysis of  the respondents.

Table 1. Basic descriptive analysis
 N Range Minimum Maximum Mean Std. Deviation Variance
Gender 120 1.00 1.00 2.00 1.50 .502 .252
Education 120 3.00 1.00 4.00 2.75 1.03 1.076
Marital status 120 2.00 1.00 3.00 2.50 .7446 .555
Valid N  120      
(Note: All together gender, education and marital status)

5.2. Ethical concept 
This part presents the findings on the ethical concepts. Firstly, almost 100 
respondents that means 84% respondents agreed that ethics and morality are 
important for their children. 2.5% and 14.2% respondents consequently 
disagreed and not sure about the importance of  moral and ethics for 
children. 
 Secondly, among all 90 respondents that means 75% respondents agreed 
that their children are learning ethics and morality and 14.2% respondents are 
not sure about it and 4.2% respondents are disagreed with it and 6.7% 
respondents are with little bit. 
 Thirdly, 46 respondents indicates that 38% respondents think that family 
is responsible to learning ethics and morality and 41 respondents that means 
34.2% respondents think that educational institutions are responsible to 
teach ethics and morality to the children. Rest of  the respondents that means 
27.5% respondents think that society is responsible to teach ethics & 
morality to children. Fourthly, 64 respondents that means 53.3% respondents 

believe that 10 years to 15 years is the most important time to learn ethics & 
morality and 28 respondents that means 23.3% respondents believe in both 
1 to 10 years and 15 to 20 years is proper time to learn ethics and morality. 
Finally, 97 respondents that means 81% respondents agreed that ethical value 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
Table 2 summarizes the feedback of  respondents on the concepts of  ethics.

Table 2. Feedback of  respondents on the concepts of  ethics
  N Range   Minimum  Maximum   Mean Std.  Deviation  Variance
Is Ethics and Morality important for  120 2.00 1.00 3.00 1.30 .70765 .501
your children? 
Are the children learning Ethics and  120 3.00 1.00 4.00 1.60 1.11068 1.234
Morality properly?  
Who is the most responsible for learning  120 2.00 1.00 3.00 1.89 .80748 .652
Ethics & Morality to your children?  
Which time is the proper time for the  120 2.00 1.00 3.00 2.00 .68599 .471
children to learn Ethics & Morality?   
Is Ethical value helping students to   120 3.00 1.00 4.00 1.38 .82180 .675
improve sustainable development?  
Valid N (listwise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted 
for this research in 2018)

5.3. Outcome of  ethics and morality practices
This part presents the feedback of  respondents on the outcomes of  ethics 
and morality practices. 
 First, about 73% respondents agreed that, because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it.Second, about 80% respondents agreed that those 
children who learn ethical value make happy family and 19% respondents are 
neutral about 3% respondents are disagreed with it.Thirdly, 81 % 
respondents agreed that ethically developed children treat everyone equally 
and 20% respondents are neutral and 3% respondents are disagreed with it. 
Fourth, 84% respondents agreed that ethically developed children look after 
their family and 15 % respondents are neutral and 3% respondents are 
disagreed with it.Fifth, 84% respondents agreed that who get the ethical 
value become the secure family member and 15% respondents are neutral 
with it.Sixth, 86% respondents believe that ethically developed children will 

reduce corruption in future and 13% are neutral and rest of  are 
disagreed.Seventh, 88% respondents believe that ethically developed children 
become good citizen and 15 % respondents are neutral with it and 1 % 
respondents are disagreed with it. Eighth, 84% respondents agreed that 
ethically developed children make the society better and 16% respondents 
are neutral with it and 1% respondents are disagreed with it. Ninth, about 87 
% respondents agreed that the children who get ethical value improved 
economic condition of  family and 13% respondents are neutral and1 % 
respondents are disagreed with it. 
 Finally, respondents believe that the children who get proper ethical 
value achieve sustainable development for both family and country and % 
respondents are neutral with this statement and % are disagreed with it. The 
Table 3 summarizes the feedback of  respondents on the outcomes of  ethics 
and morality practices, as follows; 

Table 3. Feedback of  respondents on the outcomes of  ethics and morality practices
 N Range Minimum Maximum Mean Std. Deviation Variance
Children learn right behavior 120 4.00 1.00 5.00 3.77 .74993 .562
Make happy family 120 4.00 1.00 5.00 3.93 .74171 .550
Treat everyone equally 120 4.00 1.00 5.00 3.90 .73793 .545
Look after family  120 4.00 1.00 5.00 4.02 .69164 .478
Secure meaningful member 120 3.00 2.00 5.00 4.00 .61488 .378
Reduce corruption    120 3.00 2.00 5.00 4.07 .62393 .389
Produce good citizen 120 3.00 2.00 5.00 4.13 .63422 .402
Make society better 120 3.00 2.00  4.10 .68349 .467
Improve economic condition of  family 120 41.00 2.00 43.00 4.50 3.60439 12.992
Achieve sustainable development 120 3.00 2.00 5.00 4.17 .66941 .448
Valid N (list-wise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted for this 
research in 2018)

 In conclusion, the outcomes of  ethics and morality practices are 
worthwhile to the family, society and the country. It is not in terms of  
tangible, but also intangible outcomes. According to Ismail and Sarif  (2011), 
any good outcome is desirable and universally accepted.

5.4. The importance of  ethics and morality to children
This section presents the findings on the importance of  ethics and morality 
to children.
 First, almost 100 respondents or 84% respondents agreed that Ethics 
and morality is important for their children.2.5% and 14.2% respondents 

consequently disagreed and not sure about the importance of  moral and 
ethics for children.
 Second, among 90 respondents or 75% respondents agreed that their 
children are learning ethics and morality and 14.2% respondents are not sure 
about it and 4.2% respondents are disagreed with it and 6.7% respondents 
are with little bit.
 Third, 46 respondents or 38% respondents think that family is 
responsible to learning ethics and morality and 41 respondents or 34.2% 
respondents think that educational institutions are responsible to teach ethics 
and morality to the children. Rest of  the respondents that means 27.5% 
respondents think that society is responsible to teach ethics & morality to 
children.
 Fourth, 64 respondents or 53.3% respondents believe that 10 years to 15 
years is the most important time to learn ethics & morality and 28 
respondents that means 23.3% respondents believe in both 1 to 10 years and 
15 to 20 years is proper time to learn ethics and morality.
 Fifth, 97 respondents or 81% respondents agreed that ethical value is 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
 Sixth, about 73% respondents agreed that because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it. 
 Seventh, about 80% respondents agreed that those children who learn 
ethical value make happy family and 19% respondents are neutral about 3% 
respondents are disagreed with it.
 Eighth, 81 % respondents agreed that ethically developed children treat 
everyone equally and 20% respondents are neutral and 3% respondents 
disagreed with it.
 Ninth, 84% respondents agreed that ethically developed children look 
after their family and become secure family member also make better society 
when they grownup. Rest of  are neutral and disagreed. 
 Tenth, 86% respondents believe that ethically developed children will 
reduce corruption in future and 13% are neutral and rest of  are disagreed.
 Eleventh, 88% respondents believe that ethically developed children 
become good citizen and improve Economic condition of  family and 12% 
respondents are neutral and 1 % are disagreed.
 Finally, about 86% respondents   believe that ethically and morally 
developed children are achieving sustainable development for the country 
and 13% respondents are neutral with it and rest of  them are disagreed.
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 The definition of  ethics and morality is the contemporary context is 
relative. There is no definitive ethical and morality definition. Nevertheless, 
there is universal value supported by the world community in the forms of  
human rights and universal values such as justice, fairness, love and respect. 
Technically, from Dictionary (1988), definesethics as the action of  morality. 
When morality provides rules of  behavior, ethics provides the understanding 
on how to ensure an action is ethical and morally accepted. Ethics manifests 
the science of  morals from the philosophyof  human character and conduct. 
As for morality, it manifests character or conduct considered as good or evil. 
In other words, before one practices morality, one needs to understand 
ethics.
 In action-oriented context, ethics and morality are in education realm 
(Uddin, Khan, & Mohammad, 2015; Arefeen, Mohyuddin, Khan, 2020; 
Arefeen Mohyuddin, Khan, 2020). There are two important elements, 
cognitive and affective, in the ethics and morality. In other words, ethics and 
morality are educational because learners could appreciate them cognitively 
(or by remembering and recalling from the brain) and affectively (or by 
empathy or will to do in reality). Nevertheless, the action part requires 
coaching and monitoring (Dark, Harter, Ludlow, & Falk, 2006). In terms of  
educational context, according to Dark, Harter, Ludlow, and Falk(2006), by 
the time students reach post-secondary education, they will have already 
developed a general moral sense. The concern is whether their moral sense is 
sufficient for ethical situations in the workplace. If  not, post-secondary 
education is expected to close the gap. In order to do this, educators need 
information about what is missing. Educators can set clear, work-related 
objectives and use classroom activities to reach those objectives based on an 
identification of  these gaps. 
 That is this study attempts to figure out some of  the responsibilities of  
the family to teach ethics and morality to their children before they go to the 
post-secondary education. Accordingly, much of  the attention in family 
ethics has focused on the rights and duties of  parents (although it should be 
mentioned that some still take exception to couching family ethics in the 
language of  rights). These include rights and duties towards existing children, 
but also rights and duties towards prospective children. 
 Some scholars have also been interested in the rights and duties of  
children, both younger and adult children, whereas others have taken an 
ethical interest in familial relations other than those between parents and 
children. A closely related set of  questions concerns the value of  the family, 
what good and bad it may bring for its members and for society as a whole, 
as well as the value of  parenting and of  childhood. Here we should mention 

in particular the influential work of  Harry Bright house and Adam Swift, 
culminating in their 2014 book, Family Values: The Ethics of  Parent-Child 
Relationships. According to Robert, Parris, and Leiserowitz(2005), most 
importantly sustainable development is defined as how we practice it. The 
practice includes the many efforts at defining the concept, establishing goals, 
creating indicators, and asserting values. But additionally, it includes 
developing social movements, organizing institutions, crafting sustainability 
science and technology, and negotiating the grand compromise among those 
who are principally concerned with nature and environment those who value 
economic development, and those who are dedicated to improving the 
human condition.
Josephson’s Institute of  Ethics (2012) outlines what they call the Six Pillars 
of  Character.

• Trustworthiness - Be honest. Don’t deceive, cheat or steal. Be reliable 
- do what you say you’ll do. Be loyal.

• Respect - Treat others with respect. Be tolerant of  differences. Use 
good manners, not bad language.

• Responsibility - Do what you are supposed to do. Use self-control. Be 
self-disciplined and accountable for your choices.

• Fairness - Play by the rules. Take turns and share. Be open-minded. 
Don’t take advantage of  others.

• Caring - Be kind. Be compassionate. Express gratitude. Forgive others. 
Help people in need.

• Citizenship - Do your share. Stay informed; vote. Be a good neighbor. 
Obey laws and rules. Respect authority. Protect the environment.

 Furthermore, according to Hussani, Muhammad, Chiroma, Onunze, and 
Ibrahim (2021), the quest for a sustainable world in which man and other life 
in the environment would co-exist in a flourishing manner now and in the 
future has prompted the need to determine the effects of  morality and ethics 
on sustainable development. However, theoretical reviews and analyses have 
revealed that ethical values are the basis of  decision-making and action in 
accordance with ideal accepted in a given moral system. Such values are 
promoted through ethical principles which would assist to transform the 
behavior of  the people in the society.
 Ethics and morality from Tawhidic paradigm are not separated. Tawhidic 
paradigm provides the basis for Islam. Academically, Islam has three main 
components, namely faith (aqidah), practice (shariah and ibadah), and ethics 
(akhlak) (Ismail, 2004; Ismail & Sarif, 2011). Figure 1 depicts three main 
components of  Islam.

 

Figure 1: Three main components of  Islam. (Source: Ismail, 2004; Ismail & Sarif, 2011)

 The three components are not separated. When a Muslim performs 
prayers (shalat), the three components are in action simultaneously (Ismail, 
2004). The recitation and action of  prayers must comply to faith, practice 
and ethics (Ismail & Sarif, 2011). In other words, from the starting of  the 
prayers, the recitation, the sequence of  actions, until the end of  the prayers, 
must comply with the three components of  Islam. Likewise, in transactions, 
buying and selling in supermarket, the three components of  Islam are in 
action.
 Tawhidic paradigm manifests oneness of  God or unity of  God in all 
aspects of  life. Technically, Tawhid refers to the statement of  faith that there 
is no God but Allah and Prophet Muhammad peace be upon him as 
messenger of  Allah. Once this statement is pronounced, one has embraced 
Islam as religion. However, in academic context, Tawhidic paradigm is taking 
the attribute of  the statement of  belief  into unity of  action (Ismail, 2004; 
Ismail & Sarif, 2011). It does not mean by taking Tawhidic paradigm, one is 
embraced to Islam. In fact, there is no compulsion to embrace Islam. In 
organizational context, statement of  faith is always related to vision, mission 
and objectives of  organization. There is a need to have the statement faith 
for organization to focus on activities that can attain the goals in short term 
as well as long term. 
 Tawhidic paradigm also provides the understanding of  roles, duties and 
functions of  human. Technically, human has two important roles, namely 
servants of  God and vicegerents of  God. Both roles are done 
simultaneously. As a servant of  God is to surrender oneself  to the rules and 
teachings, in which the service cannot be done elsewhere, but in this world. 
When the service is performed in this world, one needs facility to do so. For 
example, a Muslim is obliged to pay zakat. Zakat is only eligible when one has 

wealth. In order to have wealth, one has to make effort to generate wealth. 
The effort can be done in this world. This action manifests vicegerent’s work. 

4. Methodology of  the study
Although this study has been conducted mainly based on primary data but 
some secondary data were also collected from the secondary sources e.g., 
published books, journals and internet.Population and sample: primary data 
were collected from Gulshan area, Dhaka. All together 120 respondents were 
the sample for this study. For the purpose of  data collection, the judgmental 
sampling procedure was used to collect the sample units from guardians and 
parents who were willing to respond to the questionnaire. The data drawn, 
then analyzed by using Statistical Package for Social Science (SPSS) and 
presented in a descriptive way. Questions are designed in Five-Points Likert 
Scale, where 5 indicates highly agree, 4 indicates agree, 3 indicates neutral, 2 
indicates disagree, and 1indicates highly disagree. 

5. Analysis and findings
This section presents the findings of  the study. First, on the demographic 
factors of  respondents. Second, on the conceptual understanding of  ethics.

5.1. Demographic factors of  respondents
This study developed questionnaire based on the results of  interviews with 
experts, policy makers and practitioners. The study solicited the opinions of  
the respondents through personal interview on the responsibility of  family in 
teaching ethics and morality to family members and children so that the 
children will be ethical and responsible citizens of  Bangladesh for sustainable 
development. The respondents have suggested a few actions for parents and 
family members to play active and proactive roles in teaching ethics and 
morality to children.
 The input from the interview results became the basis for the 
questionnaire. Prior to distributing the questionnaire, the instrument has 
been validated by experts and practitioners. These experts were excluded 
from the pilot and actual fieldwork. Then, the study conducted a pilot study. 
The two stages are essential to assure the validity of  the instrument.
 After being validated and pilot-tested, the study sent this 
self-administered questionnaire to respondents that have been derived on 
convenient basis. There is no specific population is identified. In other word, 
this study is based on non-probability sampling. After a few weeks of  
duration given to respondents, finally, the study received 120 respondents. 
From descriptive statistical analysis, 

(a) Gender: Out of  the 120 samples of  guardians, 59 respondents that 
means49.17 % respondents are male, and 61 respondents that means 
50.83 % respondents are female.

(b) Education: Out of  the 120 samples of  guardians, 18 respondents that 
15 % respondents’ educational qualification is SSC, 28 respondents 
that means 23.3 % respondents completed HSC, 39 respondents that 
means 32.5 % respondents completed Under Graduation, 35 
respondents that mean 29.2 % respondents completed Post 
Graduation.

(c) Marital Status: Out of  the 120 samples of  guardians, 18 respondents 
that means 15 % respondents’ marital status is Single, 23 respondents 
that means 19.2 % respondents’ marital status is Married- but no 
children, 79 respondents that means 65.8 % respondents’ marital 
status is Married and have children. Table 1 summarizes basic 
descriptive analysis of  the respondents.

Table 1. Basic descriptive analysis
 N Range Minimum Maximum Mean Std. Deviation Variance
Gender 120 1.00 1.00 2.00 1.50 .502 .252
Education 120 3.00 1.00 4.00 2.75 1.03 1.076
Marital status 120 2.00 1.00 3.00 2.50 .7446 .555
Valid N  120      
(Note: All together gender, education and marital status)

5.2. Ethical concept 
This part presents the findings on the ethical concepts. Firstly, almost 100 
respondents that means 84% respondents agreed that ethics and morality are 
important for their children. 2.5% and 14.2% respondents consequently 
disagreed and not sure about the importance of  moral and ethics for 
children. 
 Secondly, among all 90 respondents that means 75% respondents agreed 
that their children are learning ethics and morality and 14.2% respondents are 
not sure about it and 4.2% respondents are disagreed with it and 6.7% 
respondents are with little bit. 
 Thirdly, 46 respondents indicates that 38% respondents think that family 
is responsible to learning ethics and morality and 41 respondents that means 
34.2% respondents think that educational institutions are responsible to 
teach ethics and morality to the children. Rest of  the respondents that means 
27.5% respondents think that society is responsible to teach ethics & 
morality to children. Fourthly, 64 respondents that means 53.3% respondents 

believe that 10 years to 15 years is the most important time to learn ethics & 
morality and 28 respondents that means 23.3% respondents believe in both 
1 to 10 years and 15 to 20 years is proper time to learn ethics and morality. 
Finally, 97 respondents that means 81% respondents agreed that ethical value 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
Table 2 summarizes the feedback of  respondents on the concepts of  ethics.

Table 2. Feedback of  respondents on the concepts of  ethics
  N Range   Minimum  Maximum   Mean Std.  Deviation  Variance
Is Ethics and Morality important for  120 2.00 1.00 3.00 1.30 .70765 .501
your children? 
Are the children learning Ethics and  120 3.00 1.00 4.00 1.60 1.11068 1.234
Morality properly?  
Who is the most responsible for learning  120 2.00 1.00 3.00 1.89 .80748 .652
Ethics & Morality to your children?  
Which time is the proper time for the  120 2.00 1.00 3.00 2.00 .68599 .471
children to learn Ethics & Morality?   
Is Ethical value helping students to   120 3.00 1.00 4.00 1.38 .82180 .675
improve sustainable development?  
Valid N (listwise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted 
for this research in 2018)

5.3. Outcome of  ethics and morality practices
This part presents the feedback of  respondents on the outcomes of  ethics 
and morality practices. 
 First, about 73% respondents agreed that, because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it.Second, about 80% respondents agreed that those 
children who learn ethical value make happy family and 19% respondents are 
neutral about 3% respondents are disagreed with it.Thirdly, 81 % 
respondents agreed that ethically developed children treat everyone equally 
and 20% respondents are neutral and 3% respondents are disagreed with it. 
Fourth, 84% respondents agreed that ethically developed children look after 
their family and 15 % respondents are neutral and 3% respondents are 
disagreed with it.Fifth, 84% respondents agreed that who get the ethical 
value become the secure family member and 15% respondents are neutral 
with it.Sixth, 86% respondents believe that ethically developed children will 

reduce corruption in future and 13% are neutral and rest of  are 
disagreed.Seventh, 88% respondents believe that ethically developed children 
become good citizen and 15 % respondents are neutral with it and 1 % 
respondents are disagreed with it. Eighth, 84% respondents agreed that 
ethically developed children make the society better and 16% respondents 
are neutral with it and 1% respondents are disagreed with it. Ninth, about 87 
% respondents agreed that the children who get ethical value improved 
economic condition of  family and 13% respondents are neutral and1 % 
respondents are disagreed with it. 
 Finally, respondents believe that the children who get proper ethical 
value achieve sustainable development for both family and country and % 
respondents are neutral with this statement and % are disagreed with it. The 
Table 3 summarizes the feedback of  respondents on the outcomes of  ethics 
and morality practices, as follows; 

Table 3. Feedback of  respondents on the outcomes of  ethics and morality practices
 N Range Minimum Maximum Mean Std. Deviation Variance
Children learn right behavior 120 4.00 1.00 5.00 3.77 .74993 .562
Make happy family 120 4.00 1.00 5.00 3.93 .74171 .550
Treat everyone equally 120 4.00 1.00 5.00 3.90 .73793 .545
Look after family  120 4.00 1.00 5.00 4.02 .69164 .478
Secure meaningful member 120 3.00 2.00 5.00 4.00 .61488 .378
Reduce corruption    120 3.00 2.00 5.00 4.07 .62393 .389
Produce good citizen 120 3.00 2.00 5.00 4.13 .63422 .402
Make society better 120 3.00 2.00  4.10 .68349 .467
Improve economic condition of  family 120 41.00 2.00 43.00 4.50 3.60439 12.992
Achieve sustainable development 120 3.00 2.00 5.00 4.17 .66941 .448
Valid N (list-wise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted for this 
research in 2018)

 In conclusion, the outcomes of  ethics and morality practices are 
worthwhile to the family, society and the country. It is not in terms of  
tangible, but also intangible outcomes. According to Ismail and Sarif  (2011), 
any good outcome is desirable and universally accepted.

5.4. The importance of  ethics and morality to children
This section presents the findings on the importance of  ethics and morality 
to children.
 First, almost 100 respondents or 84% respondents agreed that Ethics 
and morality is important for their children.2.5% and 14.2% respondents 

consequently disagreed and not sure about the importance of  moral and 
ethics for children.
 Second, among 90 respondents or 75% respondents agreed that their 
children are learning ethics and morality and 14.2% respondents are not sure 
about it and 4.2% respondents are disagreed with it and 6.7% respondents 
are with little bit.
 Third, 46 respondents or 38% respondents think that family is 
responsible to learning ethics and morality and 41 respondents or 34.2% 
respondents think that educational institutions are responsible to teach ethics 
and morality to the children. Rest of  the respondents that means 27.5% 
respondents think that society is responsible to teach ethics & morality to 
children.
 Fourth, 64 respondents or 53.3% respondents believe that 10 years to 15 
years is the most important time to learn ethics & morality and 28 
respondents that means 23.3% respondents believe in both 1 to 10 years and 
15 to 20 years is proper time to learn ethics and morality.
 Fifth, 97 respondents or 81% respondents agreed that ethical value is 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
 Sixth, about 73% respondents agreed that because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it. 
 Seventh, about 80% respondents agreed that those children who learn 
ethical value make happy family and 19% respondents are neutral about 3% 
respondents are disagreed with it.
 Eighth, 81 % respondents agreed that ethically developed children treat 
everyone equally and 20% respondents are neutral and 3% respondents 
disagreed with it.
 Ninth, 84% respondents agreed that ethically developed children look 
after their family and become secure family member also make better society 
when they grownup. Rest of  are neutral and disagreed. 
 Tenth, 86% respondents believe that ethically developed children will 
reduce corruption in future and 13% are neutral and rest of  are disagreed.
 Eleventh, 88% respondents believe that ethically developed children 
become good citizen and improve Economic condition of  family and 12% 
respondents are neutral and 1 % are disagreed.
 Finally, about 86% respondents   believe that ethically and morally 
developed children are achieving sustainable development for the country 
and 13% respondents are neutral with it and rest of  them are disagreed.
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 The definition of  ethics and morality is the contemporary context is 
relative. There is no definitive ethical and morality definition. Nevertheless, 
there is universal value supported by the world community in the forms of  
human rights and universal values such as justice, fairness, love and respect. 
Technically, from Dictionary (1988), definesethics as the action of  morality. 
When morality provides rules of  behavior, ethics provides the understanding 
on how to ensure an action is ethical and morally accepted. Ethics manifests 
the science of  morals from the philosophyof  human character and conduct. 
As for morality, it manifests character or conduct considered as good or evil. 
In other words, before one practices morality, one needs to understand 
ethics.
 In action-oriented context, ethics and morality are in education realm 
(Uddin, Khan, & Mohammad, 2015; Arefeen, Mohyuddin, Khan, 2020; 
Arefeen Mohyuddin, Khan, 2020). There are two important elements, 
cognitive and affective, in the ethics and morality. In other words, ethics and 
morality are educational because learners could appreciate them cognitively 
(or by remembering and recalling from the brain) and affectively (or by 
empathy or will to do in reality). Nevertheless, the action part requires 
coaching and monitoring (Dark, Harter, Ludlow, & Falk, 2006). In terms of  
educational context, according to Dark, Harter, Ludlow, and Falk(2006), by 
the time students reach post-secondary education, they will have already 
developed a general moral sense. The concern is whether their moral sense is 
sufficient for ethical situations in the workplace. If  not, post-secondary 
education is expected to close the gap. In order to do this, educators need 
information about what is missing. Educators can set clear, work-related 
objectives and use classroom activities to reach those objectives based on an 
identification of  these gaps. 
 That is this study attempts to figure out some of  the responsibilities of  
the family to teach ethics and morality to their children before they go to the 
post-secondary education. Accordingly, much of  the attention in family 
ethics has focused on the rights and duties of  parents (although it should be 
mentioned that some still take exception to couching family ethics in the 
language of  rights). These include rights and duties towards existing children, 
but also rights and duties towards prospective children. 
 Some scholars have also been interested in the rights and duties of  
children, both younger and adult children, whereas others have taken an 
ethical interest in familial relations other than those between parents and 
children. A closely related set of  questions concerns the value of  the family, 
what good and bad it may bring for its members and for society as a whole, 
as well as the value of  parenting and of  childhood. Here we should mention 

in particular the influential work of  Harry Bright house and Adam Swift, 
culminating in their 2014 book, Family Values: The Ethics of  Parent-Child 
Relationships. According to Robert, Parris, and Leiserowitz(2005), most 
importantly sustainable development is defined as how we practice it. The 
practice includes the many efforts at defining the concept, establishing goals, 
creating indicators, and asserting values. But additionally, it includes 
developing social movements, organizing institutions, crafting sustainability 
science and technology, and negotiating the grand compromise among those 
who are principally concerned with nature and environment those who value 
economic development, and those who are dedicated to improving the 
human condition.
Josephson’s Institute of  Ethics (2012) outlines what they call the Six Pillars 
of  Character.

• Trustworthiness - Be honest. Don’t deceive, cheat or steal. Be reliable 
- do what you say you’ll do. Be loyal.

• Respect - Treat others with respect. Be tolerant of  differences. Use 
good manners, not bad language.

• Responsibility - Do what you are supposed to do. Use self-control. Be 
self-disciplined and accountable for your choices.

• Fairness - Play by the rules. Take turns and share. Be open-minded. 
Don’t take advantage of  others.

• Caring - Be kind. Be compassionate. Express gratitude. Forgive others. 
Help people in need.

• Citizenship - Do your share. Stay informed; vote. Be a good neighbor. 
Obey laws and rules. Respect authority. Protect the environment.

 Furthermore, according to Hussani, Muhammad, Chiroma, Onunze, and 
Ibrahim (2021), the quest for a sustainable world in which man and other life 
in the environment would co-exist in a flourishing manner now and in the 
future has prompted the need to determine the effects of  morality and ethics 
on sustainable development. However, theoretical reviews and analyses have 
revealed that ethical values are the basis of  decision-making and action in 
accordance with ideal accepted in a given moral system. Such values are 
promoted through ethical principles which would assist to transform the 
behavior of  the people in the society.
 Ethics and morality from Tawhidic paradigm are not separated. Tawhidic 
paradigm provides the basis for Islam. Academically, Islam has three main 
components, namely faith (aqidah), practice (shariah and ibadah), and ethics 
(akhlak) (Ismail, 2004; Ismail & Sarif, 2011). Figure 1 depicts three main 
components of  Islam.

 

Figure 1: Three main components of  Islam. (Source: Ismail, 2004; Ismail & Sarif, 2011)

 The three components are not separated. When a Muslim performs 
prayers (shalat), the three components are in action simultaneously (Ismail, 
2004). The recitation and action of  prayers must comply to faith, practice 
and ethics (Ismail & Sarif, 2011). In other words, from the starting of  the 
prayers, the recitation, the sequence of  actions, until the end of  the prayers, 
must comply with the three components of  Islam. Likewise, in transactions, 
buying and selling in supermarket, the three components of  Islam are in 
action.
 Tawhidic paradigm manifests oneness of  God or unity of  God in all 
aspects of  life. Technically, Tawhid refers to the statement of  faith that there 
is no God but Allah and Prophet Muhammad peace be upon him as 
messenger of  Allah. Once this statement is pronounced, one has embraced 
Islam as religion. However, in academic context, Tawhidic paradigm is taking 
the attribute of  the statement of  belief  into unity of  action (Ismail, 2004; 
Ismail & Sarif, 2011). It does not mean by taking Tawhidic paradigm, one is 
embraced to Islam. In fact, there is no compulsion to embrace Islam. In 
organizational context, statement of  faith is always related to vision, mission 
and objectives of  organization. There is a need to have the statement faith 
for organization to focus on activities that can attain the goals in short term 
as well as long term. 
 Tawhidic paradigm also provides the understanding of  roles, duties and 
functions of  human. Technically, human has two important roles, namely 
servants of  God and vicegerents of  God. Both roles are done 
simultaneously. As a servant of  God is to surrender oneself  to the rules and 
teachings, in which the service cannot be done elsewhere, but in this world. 
When the service is performed in this world, one needs facility to do so. For 
example, a Muslim is obliged to pay zakat. Zakat is only eligible when one has 

wealth. In order to have wealth, one has to make effort to generate wealth. 
The effort can be done in this world. This action manifests vicegerent’s work. 

4. Methodology of  the study
Although this study has been conducted mainly based on primary data but 
some secondary data were also collected from the secondary sources e.g., 
published books, journals and internet.Population and sample: primary data 
were collected from Gulshan area, Dhaka. All together 120 respondents were 
the sample for this study. For the purpose of  data collection, the judgmental 
sampling procedure was used to collect the sample units from guardians and 
parents who were willing to respond to the questionnaire. The data drawn, 
then analyzed by using Statistical Package for Social Science (SPSS) and 
presented in a descriptive way. Questions are designed in Five-Points Likert 
Scale, where 5 indicates highly agree, 4 indicates agree, 3 indicates neutral, 2 
indicates disagree, and 1indicates highly disagree. 

5. Analysis and findings
This section presents the findings of  the study. First, on the demographic 
factors of  respondents. Second, on the conceptual understanding of  ethics.

5.1. Demographic factors of  respondents
This study developed questionnaire based on the results of  interviews with 
experts, policy makers and practitioners. The study solicited the opinions of  
the respondents through personal interview on the responsibility of  family in 
teaching ethics and morality to family members and children so that the 
children will be ethical and responsible citizens of  Bangladesh for sustainable 
development. The respondents have suggested a few actions for parents and 
family members to play active and proactive roles in teaching ethics and 
morality to children.
 The input from the interview results became the basis for the 
questionnaire. Prior to distributing the questionnaire, the instrument has 
been validated by experts and practitioners. These experts were excluded 
from the pilot and actual fieldwork. Then, the study conducted a pilot study. 
The two stages are essential to assure the validity of  the instrument.
 After being validated and pilot-tested, the study sent this 
self-administered questionnaire to respondents that have been derived on 
convenient basis. There is no specific population is identified. In other word, 
this study is based on non-probability sampling. After a few weeks of  
duration given to respondents, finally, the study received 120 respondents. 
From descriptive statistical analysis, 

(a) Gender: Out of  the 120 samples of  guardians, 59 respondents that 
means49.17 % respondents are male, and 61 respondents that means 
50.83 % respondents are female.

(b) Education: Out of  the 120 samples of  guardians, 18 respondents that 
15 % respondents’ educational qualification is SSC, 28 respondents 
that means 23.3 % respondents completed HSC, 39 respondents that 
means 32.5 % respondents completed Under Graduation, 35 
respondents that mean 29.2 % respondents completed Post 
Graduation.

(c) Marital Status: Out of  the 120 samples of  guardians, 18 respondents 
that means 15 % respondents’ marital status is Single, 23 respondents 
that means 19.2 % respondents’ marital status is Married- but no 
children, 79 respondents that means 65.8 % respondents’ marital 
status is Married and have children. Table 1 summarizes basic 
descriptive analysis of  the respondents.

Table 1. Basic descriptive analysis
 N Range Minimum Maximum Mean Std. Deviation Variance
Gender 120 1.00 1.00 2.00 1.50 .502 .252
Education 120 3.00 1.00 4.00 2.75 1.03 1.076
Marital status 120 2.00 1.00 3.00 2.50 .7446 .555
Valid N  120      
(Note: All together gender, education and marital status)

5.2. Ethical concept 
This part presents the findings on the ethical concepts. Firstly, almost 100 
respondents that means 84% respondents agreed that ethics and morality are 
important for their children. 2.5% and 14.2% respondents consequently 
disagreed and not sure about the importance of  moral and ethics for 
children. 
 Secondly, among all 90 respondents that means 75% respondents agreed 
that their children are learning ethics and morality and 14.2% respondents are 
not sure about it and 4.2% respondents are disagreed with it and 6.7% 
respondents are with little bit. 
 Thirdly, 46 respondents indicates that 38% respondents think that family 
is responsible to learning ethics and morality and 41 respondents that means 
34.2% respondents think that educational institutions are responsible to 
teach ethics and morality to the children. Rest of  the respondents that means 
27.5% respondents think that society is responsible to teach ethics & 
morality to children. Fourthly, 64 respondents that means 53.3% respondents 

believe that 10 years to 15 years is the most important time to learn ethics & 
morality and 28 respondents that means 23.3% respondents believe in both 
1 to 10 years and 15 to 20 years is proper time to learn ethics and morality. 
Finally, 97 respondents that means 81% respondents agreed that ethical value 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
Table 2 summarizes the feedback of  respondents on the concepts of  ethics.

Table 2. Feedback of  respondents on the concepts of  ethics
  N Range   Minimum  Maximum   Mean Std.  Deviation  Variance
Is Ethics and Morality important for  120 2.00 1.00 3.00 1.30 .70765 .501
your children? 
Are the children learning Ethics and  120 3.00 1.00 4.00 1.60 1.11068 1.234
Morality properly?  
Who is the most responsible for learning  120 2.00 1.00 3.00 1.89 .80748 .652
Ethics & Morality to your children?  
Which time is the proper time for the  120 2.00 1.00 3.00 2.00 .68599 .471
children to learn Ethics & Morality?   
Is Ethical value helping students to   120 3.00 1.00 4.00 1.38 .82180 .675
improve sustainable development?  
Valid N (listwise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted 
for this research in 2018)

5.3. Outcome of  ethics and morality practices
This part presents the feedback of  respondents on the outcomes of  ethics 
and morality practices. 
 First, about 73% respondents agreed that, because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it.Second, about 80% respondents agreed that those 
children who learn ethical value make happy family and 19% respondents are 
neutral about 3% respondents are disagreed with it.Thirdly, 81 % 
respondents agreed that ethically developed children treat everyone equally 
and 20% respondents are neutral and 3% respondents are disagreed with it. 
Fourth, 84% respondents agreed that ethically developed children look after 
their family and 15 % respondents are neutral and 3% respondents are 
disagreed with it.Fifth, 84% respondents agreed that who get the ethical 
value become the secure family member and 15% respondents are neutral 
with it.Sixth, 86% respondents believe that ethically developed children will 

reduce corruption in future and 13% are neutral and rest of  are 
disagreed.Seventh, 88% respondents believe that ethically developed children 
become good citizen and 15 % respondents are neutral with it and 1 % 
respondents are disagreed with it. Eighth, 84% respondents agreed that 
ethically developed children make the society better and 16% respondents 
are neutral with it and 1% respondents are disagreed with it. Ninth, about 87 
% respondents agreed that the children who get ethical value improved 
economic condition of  family and 13% respondents are neutral and1 % 
respondents are disagreed with it. 
 Finally, respondents believe that the children who get proper ethical 
value achieve sustainable development for both family and country and % 
respondents are neutral with this statement and % are disagreed with it. The 
Table 3 summarizes the feedback of  respondents on the outcomes of  ethics 
and morality practices, as follows; 

Table 3. Feedback of  respondents on the outcomes of  ethics and morality practices
 N Range Minimum Maximum Mean Std. Deviation Variance
Children learn right behavior 120 4.00 1.00 5.00 3.77 .74993 .562
Make happy family 120 4.00 1.00 5.00 3.93 .74171 .550
Treat everyone equally 120 4.00 1.00 5.00 3.90 .73793 .545
Look after family  120 4.00 1.00 5.00 4.02 .69164 .478
Secure meaningful member 120 3.00 2.00 5.00 4.00 .61488 .378
Reduce corruption    120 3.00 2.00 5.00 4.07 .62393 .389
Produce good citizen 120 3.00 2.00 5.00 4.13 .63422 .402
Make society better 120 3.00 2.00  4.10 .68349 .467
Improve economic condition of  family 120 41.00 2.00 43.00 4.50 3.60439 12.992
Achieve sustainable development 120 3.00 2.00 5.00 4.17 .66941 .448
Valid N (list-wise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted for this 
research in 2018)

 In conclusion, the outcomes of  ethics and morality practices are 
worthwhile to the family, society and the country. It is not in terms of  
tangible, but also intangible outcomes. According to Ismail and Sarif  (2011), 
any good outcome is desirable and universally accepted.

5.4. The importance of  ethics and morality to children
This section presents the findings on the importance of  ethics and morality 
to children.
 First, almost 100 respondents or 84% respondents agreed that Ethics 
and morality is important for their children.2.5% and 14.2% respondents 

consequently disagreed and not sure about the importance of  moral and 
ethics for children.
 Second, among 90 respondents or 75% respondents agreed that their 
children are learning ethics and morality and 14.2% respondents are not sure 
about it and 4.2% respondents are disagreed with it and 6.7% respondents 
are with little bit.
 Third, 46 respondents or 38% respondents think that family is 
responsible to learning ethics and morality and 41 respondents or 34.2% 
respondents think that educational institutions are responsible to teach ethics 
and morality to the children. Rest of  the respondents that means 27.5% 
respondents think that society is responsible to teach ethics & morality to 
children.
 Fourth, 64 respondents or 53.3% respondents believe that 10 years to 15 
years is the most important time to learn ethics & morality and 28 
respondents that means 23.3% respondents believe in both 1 to 10 years and 
15 to 20 years is proper time to learn ethics and morality.
 Fifth, 97 respondents or 81% respondents agreed that ethical value is 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
 Sixth, about 73% respondents agreed that because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it. 
 Seventh, about 80% respondents agreed that those children who learn 
ethical value make happy family and 19% respondents are neutral about 3% 
respondents are disagreed with it.
 Eighth, 81 % respondents agreed that ethically developed children treat 
everyone equally and 20% respondents are neutral and 3% respondents 
disagreed with it.
 Ninth, 84% respondents agreed that ethically developed children look 
after their family and become secure family member also make better society 
when they grownup. Rest of  are neutral and disagreed. 
 Tenth, 86% respondents believe that ethically developed children will 
reduce corruption in future and 13% are neutral and rest of  are disagreed.
 Eleventh, 88% respondents believe that ethically developed children 
become good citizen and improve Economic condition of  family and 12% 
respondents are neutral and 1 % are disagreed.
 Finally, about 86% respondents   believe that ethically and morally 
developed children are achieving sustainable development for the country 
and 13% respondents are neutral with it and rest of  them are disagreed.
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 The definition of  ethics and morality is the contemporary context is 
relative. There is no definitive ethical and morality definition. Nevertheless, 
there is universal value supported by the world community in the forms of  
human rights and universal values such as justice, fairness, love and respect. 
Technically, from Dictionary (1988), definesethics as the action of  morality. 
When morality provides rules of  behavior, ethics provides the understanding 
on how to ensure an action is ethical and morally accepted. Ethics manifests 
the science of  morals from the philosophyof  human character and conduct. 
As for morality, it manifests character or conduct considered as good or evil. 
In other words, before one practices morality, one needs to understand 
ethics.
 In action-oriented context, ethics and morality are in education realm 
(Uddin, Khan, & Mohammad, 2015; Arefeen, Mohyuddin, Khan, 2020; 
Arefeen Mohyuddin, Khan, 2020). There are two important elements, 
cognitive and affective, in the ethics and morality. In other words, ethics and 
morality are educational because learners could appreciate them cognitively 
(or by remembering and recalling from the brain) and affectively (or by 
empathy or will to do in reality). Nevertheless, the action part requires 
coaching and monitoring (Dark, Harter, Ludlow, & Falk, 2006). In terms of  
educational context, according to Dark, Harter, Ludlow, and Falk(2006), by 
the time students reach post-secondary education, they will have already 
developed a general moral sense. The concern is whether their moral sense is 
sufficient for ethical situations in the workplace. If  not, post-secondary 
education is expected to close the gap. In order to do this, educators need 
information about what is missing. Educators can set clear, work-related 
objectives and use classroom activities to reach those objectives based on an 
identification of  these gaps. 
 That is this study attempts to figure out some of  the responsibilities of  
the family to teach ethics and morality to their children before they go to the 
post-secondary education. Accordingly, much of  the attention in family 
ethics has focused on the rights and duties of  parents (although it should be 
mentioned that some still take exception to couching family ethics in the 
language of  rights). These include rights and duties towards existing children, 
but also rights and duties towards prospective children. 
 Some scholars have also been interested in the rights and duties of  
children, both younger and adult children, whereas others have taken an 
ethical interest in familial relations other than those between parents and 
children. A closely related set of  questions concerns the value of  the family, 
what good and bad it may bring for its members and for society as a whole, 
as well as the value of  parenting and of  childhood. Here we should mention 

in particular the influential work of  Harry Bright house and Adam Swift, 
culminating in their 2014 book, Family Values: The Ethics of  Parent-Child 
Relationships. According to Robert, Parris, and Leiserowitz(2005), most 
importantly sustainable development is defined as how we practice it. The 
practice includes the many efforts at defining the concept, establishing goals, 
creating indicators, and asserting values. But additionally, it includes 
developing social movements, organizing institutions, crafting sustainability 
science and technology, and negotiating the grand compromise among those 
who are principally concerned with nature and environment those who value 
economic development, and those who are dedicated to improving the 
human condition.
Josephson’s Institute of  Ethics (2012) outlines what they call the Six Pillars 
of  Character.

• Trustworthiness - Be honest. Don’t deceive, cheat or steal. Be reliable 
- do what you say you’ll do. Be loyal.

• Respect - Treat others with respect. Be tolerant of  differences. Use 
good manners, not bad language.

• Responsibility - Do what you are supposed to do. Use self-control. Be 
self-disciplined and accountable for your choices.

• Fairness - Play by the rules. Take turns and share. Be open-minded. 
Don’t take advantage of  others.

• Caring - Be kind. Be compassionate. Express gratitude. Forgive others. 
Help people in need.

• Citizenship - Do your share. Stay informed; vote. Be a good neighbor. 
Obey laws and rules. Respect authority. Protect the environment.

 Furthermore, according to Hussani, Muhammad, Chiroma, Onunze, and 
Ibrahim (2021), the quest for a sustainable world in which man and other life 
in the environment would co-exist in a flourishing manner now and in the 
future has prompted the need to determine the effects of  morality and ethics 
on sustainable development. However, theoretical reviews and analyses have 
revealed that ethical values are the basis of  decision-making and action in 
accordance with ideal accepted in a given moral system. Such values are 
promoted through ethical principles which would assist to transform the 
behavior of  the people in the society.
 Ethics and morality from Tawhidic paradigm are not separated. Tawhidic 
paradigm provides the basis for Islam. Academically, Islam has three main 
components, namely faith (aqidah), practice (shariah and ibadah), and ethics 
(akhlak) (Ismail, 2004; Ismail & Sarif, 2011). Figure 1 depicts three main 
components of  Islam.

 

Figure 1: Three main components of  Islam. (Source: Ismail, 2004; Ismail & Sarif, 2011)

 The three components are not separated. When a Muslim performs 
prayers (shalat), the three components are in action simultaneously (Ismail, 
2004). The recitation and action of  prayers must comply to faith, practice 
and ethics (Ismail & Sarif, 2011). In other words, from the starting of  the 
prayers, the recitation, the sequence of  actions, until the end of  the prayers, 
must comply with the three components of  Islam. Likewise, in transactions, 
buying and selling in supermarket, the three components of  Islam are in 
action.
 Tawhidic paradigm manifests oneness of  God or unity of  God in all 
aspects of  life. Technically, Tawhid refers to the statement of  faith that there 
is no God but Allah and Prophet Muhammad peace be upon him as 
messenger of  Allah. Once this statement is pronounced, one has embraced 
Islam as religion. However, in academic context, Tawhidic paradigm is taking 
the attribute of  the statement of  belief  into unity of  action (Ismail, 2004; 
Ismail & Sarif, 2011). It does not mean by taking Tawhidic paradigm, one is 
embraced to Islam. In fact, there is no compulsion to embrace Islam. In 
organizational context, statement of  faith is always related to vision, mission 
and objectives of  organization. There is a need to have the statement faith 
for organization to focus on activities that can attain the goals in short term 
as well as long term. 
 Tawhidic paradigm also provides the understanding of  roles, duties and 
functions of  human. Technically, human has two important roles, namely 
servants of  God and vicegerents of  God. Both roles are done 
simultaneously. As a servant of  God is to surrender oneself  to the rules and 
teachings, in which the service cannot be done elsewhere, but in this world. 
When the service is performed in this world, one needs facility to do so. For 
example, a Muslim is obliged to pay zakat. Zakat is only eligible when one has 

wealth. In order to have wealth, one has to make effort to generate wealth. 
The effort can be done in this world. This action manifests vicegerent’s work. 

4. Methodology of  the study
Although this study has been conducted mainly based on primary data but 
some secondary data were also collected from the secondary sources e.g., 
published books, journals and internet.Population and sample: primary data 
were collected from Gulshan area, Dhaka. All together 120 respondents were 
the sample for this study. For the purpose of  data collection, the judgmental 
sampling procedure was used to collect the sample units from guardians and 
parents who were willing to respond to the questionnaire. The data drawn, 
then analyzed by using Statistical Package for Social Science (SPSS) and 
presented in a descriptive way. Questions are designed in Five-Points Likert 
Scale, where 5 indicates highly agree, 4 indicates agree, 3 indicates neutral, 2 
indicates disagree, and 1indicates highly disagree. 

5. Analysis and findings
This section presents the findings of  the study. First, on the demographic 
factors of  respondents. Second, on the conceptual understanding of  ethics.

5.1. Demographic factors of  respondents
This study developed questionnaire based on the results of  interviews with 
experts, policy makers and practitioners. The study solicited the opinions of  
the respondents through personal interview on the responsibility of  family in 
teaching ethics and morality to family members and children so that the 
children will be ethical and responsible citizens of  Bangladesh for sustainable 
development. The respondents have suggested a few actions for parents and 
family members to play active and proactive roles in teaching ethics and 
morality to children.
 The input from the interview results became the basis for the 
questionnaire. Prior to distributing the questionnaire, the instrument has 
been validated by experts and practitioners. These experts were excluded 
from the pilot and actual fieldwork. Then, the study conducted a pilot study. 
The two stages are essential to assure the validity of  the instrument.
 After being validated and pilot-tested, the study sent this 
self-administered questionnaire to respondents that have been derived on 
convenient basis. There is no specific population is identified. In other word, 
this study is based on non-probability sampling. After a few weeks of  
duration given to respondents, finally, the study received 120 respondents. 
From descriptive statistical analysis, 

(a) Gender: Out of  the 120 samples of  guardians, 59 respondents that 
means49.17 % respondents are male, and 61 respondents that means 
50.83 % respondents are female.

(b) Education: Out of  the 120 samples of  guardians, 18 respondents that 
15 % respondents’ educational qualification is SSC, 28 respondents 
that means 23.3 % respondents completed HSC, 39 respondents that 
means 32.5 % respondents completed Under Graduation, 35 
respondents that mean 29.2 % respondents completed Post 
Graduation.

(c) Marital Status: Out of  the 120 samples of  guardians, 18 respondents 
that means 15 % respondents’ marital status is Single, 23 respondents 
that means 19.2 % respondents’ marital status is Married- but no 
children, 79 respondents that means 65.8 % respondents’ marital 
status is Married and have children. Table 1 summarizes basic 
descriptive analysis of  the respondents.

Table 1. Basic descriptive analysis
 N Range Minimum Maximum Mean Std. Deviation Variance
Gender 120 1.00 1.00 2.00 1.50 .502 .252
Education 120 3.00 1.00 4.00 2.75 1.03 1.076
Marital status 120 2.00 1.00 3.00 2.50 .7446 .555
Valid N  120      
(Note: All together gender, education and marital status)

5.2. Ethical concept 
This part presents the findings on the ethical concepts. Firstly, almost 100 
respondents that means 84% respondents agreed that ethics and morality are 
important for their children. 2.5% and 14.2% respondents consequently 
disagreed and not sure about the importance of  moral and ethics for 
children. 
 Secondly, among all 90 respondents that means 75% respondents agreed 
that their children are learning ethics and morality and 14.2% respondents are 
not sure about it and 4.2% respondents are disagreed with it and 6.7% 
respondents are with little bit. 
 Thirdly, 46 respondents indicates that 38% respondents think that family 
is responsible to learning ethics and morality and 41 respondents that means 
34.2% respondents think that educational institutions are responsible to 
teach ethics and morality to the children. Rest of  the respondents that means 
27.5% respondents think that society is responsible to teach ethics & 
morality to children. Fourthly, 64 respondents that means 53.3% respondents 

believe that 10 years to 15 years is the most important time to learn ethics & 
morality and 28 respondents that means 23.3% respondents believe in both 
1 to 10 years and 15 to 20 years is proper time to learn ethics and morality. 
Finally, 97 respondents that means 81% respondents agreed that ethical value 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
Table 2 summarizes the feedback of  respondents on the concepts of  ethics.

Table 2. Feedback of  respondents on the concepts of  ethics
  N Range   Minimum  Maximum   Mean Std.  Deviation  Variance
Is Ethics and Morality important for  120 2.00 1.00 3.00 1.30 .70765 .501
your children? 
Are the children learning Ethics and  120 3.00 1.00 4.00 1.60 1.11068 1.234
Morality properly?  
Who is the most responsible for learning  120 2.00 1.00 3.00 1.89 .80748 .652
Ethics & Morality to your children?  
Which time is the proper time for the  120 2.00 1.00 3.00 2.00 .68599 .471
children to learn Ethics & Morality?   
Is Ethical value helping students to   120 3.00 1.00 4.00 1.38 .82180 .675
improve sustainable development?  
Valid N (listwise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted 
for this research in 2018)

5.3. Outcome of  ethics and morality practices
This part presents the feedback of  respondents on the outcomes of  ethics 
and morality practices. 
 First, about 73% respondents agreed that, because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it.Second, about 80% respondents agreed that those 
children who learn ethical value make happy family and 19% respondents are 
neutral about 3% respondents are disagreed with it.Thirdly, 81 % 
respondents agreed that ethically developed children treat everyone equally 
and 20% respondents are neutral and 3% respondents are disagreed with it. 
Fourth, 84% respondents agreed that ethically developed children look after 
their family and 15 % respondents are neutral and 3% respondents are 
disagreed with it.Fifth, 84% respondents agreed that who get the ethical 
value become the secure family member and 15% respondents are neutral 
with it.Sixth, 86% respondents believe that ethically developed children will 

reduce corruption in future and 13% are neutral and rest of  are 
disagreed.Seventh, 88% respondents believe that ethically developed children 
become good citizen and 15 % respondents are neutral with it and 1 % 
respondents are disagreed with it. Eighth, 84% respondents agreed that 
ethically developed children make the society better and 16% respondents 
are neutral with it and 1% respondents are disagreed with it. Ninth, about 87 
% respondents agreed that the children who get ethical value improved 
economic condition of  family and 13% respondents are neutral and1 % 
respondents are disagreed with it. 
 Finally, respondents believe that the children who get proper ethical 
value achieve sustainable development for both family and country and % 
respondents are neutral with this statement and % are disagreed with it. The 
Table 3 summarizes the feedback of  respondents on the outcomes of  ethics 
and morality practices, as follows; 

Table 3. Feedback of  respondents on the outcomes of  ethics and morality practices
 N Range Minimum Maximum Mean Std. Deviation Variance
Children learn right behavior 120 4.00 1.00 5.00 3.77 .74993 .562
Make happy family 120 4.00 1.00 5.00 3.93 .74171 .550
Treat everyone equally 120 4.00 1.00 5.00 3.90 .73793 .545
Look after family  120 4.00 1.00 5.00 4.02 .69164 .478
Secure meaningful member 120 3.00 2.00 5.00 4.00 .61488 .378
Reduce corruption    120 3.00 2.00 5.00 4.07 .62393 .389
Produce good citizen 120 3.00 2.00 5.00 4.13 .63422 .402
Make society better 120 3.00 2.00  4.10 .68349 .467
Improve economic condition of  family 120 41.00 2.00 43.00 4.50 3.60439 12.992
Achieve sustainable development 120 3.00 2.00 5.00 4.17 .66941 .448
Valid N (list-wise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted for this 
research in 2018)

 In conclusion, the outcomes of  ethics and morality practices are 
worthwhile to the family, society and the country. It is not in terms of  
tangible, but also intangible outcomes. According to Ismail and Sarif  (2011), 
any good outcome is desirable and universally accepted.

5.4. The importance of  ethics and morality to children
This section presents the findings on the importance of  ethics and morality 
to children.
 First, almost 100 respondents or 84% respondents agreed that Ethics 
and morality is important for their children.2.5% and 14.2% respondents 

consequently disagreed and not sure about the importance of  moral and 
ethics for children.
 Second, among 90 respondents or 75% respondents agreed that their 
children are learning ethics and morality and 14.2% respondents are not sure 
about it and 4.2% respondents are disagreed with it and 6.7% respondents 
are with little bit.
 Third, 46 respondents or 38% respondents think that family is 
responsible to learning ethics and morality and 41 respondents or 34.2% 
respondents think that educational institutions are responsible to teach ethics 
and morality to the children. Rest of  the respondents that means 27.5% 
respondents think that society is responsible to teach ethics & morality to 
children.
 Fourth, 64 respondents or 53.3% respondents believe that 10 years to 15 
years is the most important time to learn ethics & morality and 28 
respondents that means 23.3% respondents believe in both 1 to 10 years and 
15 to 20 years is proper time to learn ethics and morality.
 Fifth, 97 respondents or 81% respondents agreed that ethical value is 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
 Sixth, about 73% respondents agreed that because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it. 
 Seventh, about 80% respondents agreed that those children who learn 
ethical value make happy family and 19% respondents are neutral about 3% 
respondents are disagreed with it.
 Eighth, 81 % respondents agreed that ethically developed children treat 
everyone equally and 20% respondents are neutral and 3% respondents 
disagreed with it.
 Ninth, 84% respondents agreed that ethically developed children look 
after their family and become secure family member also make better society 
when they grownup. Rest of  are neutral and disagreed. 
 Tenth, 86% respondents believe that ethically developed children will 
reduce corruption in future and 13% are neutral and rest of  are disagreed.
 Eleventh, 88% respondents believe that ethically developed children 
become good citizen and improve Economic condition of  family and 12% 
respondents are neutral and 1 % are disagreed.
 Finally, about 86% respondents   believe that ethically and morally 
developed children are achieving sustainable development for the country 
and 13% respondents are neutral with it and rest of  them are disagreed.
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 The definition of  ethics and morality is the contemporary context is 
relative. There is no definitive ethical and morality definition. Nevertheless, 
there is universal value supported by the world community in the forms of  
human rights and universal values such as justice, fairness, love and respect. 
Technically, from Dictionary (1988), definesethics as the action of  morality. 
When morality provides rules of  behavior, ethics provides the understanding 
on how to ensure an action is ethical and morally accepted. Ethics manifests 
the science of  morals from the philosophyof  human character and conduct. 
As for morality, it manifests character or conduct considered as good or evil. 
In other words, before one practices morality, one needs to understand 
ethics.
 In action-oriented context, ethics and morality are in education realm 
(Uddin, Khan, & Mohammad, 2015; Arefeen, Mohyuddin, Khan, 2020; 
Arefeen Mohyuddin, Khan, 2020). There are two important elements, 
cognitive and affective, in the ethics and morality. In other words, ethics and 
morality are educational because learners could appreciate them cognitively 
(or by remembering and recalling from the brain) and affectively (or by 
empathy or will to do in reality). Nevertheless, the action part requires 
coaching and monitoring (Dark, Harter, Ludlow, & Falk, 2006). In terms of  
educational context, according to Dark, Harter, Ludlow, and Falk(2006), by 
the time students reach post-secondary education, they will have already 
developed a general moral sense. The concern is whether their moral sense is 
sufficient for ethical situations in the workplace. If  not, post-secondary 
education is expected to close the gap. In order to do this, educators need 
information about what is missing. Educators can set clear, work-related 
objectives and use classroom activities to reach those objectives based on an 
identification of  these gaps. 
 That is this study attempts to figure out some of  the responsibilities of  
the family to teach ethics and morality to their children before they go to the 
post-secondary education. Accordingly, much of  the attention in family 
ethics has focused on the rights and duties of  parents (although it should be 
mentioned that some still take exception to couching family ethics in the 
language of  rights). These include rights and duties towards existing children, 
but also rights and duties towards prospective children. 
 Some scholars have also been interested in the rights and duties of  
children, both younger and adult children, whereas others have taken an 
ethical interest in familial relations other than those between parents and 
children. A closely related set of  questions concerns the value of  the family, 
what good and bad it may bring for its members and for society as a whole, 
as well as the value of  parenting and of  childhood. Here we should mention 

in particular the influential work of  Harry Bright house and Adam Swift, 
culminating in their 2014 book, Family Values: The Ethics of  Parent-Child 
Relationships. According to Robert, Parris, and Leiserowitz(2005), most 
importantly sustainable development is defined as how we practice it. The 
practice includes the many efforts at defining the concept, establishing goals, 
creating indicators, and asserting values. But additionally, it includes 
developing social movements, organizing institutions, crafting sustainability 
science and technology, and negotiating the grand compromise among those 
who are principally concerned with nature and environment those who value 
economic development, and those who are dedicated to improving the 
human condition.
Josephson’s Institute of  Ethics (2012) outlines what they call the Six Pillars 
of  Character.

• Trustworthiness - Be honest. Don’t deceive, cheat or steal. Be reliable 
- do what you say you’ll do. Be loyal.

• Respect - Treat others with respect. Be tolerant of  differences. Use 
good manners, not bad language.

• Responsibility - Do what you are supposed to do. Use self-control. Be 
self-disciplined and accountable for your choices.

• Fairness - Play by the rules. Take turns and share. Be open-minded. 
Don’t take advantage of  others.

• Caring - Be kind. Be compassionate. Express gratitude. Forgive others. 
Help people in need.

• Citizenship - Do your share. Stay informed; vote. Be a good neighbor. 
Obey laws and rules. Respect authority. Protect the environment.

 Furthermore, according to Hussani, Muhammad, Chiroma, Onunze, and 
Ibrahim (2021), the quest for a sustainable world in which man and other life 
in the environment would co-exist in a flourishing manner now and in the 
future has prompted the need to determine the effects of  morality and ethics 
on sustainable development. However, theoretical reviews and analyses have 
revealed that ethical values are the basis of  decision-making and action in 
accordance with ideal accepted in a given moral system. Such values are 
promoted through ethical principles which would assist to transform the 
behavior of  the people in the society.
 Ethics and morality from Tawhidic paradigm are not separated. Tawhidic 
paradigm provides the basis for Islam. Academically, Islam has three main 
components, namely faith (aqidah), practice (shariah and ibadah), and ethics 
(akhlak) (Ismail, 2004; Ismail & Sarif, 2011). Figure 1 depicts three main 
components of  Islam.

 

Figure 1: Three main components of  Islam. (Source: Ismail, 2004; Ismail & Sarif, 2011)

 The three components are not separated. When a Muslim performs 
prayers (shalat), the three components are in action simultaneously (Ismail, 
2004). The recitation and action of  prayers must comply to faith, practice 
and ethics (Ismail & Sarif, 2011). In other words, from the starting of  the 
prayers, the recitation, the sequence of  actions, until the end of  the prayers, 
must comply with the three components of  Islam. Likewise, in transactions, 
buying and selling in supermarket, the three components of  Islam are in 
action.
 Tawhidic paradigm manifests oneness of  God or unity of  God in all 
aspects of  life. Technically, Tawhid refers to the statement of  faith that there 
is no God but Allah and Prophet Muhammad peace be upon him as 
messenger of  Allah. Once this statement is pronounced, one has embraced 
Islam as religion. However, in academic context, Tawhidic paradigm is taking 
the attribute of  the statement of  belief  into unity of  action (Ismail, 2004; 
Ismail & Sarif, 2011). It does not mean by taking Tawhidic paradigm, one is 
embraced to Islam. In fact, there is no compulsion to embrace Islam. In 
organizational context, statement of  faith is always related to vision, mission 
and objectives of  organization. There is a need to have the statement faith 
for organization to focus on activities that can attain the goals in short term 
as well as long term. 
 Tawhidic paradigm also provides the understanding of  roles, duties and 
functions of  human. Technically, human has two important roles, namely 
servants of  God and vicegerents of  God. Both roles are done 
simultaneously. As a servant of  God is to surrender oneself  to the rules and 
teachings, in which the service cannot be done elsewhere, but in this world. 
When the service is performed in this world, one needs facility to do so. For 
example, a Muslim is obliged to pay zakat. Zakat is only eligible when one has 

wealth. In order to have wealth, one has to make effort to generate wealth. 
The effort can be done in this world. This action manifests vicegerent’s work. 

4. Methodology of  the study
Although this study has been conducted mainly based on primary data but 
some secondary data were also collected from the secondary sources e.g., 
published books, journals and internet.Population and sample: primary data 
were collected from Gulshan area, Dhaka. All together 120 respondents were 
the sample for this study. For the purpose of  data collection, the judgmental 
sampling procedure was used to collect the sample units from guardians and 
parents who were willing to respond to the questionnaire. The data drawn, 
then analyzed by using Statistical Package for Social Science (SPSS) and 
presented in a descriptive way. Questions are designed in Five-Points Likert 
Scale, where 5 indicates highly agree, 4 indicates agree, 3 indicates neutral, 2 
indicates disagree, and 1indicates highly disagree. 

5. Analysis and findings
This section presents the findings of  the study. First, on the demographic 
factors of  respondents. Second, on the conceptual understanding of  ethics.

5.1. Demographic factors of  respondents
This study developed questionnaire based on the results of  interviews with 
experts, policy makers and practitioners. The study solicited the opinions of  
the respondents through personal interview on the responsibility of  family in 
teaching ethics and morality to family members and children so that the 
children will be ethical and responsible citizens of  Bangladesh for sustainable 
development. The respondents have suggested a few actions for parents and 
family members to play active and proactive roles in teaching ethics and 
morality to children.
 The input from the interview results became the basis for the 
questionnaire. Prior to distributing the questionnaire, the instrument has 
been validated by experts and practitioners. These experts were excluded 
from the pilot and actual fieldwork. Then, the study conducted a pilot study. 
The two stages are essential to assure the validity of  the instrument.
 After being validated and pilot-tested, the study sent this 
self-administered questionnaire to respondents that have been derived on 
convenient basis. There is no specific population is identified. In other word, 
this study is based on non-probability sampling. After a few weeks of  
duration given to respondents, finally, the study received 120 respondents. 
From descriptive statistical analysis, 

(a) Gender: Out of  the 120 samples of  guardians, 59 respondents that 
means49.17 % respondents are male, and 61 respondents that means 
50.83 % respondents are female.

(b) Education: Out of  the 120 samples of  guardians, 18 respondents that 
15 % respondents’ educational qualification is SSC, 28 respondents 
that means 23.3 % respondents completed HSC, 39 respondents that 
means 32.5 % respondents completed Under Graduation, 35 
respondents that mean 29.2 % respondents completed Post 
Graduation.

(c) Marital Status: Out of  the 120 samples of  guardians, 18 respondents 
that means 15 % respondents’ marital status is Single, 23 respondents 
that means 19.2 % respondents’ marital status is Married- but no 
children, 79 respondents that means 65.8 % respondents’ marital 
status is Married and have children. Table 1 summarizes basic 
descriptive analysis of  the respondents.

Table 1. Basic descriptive analysis
 N Range Minimum Maximum Mean Std. Deviation Variance
Gender 120 1.00 1.00 2.00 1.50 .502 .252
Education 120 3.00 1.00 4.00 2.75 1.03 1.076
Marital status 120 2.00 1.00 3.00 2.50 .7446 .555
Valid N  120      
(Note: All together gender, education and marital status)

5.2. Ethical concept 
This part presents the findings on the ethical concepts. Firstly, almost 100 
respondents that means 84% respondents agreed that ethics and morality are 
important for their children. 2.5% and 14.2% respondents consequently 
disagreed and not sure about the importance of  moral and ethics for 
children. 
 Secondly, among all 90 respondents that means 75% respondents agreed 
that their children are learning ethics and morality and 14.2% respondents are 
not sure about it and 4.2% respondents are disagreed with it and 6.7% 
respondents are with little bit. 
 Thirdly, 46 respondents indicates that 38% respondents think that family 
is responsible to learning ethics and morality and 41 respondents that means 
34.2% respondents think that educational institutions are responsible to 
teach ethics and morality to the children. Rest of  the respondents that means 
27.5% respondents think that society is responsible to teach ethics & 
morality to children. Fourthly, 64 respondents that means 53.3% respondents 

believe that 10 years to 15 years is the most important time to learn ethics & 
morality and 28 respondents that means 23.3% respondents believe in both 
1 to 10 years and 15 to 20 years is proper time to learn ethics and morality. 
Finally, 97 respondents that means 81% respondents agreed that ethical value 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
Table 2 summarizes the feedback of  respondents on the concepts of  ethics.

Table 2. Feedback of  respondents on the concepts of  ethics
  N Range   Minimum  Maximum   Mean Std.  Deviation  Variance
Is Ethics and Morality important for  120 2.00 1.00 3.00 1.30 .70765 .501
your children? 
Are the children learning Ethics and  120 3.00 1.00 4.00 1.60 1.11068 1.234
Morality properly?  
Who is the most responsible for learning  120 2.00 1.00 3.00 1.89 .80748 .652
Ethics & Morality to your children?  
Which time is the proper time for the  120 2.00 1.00 3.00 2.00 .68599 .471
children to learn Ethics & Morality?   
Is Ethical value helping students to   120 3.00 1.00 4.00 1.38 .82180 .675
improve sustainable development?  
Valid N (listwise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted 
for this research in 2018)

5.3. Outcome of  ethics and morality practices
This part presents the feedback of  respondents on the outcomes of  ethics 
and morality practices. 
 First, about 73% respondents agreed that, because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it.Second, about 80% respondents agreed that those 
children who learn ethical value make happy family and 19% respondents are 
neutral about 3% respondents are disagreed with it.Thirdly, 81 % 
respondents agreed that ethically developed children treat everyone equally 
and 20% respondents are neutral and 3% respondents are disagreed with it. 
Fourth, 84% respondents agreed that ethically developed children look after 
their family and 15 % respondents are neutral and 3% respondents are 
disagreed with it.Fifth, 84% respondents agreed that who get the ethical 
value become the secure family member and 15% respondents are neutral 
with it.Sixth, 86% respondents believe that ethically developed children will 

reduce corruption in future and 13% are neutral and rest of  are 
disagreed.Seventh, 88% respondents believe that ethically developed children 
become good citizen and 15 % respondents are neutral with it and 1 % 
respondents are disagreed with it. Eighth, 84% respondents agreed that 
ethically developed children make the society better and 16% respondents 
are neutral with it and 1% respondents are disagreed with it. Ninth, about 87 
% respondents agreed that the children who get ethical value improved 
economic condition of  family and 13% respondents are neutral and1 % 
respondents are disagreed with it. 
 Finally, respondents believe that the children who get proper ethical 
value achieve sustainable development for both family and country and % 
respondents are neutral with this statement and % are disagreed with it. The 
Table 3 summarizes the feedback of  respondents on the outcomes of  ethics 
and morality practices, as follows; 

Table 3. Feedback of  respondents on the outcomes of  ethics and morality practices
 N Range Minimum Maximum Mean Std. Deviation Variance
Children learn right behavior 120 4.00 1.00 5.00 3.77 .74993 .562
Make happy family 120 4.00 1.00 5.00 3.93 .74171 .550
Treat everyone equally 120 4.00 1.00 5.00 3.90 .73793 .545
Look after family  120 4.00 1.00 5.00 4.02 .69164 .478
Secure meaningful member 120 3.00 2.00 5.00 4.00 .61488 .378
Reduce corruption    120 3.00 2.00 5.00 4.07 .62393 .389
Produce good citizen 120 3.00 2.00 5.00 4.13 .63422 .402
Make society better 120 3.00 2.00  4.10 .68349 .467
Improve economic condition of  family 120 41.00 2.00 43.00 4.50 3.60439 12.992
Achieve sustainable development 120 3.00 2.00 5.00 4.17 .66941 .448
Valid N (list-wise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted for this 
research in 2018)

 In conclusion, the outcomes of  ethics and morality practices are 
worthwhile to the family, society and the country. It is not in terms of  
tangible, but also intangible outcomes. According to Ismail and Sarif  (2011), 
any good outcome is desirable and universally accepted.

5.4. The importance of  ethics and morality to children
This section presents the findings on the importance of  ethics and morality 
to children.
 First, almost 100 respondents or 84% respondents agreed that Ethics 
and morality is important for their children.2.5% and 14.2% respondents 

consequently disagreed and not sure about the importance of  moral and 
ethics for children.
 Second, among 90 respondents or 75% respondents agreed that their 
children are learning ethics and morality and 14.2% respondents are not sure 
about it and 4.2% respondents are disagreed with it and 6.7% respondents 
are with little bit.
 Third, 46 respondents or 38% respondents think that family is 
responsible to learning ethics and morality and 41 respondents or 34.2% 
respondents think that educational institutions are responsible to teach ethics 
and morality to the children. Rest of  the respondents that means 27.5% 
respondents think that society is responsible to teach ethics & morality to 
children.
 Fourth, 64 respondents or 53.3% respondents believe that 10 years to 15 
years is the most important time to learn ethics & morality and 28 
respondents that means 23.3% respondents believe in both 1 to 10 years and 
15 to 20 years is proper time to learn ethics and morality.
 Fifth, 97 respondents or 81% respondents agreed that ethical value is 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
 Sixth, about 73% respondents agreed that because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it. 
 Seventh, about 80% respondents agreed that those children who learn 
ethical value make happy family and 19% respondents are neutral about 3% 
respondents are disagreed with it.
 Eighth, 81 % respondents agreed that ethically developed children treat 
everyone equally and 20% respondents are neutral and 3% respondents 
disagreed with it.
 Ninth, 84% respondents agreed that ethically developed children look 
after their family and become secure family member also make better society 
when they grownup. Rest of  are neutral and disagreed. 
 Tenth, 86% respondents believe that ethically developed children will 
reduce corruption in future and 13% are neutral and rest of  are disagreed.
 Eleventh, 88% respondents believe that ethically developed children 
become good citizen and improve Economic condition of  family and 12% 
respondents are neutral and 1 % are disagreed.
 Finally, about 86% respondents   believe that ethically and morally 
developed children are achieving sustainable development for the country 
and 13% respondents are neutral with it and rest of  them are disagreed.
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 The definition of  ethics and morality is the contemporary context is 
relative. There is no definitive ethical and morality definition. Nevertheless, 
there is universal value supported by the world community in the forms of  
human rights and universal values such as justice, fairness, love and respect. 
Technically, from Dictionary (1988), definesethics as the action of  morality. 
When morality provides rules of  behavior, ethics provides the understanding 
on how to ensure an action is ethical and morally accepted. Ethics manifests 
the science of  morals from the philosophyof  human character and conduct. 
As for morality, it manifests character or conduct considered as good or evil. 
In other words, before one practices morality, one needs to understand 
ethics.
 In action-oriented context, ethics and morality are in education realm 
(Uddin, Khan, & Mohammad, 2015; Arefeen, Mohyuddin, Khan, 2020; 
Arefeen Mohyuddin, Khan, 2020). There are two important elements, 
cognitive and affective, in the ethics and morality. In other words, ethics and 
morality are educational because learners could appreciate them cognitively 
(or by remembering and recalling from the brain) and affectively (or by 
empathy or will to do in reality). Nevertheless, the action part requires 
coaching and monitoring (Dark, Harter, Ludlow, & Falk, 2006). In terms of  
educational context, according to Dark, Harter, Ludlow, and Falk(2006), by 
the time students reach post-secondary education, they will have already 
developed a general moral sense. The concern is whether their moral sense is 
sufficient for ethical situations in the workplace. If  not, post-secondary 
education is expected to close the gap. In order to do this, educators need 
information about what is missing. Educators can set clear, work-related 
objectives and use classroom activities to reach those objectives based on an 
identification of  these gaps. 
 That is this study attempts to figure out some of  the responsibilities of  
the family to teach ethics and morality to their children before they go to the 
post-secondary education. Accordingly, much of  the attention in family 
ethics has focused on the rights and duties of  parents (although it should be 
mentioned that some still take exception to couching family ethics in the 
language of  rights). These include rights and duties towards existing children, 
but also rights and duties towards prospective children. 
 Some scholars have also been interested in the rights and duties of  
children, both younger and adult children, whereas others have taken an 
ethical interest in familial relations other than those between parents and 
children. A closely related set of  questions concerns the value of  the family, 
what good and bad it may bring for its members and for society as a whole, 
as well as the value of  parenting and of  childhood. Here we should mention 

in particular the influential work of  Harry Bright house and Adam Swift, 
culminating in their 2014 book, Family Values: The Ethics of  Parent-Child 
Relationships. According to Robert, Parris, and Leiserowitz(2005), most 
importantly sustainable development is defined as how we practice it. The 
practice includes the many efforts at defining the concept, establishing goals, 
creating indicators, and asserting values. But additionally, it includes 
developing social movements, organizing institutions, crafting sustainability 
science and technology, and negotiating the grand compromise among those 
who are principally concerned with nature and environment those who value 
economic development, and those who are dedicated to improving the 
human condition.
Josephson’s Institute of  Ethics (2012) outlines what they call the Six Pillars 
of  Character.

• Trustworthiness - Be honest. Don’t deceive, cheat or steal. Be reliable 
- do what you say you’ll do. Be loyal.

• Respect - Treat others with respect. Be tolerant of  differences. Use 
good manners, not bad language.

• Responsibility - Do what you are supposed to do. Use self-control. Be 
self-disciplined and accountable for your choices.

• Fairness - Play by the rules. Take turns and share. Be open-minded. 
Don’t take advantage of  others.

• Caring - Be kind. Be compassionate. Express gratitude. Forgive others. 
Help people in need.

• Citizenship - Do your share. Stay informed; vote. Be a good neighbor. 
Obey laws and rules. Respect authority. Protect the environment.

 Furthermore, according to Hussani, Muhammad, Chiroma, Onunze, and 
Ibrahim (2021), the quest for a sustainable world in which man and other life 
in the environment would co-exist in a flourishing manner now and in the 
future has prompted the need to determine the effects of  morality and ethics 
on sustainable development. However, theoretical reviews and analyses have 
revealed that ethical values are the basis of  decision-making and action in 
accordance with ideal accepted in a given moral system. Such values are 
promoted through ethical principles which would assist to transform the 
behavior of  the people in the society.
 Ethics and morality from Tawhidic paradigm are not separated. Tawhidic 
paradigm provides the basis for Islam. Academically, Islam has three main 
components, namely faith (aqidah), practice (shariah and ibadah), and ethics 
(akhlak) (Ismail, 2004; Ismail & Sarif, 2011). Figure 1 depicts three main 
components of  Islam.

 

Figure 1: Three main components of  Islam. (Source: Ismail, 2004; Ismail & Sarif, 2011)

 The three components are not separated. When a Muslim performs 
prayers (shalat), the three components are in action simultaneously (Ismail, 
2004). The recitation and action of  prayers must comply to faith, practice 
and ethics (Ismail & Sarif, 2011). In other words, from the starting of  the 
prayers, the recitation, the sequence of  actions, until the end of  the prayers, 
must comply with the three components of  Islam. Likewise, in transactions, 
buying and selling in supermarket, the three components of  Islam are in 
action.
 Tawhidic paradigm manifests oneness of  God or unity of  God in all 
aspects of  life. Technically, Tawhid refers to the statement of  faith that there 
is no God but Allah and Prophet Muhammad peace be upon him as 
messenger of  Allah. Once this statement is pronounced, one has embraced 
Islam as religion. However, in academic context, Tawhidic paradigm is taking 
the attribute of  the statement of  belief  into unity of  action (Ismail, 2004; 
Ismail & Sarif, 2011). It does not mean by taking Tawhidic paradigm, one is 
embraced to Islam. In fact, there is no compulsion to embrace Islam. In 
organizational context, statement of  faith is always related to vision, mission 
and objectives of  organization. There is a need to have the statement faith 
for organization to focus on activities that can attain the goals in short term 
as well as long term. 
 Tawhidic paradigm also provides the understanding of  roles, duties and 
functions of  human. Technically, human has two important roles, namely 
servants of  God and vicegerents of  God. Both roles are done 
simultaneously. As a servant of  God is to surrender oneself  to the rules and 
teachings, in which the service cannot be done elsewhere, but in this world. 
When the service is performed in this world, one needs facility to do so. For 
example, a Muslim is obliged to pay zakat. Zakat is only eligible when one has 

wealth. In order to have wealth, one has to make effort to generate wealth. 
The effort can be done in this world. This action manifests vicegerent’s work. 

4. Methodology of  the study
Although this study has been conducted mainly based on primary data but 
some secondary data were also collected from the secondary sources e.g., 
published books, journals and internet.Population and sample: primary data 
were collected from Gulshan area, Dhaka. All together 120 respondents were 
the sample for this study. For the purpose of  data collection, the judgmental 
sampling procedure was used to collect the sample units from guardians and 
parents who were willing to respond to the questionnaire. The data drawn, 
then analyzed by using Statistical Package for Social Science (SPSS) and 
presented in a descriptive way. Questions are designed in Five-Points Likert 
Scale, where 5 indicates highly agree, 4 indicates agree, 3 indicates neutral, 2 
indicates disagree, and 1indicates highly disagree. 

5. Analysis and findings
This section presents the findings of  the study. First, on the demographic 
factors of  respondents. Second, on the conceptual understanding of  ethics.

5.1. Demographic factors of  respondents
This study developed questionnaire based on the results of  interviews with 
experts, policy makers and practitioners. The study solicited the opinions of  
the respondents through personal interview on the responsibility of  family in 
teaching ethics and morality to family members and children so that the 
children will be ethical and responsible citizens of  Bangladesh for sustainable 
development. The respondents have suggested a few actions for parents and 
family members to play active and proactive roles in teaching ethics and 
morality to children.
 The input from the interview results became the basis for the 
questionnaire. Prior to distributing the questionnaire, the instrument has 
been validated by experts and practitioners. These experts were excluded 
from the pilot and actual fieldwork. Then, the study conducted a pilot study. 
The two stages are essential to assure the validity of  the instrument.
 After being validated and pilot-tested, the study sent this 
self-administered questionnaire to respondents that have been derived on 
convenient basis. There is no specific population is identified. In other word, 
this study is based on non-probability sampling. After a few weeks of  
duration given to respondents, finally, the study received 120 respondents. 
From descriptive statistical analysis, 

(a) Gender: Out of  the 120 samples of  guardians, 59 respondents that 
means49.17 % respondents are male, and 61 respondents that means 
50.83 % respondents are female.

(b) Education: Out of  the 120 samples of  guardians, 18 respondents that 
15 % respondents’ educational qualification is SSC, 28 respondents 
that means 23.3 % respondents completed HSC, 39 respondents that 
means 32.5 % respondents completed Under Graduation, 35 
respondents that mean 29.2 % respondents completed Post 
Graduation.

(c) Marital Status: Out of  the 120 samples of  guardians, 18 respondents 
that means 15 % respondents’ marital status is Single, 23 respondents 
that means 19.2 % respondents’ marital status is Married- but no 
children, 79 respondents that means 65.8 % respondents’ marital 
status is Married and have children. Table 1 summarizes basic 
descriptive analysis of  the respondents.

Table 1. Basic descriptive analysis
 N Range Minimum Maximum Mean Std. Deviation Variance
Gender 120 1.00 1.00 2.00 1.50 .502 .252
Education 120 3.00 1.00 4.00 2.75 1.03 1.076
Marital status 120 2.00 1.00 3.00 2.50 .7446 .555
Valid N  120      
(Note: All together gender, education and marital status)

5.2. Ethical concept 
This part presents the findings on the ethical concepts. Firstly, almost 100 
respondents that means 84% respondents agreed that ethics and morality are 
important for their children. 2.5% and 14.2% respondents consequently 
disagreed and not sure about the importance of  moral and ethics for 
children. 
 Secondly, among all 90 respondents that means 75% respondents agreed 
that their children are learning ethics and morality and 14.2% respondents are 
not sure about it and 4.2% respondents are disagreed with it and 6.7% 
respondents are with little bit. 
 Thirdly, 46 respondents indicates that 38% respondents think that family 
is responsible to learning ethics and morality and 41 respondents that means 
34.2% respondents think that educational institutions are responsible to 
teach ethics and morality to the children. Rest of  the respondents that means 
27.5% respondents think that society is responsible to teach ethics & 
morality to children. Fourthly, 64 respondents that means 53.3% respondents 

believe that 10 years to 15 years is the most important time to learn ethics & 
morality and 28 respondents that means 23.3% respondents believe in both 
1 to 10 years and 15 to 20 years is proper time to learn ethics and morality. 
Finally, 97 respondents that means 81% respondents agreed that ethical value 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
Table 2 summarizes the feedback of  respondents on the concepts of  ethics.

Table 2. Feedback of  respondents on the concepts of  ethics
  N Range   Minimum  Maximum   Mean Std.  Deviation  Variance
Is Ethics and Morality important for  120 2.00 1.00 3.00 1.30 .70765 .501
your children? 
Are the children learning Ethics and  120 3.00 1.00 4.00 1.60 1.11068 1.234
Morality properly?  
Who is the most responsible for learning  120 2.00 1.00 3.00 1.89 .80748 .652
Ethics & Morality to your children?  
Which time is the proper time for the  120 2.00 1.00 3.00 2.00 .68599 .471
children to learn Ethics & Morality?   
Is Ethical value helping students to   120 3.00 1.00 4.00 1.38 .82180 .675
improve sustainable development?  
Valid N (listwise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted 
for this research in 2018)

5.3. Outcome of  ethics and morality practices
This part presents the feedback of  respondents on the outcomes of  ethics 
and morality practices. 
 First, about 73% respondents agreed that, because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it.Second, about 80% respondents agreed that those 
children who learn ethical value make happy family and 19% respondents are 
neutral about 3% respondents are disagreed with it.Thirdly, 81 % 
respondents agreed that ethically developed children treat everyone equally 
and 20% respondents are neutral and 3% respondents are disagreed with it. 
Fourth, 84% respondents agreed that ethically developed children look after 
their family and 15 % respondents are neutral and 3% respondents are 
disagreed with it.Fifth, 84% respondents agreed that who get the ethical 
value become the secure family member and 15% respondents are neutral 
with it.Sixth, 86% respondents believe that ethically developed children will 

reduce corruption in future and 13% are neutral and rest of  are 
disagreed.Seventh, 88% respondents believe that ethically developed children 
become good citizen and 15 % respondents are neutral with it and 1 % 
respondents are disagreed with it. Eighth, 84% respondents agreed that 
ethically developed children make the society better and 16% respondents 
are neutral with it and 1% respondents are disagreed with it. Ninth, about 87 
% respondents agreed that the children who get ethical value improved 
economic condition of  family and 13% respondents are neutral and1 % 
respondents are disagreed with it. 
 Finally, respondents believe that the children who get proper ethical 
value achieve sustainable development for both family and country and % 
respondents are neutral with this statement and % are disagreed with it. The 
Table 3 summarizes the feedback of  respondents on the outcomes of  ethics 
and morality practices, as follows; 

Table 3. Feedback of  respondents on the outcomes of  ethics and morality practices
 N Range Minimum Maximum Mean Std. Deviation Variance
Children learn right behavior 120 4.00 1.00 5.00 3.77 .74993 .562
Make happy family 120 4.00 1.00 5.00 3.93 .74171 .550
Treat everyone equally 120 4.00 1.00 5.00 3.90 .73793 .545
Look after family  120 4.00 1.00 5.00 4.02 .69164 .478
Secure meaningful member 120 3.00 2.00 5.00 4.00 .61488 .378
Reduce corruption    120 3.00 2.00 5.00 4.07 .62393 .389
Produce good citizen 120 3.00 2.00 5.00 4.13 .63422 .402
Make society better 120 3.00 2.00  4.10 .68349 .467
Improve economic condition of  family 120 41.00 2.00 43.00 4.50 3.60439 12.992
Achieve sustainable development 120 3.00 2.00 5.00 4.17 .66941 .448
Valid N (list-wise) 120      
(Source: The above data are the research findings from the SPSS analysis which was conducted for this 
research in 2018)

 In conclusion, the outcomes of  ethics and morality practices are 
worthwhile to the family, society and the country. It is not in terms of  
tangible, but also intangible outcomes. According to Ismail and Sarif  (2011), 
any good outcome is desirable and universally accepted.

5.4. The importance of  ethics and morality to children
This section presents the findings on the importance of  ethics and morality 
to children.
 First, almost 100 respondents or 84% respondents agreed that Ethics 
and morality is important for their children.2.5% and 14.2% respondents 

consequently disagreed and not sure about the importance of  moral and 
ethics for children.
 Second, among 90 respondents or 75% respondents agreed that their 
children are learning ethics and morality and 14.2% respondents are not sure 
about it and 4.2% respondents are disagreed with it and 6.7% respondents 
are with little bit.
 Third, 46 respondents or 38% respondents think that family is 
responsible to learning ethics and morality and 41 respondents or 34.2% 
respondents think that educational institutions are responsible to teach ethics 
and morality to the children. Rest of  the respondents that means 27.5% 
respondents think that society is responsible to teach ethics & morality to 
children.
 Fourth, 64 respondents or 53.3% respondents believe that 10 years to 15 
years is the most important time to learn ethics & morality and 28 
respondents that means 23.3% respondents believe in both 1 to 10 years and 
15 to 20 years is proper time to learn ethics and morality.
 Fifth, 97 respondents or 81% respondents agreed that ethical value is 
helping students to improve sustainable development and 14.2% 
respondents are not sure and rest of  respondents are disagreed with that. 
 Sixth, about 73% respondents agreed that because of  ethical value 
children learn right behavior and 25% respondents are neutral and about 4% 
are disagreed with it. 
 Seventh, about 80% respondents agreed that those children who learn 
ethical value make happy family and 19% respondents are neutral about 3% 
respondents are disagreed with it.
 Eighth, 81 % respondents agreed that ethically developed children treat 
everyone equally and 20% respondents are neutral and 3% respondents 
disagreed with it.
 Ninth, 84% respondents agreed that ethically developed children look 
after their family and become secure family member also make better society 
when they grownup. Rest of  are neutral and disagreed. 
 Tenth, 86% respondents believe that ethically developed children will 
reduce corruption in future and 13% are neutral and rest of  are disagreed.
 Eleventh, 88% respondents believe that ethically developed children 
become good citizen and improve Economic condition of  family and 12% 
respondents are neutral and 1 % are disagreed.
 Finally, about 86% respondents   believe that ethically and morally 
developed children are achieving sustainable development for the country 
and 13% respondents are neutral with it and rest of  them are disagreed.
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Introduction
The impact of  Transnational Culture in reducing terrorism 
in Muslim countries becomes a hot issue nowadays. 
According to the theory, Transnational Culture refers to 
shared values or ways of  life from cross-countries that 
embrace cultural diversity, multi-ethnicity, multi-languages, 
etc. as a result of  globalization or the internationalization 
movement. On the other hand, the theory behind 
globalization is that worldwide openness will promote 

In conclusion, ethics and morality are important subjects to be taught to 
children at home as well as schools by parents, teachers and members of  the 
society. According to Ismail and Sarif  (2011), teaching and learning of  good 
values are embedded in human natural instinct. Any wrong doing gives 
inconvenient to anyone. However, one may deny such feeling in exchange or 
trade off  with other material things. 

6. Recommendations
This part provides the recommendation based on the findings and 
discussion. First, there is a need for awareness onthe importance of  moral 
and ethics for children. This awareness makes them aware the benefits by 
practicing ethics and morality. Second, any disagreement whether ethics and 
morality can be taught formally or informally should provide alternative 
means to handle it. Otherwise, the new generations of  the citizen will be 
molded into mixed perspectives. Third, family should play the role of  
teaching ethics and morality and every educational institution should teach 
students according to ethical and moral values. Fourth, the age of  1 year to 
15 years is the crucial time for children to learn ethical and moral value. So, 
every family should take care of  their children and teach them proper ethical 
value which helps to achieve sustainable development. Firth, the respondents 
who are not sure about ethical value helping students to improve sustainable 
development they should attend study about ethical and moral values. Sixth, 
the respondents are neutral about that their children are learning right 
behavior they should implement different strategy for develop behavior of  
their children. Seventh, a few respondents think that sufficient just for their 
children learn ethical values. However, they could not realize that they should 
teach more about moral lesson to make happy family. Eighth, parents are 
teaching ethical values but they are not sure about their children that when 
they grownup they will treat everyone equally. So, respondents should be sure 
that, who learn good values will not disappoint them. Finally, respondents 
should be sure about which children who learn ethical value and get best 
lesson about moral value from family and educational institutions they will 
Reduce corruption, become good citizen, improve economic condition of  
family and country and also achieve sustainable development of  country.

7. Conclusion
Family is the primary learning and training source for every child where the 
parents are teacher and teach the first valuable lesson to the children and 
family can play the key role to teach the ethics and morality by playing a role 
model towards their children which eventually help the country to achieve 

sustainable development. Children can learn from their family how to treat 
others with respect, differentiate right or wrong and carry this value 
throughout their lives. From family every child learn lesson and implement it 
through behavior. Love, share, care, sacrifice, and respect to others all things 
children learn from the family and in future they show it. If  children get 
proper ethical and moral lesson in future, they will turn into an asset for both 
of  family and country. Children are important part of  a successful family 
because they make the great role of  the family when grownup and ethical and 
moral value can develop themselves. After that they can lead the nation and 
achieve sustainable development for the country. Educational institutes 
shouldhelp children to become ethically developed and also should guide 
them and show the difference between right and wrong and should make 
them perfect for the rest of  the life so that they can be successful 
person.Since, 1 year to 15 years is the most crucial time for the children to 
learn the ethical values, this research recommends that Moral and Ethics 
must be inculcated in the children’s mind from the very beginning of  their 
life. Furthermore, Educational institutions, society, friends circle also should 
circulate the ethical values which also can play the significant role to achieve 
sustainable development in the country.
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Appendix: Sample Questionnaire 

Responsibility of  family towards teaching Ethics and Morality
1. Gender:        Male        Female
2. Education:        SSC        HSC        Under Graduate        Post Graduate
3. Marital Status:        Single        Married- but no children.           
           Married- and have children 
4. Is Ethics & Morality important for your children?        Yes        No                     
         Not Sure
5. Are the children learning Ethics & Morality properly?        Yes        No        
        Little        Not sure.
6. Who is the most responsible for teaching ethics & morality to your Children?
         Family        Educational Institutes        Society
7. Which time is the most proper time for the children to learn Ethics and Morality?
        1 year to 10 years.        10 years to 15 years.        15 years to 20 years                         
        20 years to 25 years.
8. Is Ethical value helping students to improve sustainable development?  
        Yes        No        Not sure
What do you think about the outcome of  ethics and morality practices of  a family?
    Please put tick mark       Highly disagreed       Disagreed       Neutral     Agreed     Highly Agreed
1. Children learn right behavior      
2. Make happy family     
3. Treat everyone equally     
4. Look after family     
5. Secure meaningful member     
6. Reduce corruption     
7. Produce good citizen     
8. Make society better     
9. Improve economic condition of  family     
10. Achieve sustainable development     

If  you have any comment regarding ethical practice of  a family.
Table 1. Is Ethics and Morality important for your children?
 Frequency Percent Valid Percent Cumulative Percent
Yes 100 83.3 83.3 83.3
No 3 2.5 2.5 85.8
Not sure 17 14.2 14.2 100.0
Total 120 100.0 100.0 

Table 2. Are the children learning Ethics and Morality properly?
 Frequency Percent Valid Percent Cumulative Percent
Yes 90 75.0 75.0 75.0
No 5 4.2 4.2 79.2
Little bit 8 6.7 6.7 85.8
Not sure 17 14.2 14.2 100.0
Total 120 100.0 100.0 

Table 3. Who is the most responsible for learning Ethics & Morality to your children?
Frequency % Valid % Cumulative Percent
Family 46 38.3 38.3 38.3
Educational Institute 41 34.2 34.2 72.5
Society 33 27.5 27.5 100.0
Total 120 100 100 

Table 4. Which time is the proper time for the children to learn Ethics & Morality?  
 Frequency % Valid % Cumulative Percent
1 to 10 years 28 23.3 23.3 23.3
10 to 15 years 64 53.3 53.3 76.7
15 to 20 years 28 23.3 23.3 100.0
Total 120 100 100 

Table 5. Is Ethical value helping students to improve sustainable development?
 Frequency % Valid % Cumulative Percent
Yes 97 80.8 80.8 80.8
No 3 2.5 2.5 83.3
Not sure 17 14.2 14.2 97.5
Missing 3 2.5 2.5 100
Total 120 100 100 

Table 6. Children learn right behavior
 Frequency % Valid % Cumulative Percent
Highly disagreed 3 2.5 2.5 2.5
Disagreed 1 0.8 0.8 3.3
Neutral 29 24.2 24.2 27.5
Agreed 74 61.7 61.7 89.2
Highly agreed 13 10.8 10.8 100.0
Total 120 100 100 

Table 7. Make happy family
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 3 2.5 2.5 3.3
Neutral 22 18.3 18.3 21.7
Agreed 71 59.2 59.2 80.8
Highly agreed 23 19.2 19.2 100.0
Total 120 100 100 

Table 8. Treat everyone equally
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 3 2.5 2.5 3.3
Neutral 24 20.0 20.0 23.3
Agreed 71 59.2 59.2 82.5
Highly agreed 21 17.5 17.5 100.0
Total 120 100 100 

Table 9. Look after family
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 1 0.8 0.8 1.7
Neutral 18 15.0 15.0 16.7
Agreed 74 61.7 61.7 78.3
Highly agreed 26 21.7 21.7 100.0
Total 120 100 100 

Table 10. Secure meaningful member
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 19 15.8 15.8 16.7
Agreed 78 65/0 65/0 81.7
Highly agreed 22 18.3 18.3 100.0
Total 120 100 100 

Table 11. Reduce corruption
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 16 13.3 13.3 14.2
Agreed 76 63.3 63.3 77.5
Highly agreed 27 22.5 22.5 100.0
Total 120 100 100 

Table 12. Produce good citizen
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 14 11.7 11.7 12.5
Agreed 73 60.8 60.8 73.3
Highly agreed 32 26.7 26.7 100.0
Total 120 100 100 

Table 13. Make society better
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 19 15.8 15.8 16.7
Agreed 66 55.5 55.5 71.7
Highly agreed 34 28.3 28.3 100.0
Total 120 100 100 

Table 14. Improve economic condition of  family
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 15 12.5 12.5 13.3
Agreed 67 55.8 55.8 69.1
Highly agreed 37 30.8 30.8 100.0
Total 120 100 100 

Table 15. Achieve sustainable development
  Frequency Percent Valid Percent Cumulative Percent

Valid

 Disagreed 1 .8 .8 .8
 Neutral 15 12.5 12.5 13.3
 Agreed 66 55.0 55.0 68.3
 Highly agreed 38 31.7 31.7 100.0
 Total 120 100.0 100.0 

inherent wealth and good relationships among all Muslim nations. 
Unfortunately, so far, the Muslim Ummah could not get the most benefit 
from transnational culture in countering terrorism in this globalization era.

Objectives
 a. To identify the true meaning of  transnational culture.
 b. To mitigate the challenge of  terrorism in Muslim nations through   
     transnational culture especially in Turkey and Bangladesh.
 c. To alleviate the challenge of  terrorism through the Tawhidic paradigm. 

Literature review
Definition of  Transnational Culture
According to Fletcher (2015), it seems like today, more than ever, 
commonalities in cultural practice are all over the place when thinking 
transnationally. Neo-liberalism, globalizations have come to the mind when it 
is thought about transnational. However, Paul also thinks that, the most 
interesting space for discussing transnational cultural practice is in the realm 
of  technology. The world grows smaller as modes and vehicles of  
communication become faster, more efficient and more easily accessible 
globally.
 For example, Facebook is in many ways a transnational cultural meeting 
space where people from different nations, backgrounds, etc. are all status 
updating, liking and scrolling together. Therefore, transnational culture 
means the sharing ideas, thoughts, values to others by respecting other 
culture regardless the differences in multi cultures, multi-languages, 
multi-ethnicities and so on. Transnational culture helps us to embrace the 
other views, other thoughts without harming each other. 

Definition of  Terrorism
Terrorism has been a controversial concept, and this research adopts one of  
its well-known definitions: “the deliberate use or threat of  violence against 
non-combatants by a non-state actor for the achievement of  political ends, 
typically with the intent of  creating a wider psychological impact (Patrick, 
2011).”
 Terrorism is often classified by researchers into domestic and 
international terrorism. Choi (2016) was one of  the scholars who tried to 
distinguish between domestic and international terrorism. Terrorist attacks 
that targeted Oklahoma City or Tokyo subway could be labelled domestic. 
On the other hand, international terrorism refers to a terrorist act that takes 
place in a certain country; however, it involves perpetrators, victims,
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Introduction
The impact of  Transnational Culture in reducing terrorism 
in Muslim countries becomes a hot issue nowadays. 
According to the theory, Transnational Culture refers to 
shared values or ways of  life from cross-countries that 
embrace cultural diversity, multi-ethnicity, multi-languages, 
etc. as a result of  globalization or the internationalization 
movement. On the other hand, the theory behind 
globalization is that worldwide openness will promote 

In conclusion, ethics and morality are important subjects to be taught to 
children at home as well as schools by parents, teachers and members of  the 
society. According to Ismail and Sarif  (2011), teaching and learning of  good 
values are embedded in human natural instinct. Any wrong doing gives 
inconvenient to anyone. However, one may deny such feeling in exchange or 
trade off  with other material things. 

6. Recommendations
This part provides the recommendation based on the findings and 
discussion. First, there is a need for awareness onthe importance of  moral 
and ethics for children. This awareness makes them aware the benefits by 
practicing ethics and morality. Second, any disagreement whether ethics and 
morality can be taught formally or informally should provide alternative 
means to handle it. Otherwise, the new generations of  the citizen will be 
molded into mixed perspectives. Third, family should play the role of  
teaching ethics and morality and every educational institution should teach 
students according to ethical and moral values. Fourth, the age of  1 year to 
15 years is the crucial time for children to learn ethical and moral value. So, 
every family should take care of  their children and teach them proper ethical 
value which helps to achieve sustainable development. Firth, the respondents 
who are not sure about ethical value helping students to improve sustainable 
development they should attend study about ethical and moral values. Sixth, 
the respondents are neutral about that their children are learning right 
behavior they should implement different strategy for develop behavior of  
their children. Seventh, a few respondents think that sufficient just for their 
children learn ethical values. However, they could not realize that they should 
teach more about moral lesson to make happy family. Eighth, parents are 
teaching ethical values but they are not sure about their children that when 
they grownup they will treat everyone equally. So, respondents should be sure 
that, who learn good values will not disappoint them. Finally, respondents 
should be sure about which children who learn ethical value and get best 
lesson about moral value from family and educational institutions they will 
Reduce corruption, become good citizen, improve economic condition of  
family and country and also achieve sustainable development of  country.

7. Conclusion
Family is the primary learning and training source for every child where the 
parents are teacher and teach the first valuable lesson to the children and 
family can play the key role to teach the ethics and morality by playing a role 
model towards their children which eventually help the country to achieve 

sustainable development. Children can learn from their family how to treat 
others with respect, differentiate right or wrong and carry this value 
throughout their lives. From family every child learn lesson and implement it 
through behavior. Love, share, care, sacrifice, and respect to others all things 
children learn from the family and in future they show it. If  children get 
proper ethical and moral lesson in future, they will turn into an asset for both 
of  family and country. Children are important part of  a successful family 
because they make the great role of  the family when grownup and ethical and 
moral value can develop themselves. After that they can lead the nation and 
achieve sustainable development for the country. Educational institutes 
shouldhelp children to become ethically developed and also should guide 
them and show the difference between right and wrong and should make 
them perfect for the rest of  the life so that they can be successful 
person.Since, 1 year to 15 years is the most crucial time for the children to 
learn the ethical values, this research recommends that Moral and Ethics 
must be inculcated in the children’s mind from the very beginning of  their 
life. Furthermore, Educational institutions, society, friends circle also should 
circulate the ethical values which also can play the significant role to achieve 
sustainable development in the country.
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Appendix: Sample Questionnaire 

Responsibility of  family towards teaching Ethics and Morality
1. Gender:        Male        Female
2. Education:        SSC        HSC        Under Graduate        Post Graduate
3. Marital Status:        Single        Married- but no children.           
           Married- and have children 
4. Is Ethics & Morality important for your children?        Yes        No                     
         Not Sure
5. Are the children learning Ethics & Morality properly?        Yes        No        
        Little        Not sure.
6. Who is the most responsible for teaching ethics & morality to your Children?
         Family        Educational Institutes        Society
7. Which time is the most proper time for the children to learn Ethics and Morality?
        1 year to 10 years.        10 years to 15 years.        15 years to 20 years                         
        20 years to 25 years.
8. Is Ethical value helping students to improve sustainable development?  
        Yes        No        Not sure
What do you think about the outcome of  ethics and morality practices of  a family?
    Please put tick mark       Highly disagreed       Disagreed       Neutral     Agreed     Highly Agreed
1. Children learn right behavior      
2. Make happy family     
3. Treat everyone equally     
4. Look after family     
5. Secure meaningful member     
6. Reduce corruption     
7. Produce good citizen     
8. Make society better     
9. Improve economic condition of  family     
10. Achieve sustainable development     

If  you have any comment regarding ethical practice of  a family.
Table 1. Is Ethics and Morality important for your children?
 Frequency Percent Valid Percent Cumulative Percent
Yes 100 83.3 83.3 83.3
No 3 2.5 2.5 85.8
Not sure 17 14.2 14.2 100.0
Total 120 100.0 100.0 

Table 2. Are the children learning Ethics and Morality properly?
 Frequency Percent Valid Percent Cumulative Percent
Yes 90 75.0 75.0 75.0
No 5 4.2 4.2 79.2
Little bit 8 6.7 6.7 85.8
Not sure 17 14.2 14.2 100.0
Total 120 100.0 100.0 

Table 3. Who is the most responsible for learning Ethics & Morality to your children?
Frequency % Valid % Cumulative Percent
Family 46 38.3 38.3 38.3
Educational Institute 41 34.2 34.2 72.5
Society 33 27.5 27.5 100.0
Total 120 100 100 

Table 4. Which time is the proper time for the children to learn Ethics & Morality?  
 Frequency % Valid % Cumulative Percent
1 to 10 years 28 23.3 23.3 23.3
10 to 15 years 64 53.3 53.3 76.7
15 to 20 years 28 23.3 23.3 100.0
Total 120 100 100 

Table 5. Is Ethical value helping students to improve sustainable development?
 Frequency % Valid % Cumulative Percent
Yes 97 80.8 80.8 80.8
No 3 2.5 2.5 83.3
Not sure 17 14.2 14.2 97.5
Missing 3 2.5 2.5 100
Total 120 100 100 

Table 6. Children learn right behavior
 Frequency % Valid % Cumulative Percent
Highly disagreed 3 2.5 2.5 2.5
Disagreed 1 0.8 0.8 3.3
Neutral 29 24.2 24.2 27.5
Agreed 74 61.7 61.7 89.2
Highly agreed 13 10.8 10.8 100.0
Total 120 100 100 

Table 7. Make happy family
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 3 2.5 2.5 3.3
Neutral 22 18.3 18.3 21.7
Agreed 71 59.2 59.2 80.8
Highly agreed 23 19.2 19.2 100.0
Total 120 100 100 

Table 8. Treat everyone equally
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 3 2.5 2.5 3.3
Neutral 24 20.0 20.0 23.3
Agreed 71 59.2 59.2 82.5
Highly agreed 21 17.5 17.5 100.0
Total 120 100 100 

Table 9. Look after family
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 1 0.8 0.8 1.7
Neutral 18 15.0 15.0 16.7
Agreed 74 61.7 61.7 78.3
Highly agreed 26 21.7 21.7 100.0
Total 120 100 100 

Table 10. Secure meaningful member
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 19 15.8 15.8 16.7
Agreed 78 65/0 65/0 81.7
Highly agreed 22 18.3 18.3 100.0
Total 120 100 100 

Table 11. Reduce corruption
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 16 13.3 13.3 14.2
Agreed 76 63.3 63.3 77.5
Highly agreed 27 22.5 22.5 100.0
Total 120 100 100 

Table 12. Produce good citizen
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 14 11.7 11.7 12.5
Agreed 73 60.8 60.8 73.3
Highly agreed 32 26.7 26.7 100.0
Total 120 100 100 

Table 13. Make society better
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 19 15.8 15.8 16.7
Agreed 66 55.5 55.5 71.7
Highly agreed 34 28.3 28.3 100.0
Total 120 100 100 

Table 14. Improve economic condition of  family
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 15 12.5 12.5 13.3
Agreed 67 55.8 55.8 69.1
Highly agreed 37 30.8 30.8 100.0
Total 120 100 100 

Table 15. Achieve sustainable development
  Frequency Percent Valid Percent Cumulative Percent

Valid

 Disagreed 1 .8 .8 .8
 Neutral 15 12.5 12.5 13.3
 Agreed 66 55.0 55.0 68.3
 Highly agreed 38 31.7 31.7 100.0
 Total 120 100.0 100.0 

inherent wealth and good relationships among all Muslim nations. 
Unfortunately, so far, the Muslim Ummah could not get the most benefit 
from transnational culture in countering terrorism in this globalization era.

Objectives
 a. To identify the true meaning of  transnational culture.
 b. To mitigate the challenge of  terrorism in Muslim nations through   
     transnational culture especially in Turkey and Bangladesh.
 c. To alleviate the challenge of  terrorism through the Tawhidic paradigm. 

Literature review
Definition of  Transnational Culture
According to Fletcher (2015), it seems like today, more than ever, 
commonalities in cultural practice are all over the place when thinking 
transnationally. Neo-liberalism, globalizations have come to the mind when it 
is thought about transnational. However, Paul also thinks that, the most 
interesting space for discussing transnational cultural practice is in the realm 
of  technology. The world grows smaller as modes and vehicles of  
communication become faster, more efficient and more easily accessible 
globally.
 For example, Facebook is in many ways a transnational cultural meeting 
space where people from different nations, backgrounds, etc. are all status 
updating, liking and scrolling together. Therefore, transnational culture 
means the sharing ideas, thoughts, values to others by respecting other 
culture regardless the differences in multi cultures, multi-languages, 
multi-ethnicities and so on. Transnational culture helps us to embrace the 
other views, other thoughts without harming each other. 

Definition of  Terrorism
Terrorism has been a controversial concept, and this research adopts one of  
its well-known definitions: “the deliberate use or threat of  violence against 
non-combatants by a non-state actor for the achievement of  political ends, 
typically with the intent of  creating a wider psychological impact (Patrick, 
2011).”
 Terrorism is often classified by researchers into domestic and 
international terrorism. Choi (2016) was one of  the scholars who tried to 
distinguish between domestic and international terrorism. Terrorist attacks 
that targeted Oklahoma City or Tokyo subway could be labelled domestic. 
On the other hand, international terrorism refers to a terrorist act that takes 
place in a certain country; however, it involves perpetrators, victims,
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Introduction
The impact of  Transnational Culture in reducing terrorism 
in Muslim countries becomes a hot issue nowadays. 
According to the theory, Transnational Culture refers to 
shared values or ways of  life from cross-countries that 
embrace cultural diversity, multi-ethnicity, multi-languages, 
etc. as a result of  globalization or the internationalization 
movement. On the other hand, the theory behind 
globalization is that worldwide openness will promote 

In conclusion, ethics and morality are important subjects to be taught to 
children at home as well as schools by parents, teachers and members of  the 
society. According to Ismail and Sarif  (2011), teaching and learning of  good 
values are embedded in human natural instinct. Any wrong doing gives 
inconvenient to anyone. However, one may deny such feeling in exchange or 
trade off  with other material things. 

6. Recommendations
This part provides the recommendation based on the findings and 
discussion. First, there is a need for awareness onthe importance of  moral 
and ethics for children. This awareness makes them aware the benefits by 
practicing ethics and morality. Second, any disagreement whether ethics and 
morality can be taught formally or informally should provide alternative 
means to handle it. Otherwise, the new generations of  the citizen will be 
molded into mixed perspectives. Third, family should play the role of  
teaching ethics and morality and every educational institution should teach 
students according to ethical and moral values. Fourth, the age of  1 year to 
15 years is the crucial time for children to learn ethical and moral value. So, 
every family should take care of  their children and teach them proper ethical 
value which helps to achieve sustainable development. Firth, the respondents 
who are not sure about ethical value helping students to improve sustainable 
development they should attend study about ethical and moral values. Sixth, 
the respondents are neutral about that their children are learning right 
behavior they should implement different strategy for develop behavior of  
their children. Seventh, a few respondents think that sufficient just for their 
children learn ethical values. However, they could not realize that they should 
teach more about moral lesson to make happy family. Eighth, parents are 
teaching ethical values but they are not sure about their children that when 
they grownup they will treat everyone equally. So, respondents should be sure 
that, who learn good values will not disappoint them. Finally, respondents 
should be sure about which children who learn ethical value and get best 
lesson about moral value from family and educational institutions they will 
Reduce corruption, become good citizen, improve economic condition of  
family and country and also achieve sustainable development of  country.

7. Conclusion
Family is the primary learning and training source for every child where the 
parents are teacher and teach the first valuable lesson to the children and 
family can play the key role to teach the ethics and morality by playing a role 
model towards their children which eventually help the country to achieve 

sustainable development. Children can learn from their family how to treat 
others with respect, differentiate right or wrong and carry this value 
throughout their lives. From family every child learn lesson and implement it 
through behavior. Love, share, care, sacrifice, and respect to others all things 
children learn from the family and in future they show it. If  children get 
proper ethical and moral lesson in future, they will turn into an asset for both 
of  family and country. Children are important part of  a successful family 
because they make the great role of  the family when grownup and ethical and 
moral value can develop themselves. After that they can lead the nation and 
achieve sustainable development for the country. Educational institutes 
shouldhelp children to become ethically developed and also should guide 
them and show the difference between right and wrong and should make 
them perfect for the rest of  the life so that they can be successful 
person.Since, 1 year to 15 years is the most crucial time for the children to 
learn the ethical values, this research recommends that Moral and Ethics 
must be inculcated in the children’s mind from the very beginning of  their 
life. Furthermore, Educational institutions, society, friends circle also should 
circulate the ethical values which also can play the significant role to achieve 
sustainable development in the country.
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Appendix: Sample Questionnaire 

Responsibility of  family towards teaching Ethics and Morality
1. Gender:        Male        Female
2. Education:        SSC        HSC        Under Graduate        Post Graduate
3. Marital Status:        Single        Married- but no children.           
           Married- and have children 
4. Is Ethics & Morality important for your children?        Yes        No                     
         Not Sure
5. Are the children learning Ethics & Morality properly?        Yes        No        
        Little        Not sure.
6. Who is the most responsible for teaching ethics & morality to your Children?
         Family        Educational Institutes        Society
7. Which time is the most proper time for the children to learn Ethics and Morality?
        1 year to 10 years.        10 years to 15 years.        15 years to 20 years                         
        20 years to 25 years.
8. Is Ethical value helping students to improve sustainable development?  
        Yes        No        Not sure
What do you think about the outcome of  ethics and morality practices of  a family?
    Please put tick mark       Highly disagreed       Disagreed       Neutral     Agreed     Highly Agreed
1. Children learn right behavior      
2. Make happy family     
3. Treat everyone equally     
4. Look after family     
5. Secure meaningful member     
6. Reduce corruption     
7. Produce good citizen     
8. Make society better     
9. Improve economic condition of  family     
10. Achieve sustainable development     

If  you have any comment regarding ethical practice of  a family.
Table 1. Is Ethics and Morality important for your children?
 Frequency Percent Valid Percent Cumulative Percent
Yes 100 83.3 83.3 83.3
No 3 2.5 2.5 85.8
Not sure 17 14.2 14.2 100.0
Total 120 100.0 100.0 

Table 2. Are the children learning Ethics and Morality properly?
 Frequency Percent Valid Percent Cumulative Percent
Yes 90 75.0 75.0 75.0
No 5 4.2 4.2 79.2
Little bit 8 6.7 6.7 85.8
Not sure 17 14.2 14.2 100.0
Total 120 100.0 100.0 

Table 3. Who is the most responsible for learning Ethics & Morality to your children?
Frequency % Valid % Cumulative Percent
Family 46 38.3 38.3 38.3
Educational Institute 41 34.2 34.2 72.5
Society 33 27.5 27.5 100.0
Total 120 100 100 

Table 4. Which time is the proper time for the children to learn Ethics & Morality?  
 Frequency % Valid % Cumulative Percent
1 to 10 years 28 23.3 23.3 23.3
10 to 15 years 64 53.3 53.3 76.7
15 to 20 years 28 23.3 23.3 100.0
Total 120 100 100 

Table 5. Is Ethical value helping students to improve sustainable development?
 Frequency % Valid % Cumulative Percent
Yes 97 80.8 80.8 80.8
No 3 2.5 2.5 83.3
Not sure 17 14.2 14.2 97.5
Missing 3 2.5 2.5 100
Total 120 100 100 

Table 6. Children learn right behavior
 Frequency % Valid % Cumulative Percent
Highly disagreed 3 2.5 2.5 2.5
Disagreed 1 0.8 0.8 3.3
Neutral 29 24.2 24.2 27.5
Agreed 74 61.7 61.7 89.2
Highly agreed 13 10.8 10.8 100.0
Total 120 100 100 

Table 7. Make happy family
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 3 2.5 2.5 3.3
Neutral 22 18.3 18.3 21.7
Agreed 71 59.2 59.2 80.8
Highly agreed 23 19.2 19.2 100.0
Total 120 100 100 

Table 8. Treat everyone equally
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 3 2.5 2.5 3.3
Neutral 24 20.0 20.0 23.3
Agreed 71 59.2 59.2 82.5
Highly agreed 21 17.5 17.5 100.0
Total 120 100 100 

Table 9. Look after family
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 1 0.8 0.8 1.7
Neutral 18 15.0 15.0 16.7
Agreed 74 61.7 61.7 78.3
Highly agreed 26 21.7 21.7 100.0
Total 120 100 100 

Table 10. Secure meaningful member
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 19 15.8 15.8 16.7
Agreed 78 65/0 65/0 81.7
Highly agreed 22 18.3 18.3 100.0
Total 120 100 100 

Table 11. Reduce corruption
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 16 13.3 13.3 14.2
Agreed 76 63.3 63.3 77.5
Highly agreed 27 22.5 22.5 100.0
Total 120 100 100 

Table 12. Produce good citizen
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 14 11.7 11.7 12.5
Agreed 73 60.8 60.8 73.3
Highly agreed 32 26.7 26.7 100.0
Total 120 100 100 

Table 13. Make society better
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 19 15.8 15.8 16.7
Agreed 66 55.5 55.5 71.7
Highly agreed 34 28.3 28.3 100.0
Total 120 100 100 

Table 14. Improve economic condition of  family
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 15 12.5 12.5 13.3
Agreed 67 55.8 55.8 69.1
Highly agreed 37 30.8 30.8 100.0
Total 120 100 100 

Table 15. Achieve sustainable development
  Frequency Percent Valid Percent Cumulative Percent

Valid

 Disagreed 1 .8 .8 .8
 Neutral 15 12.5 12.5 13.3
 Agreed 66 55.0 55.0 68.3
 Highly agreed 38 31.7 31.7 100.0
 Total 120 100.0 100.0 

inherent wealth and good relationships among all Muslim nations. 
Unfortunately, so far, the Muslim Ummah could not get the most benefit 
from transnational culture in countering terrorism in this globalization era.

Objectives
 a. To identify the true meaning of  transnational culture.
 b. To mitigate the challenge of  terrorism in Muslim nations through   
     transnational culture especially in Turkey and Bangladesh.
 c. To alleviate the challenge of  terrorism through the Tawhidic paradigm. 

Literature review
Definition of  Transnational Culture
According to Fletcher (2015), it seems like today, more than ever, 
commonalities in cultural practice are all over the place when thinking 
transnationally. Neo-liberalism, globalizations have come to the mind when it 
is thought about transnational. However, Paul also thinks that, the most 
interesting space for discussing transnational cultural practice is in the realm 
of  technology. The world grows smaller as modes and vehicles of  
communication become faster, more efficient and more easily accessible 
globally.
 For example, Facebook is in many ways a transnational cultural meeting 
space where people from different nations, backgrounds, etc. are all status 
updating, liking and scrolling together. Therefore, transnational culture 
means the sharing ideas, thoughts, values to others by respecting other 
culture regardless the differences in multi cultures, multi-languages, 
multi-ethnicities and so on. Transnational culture helps us to embrace the 
other views, other thoughts without harming each other. 

Definition of  Terrorism
Terrorism has been a controversial concept, and this research adopts one of  
its well-known definitions: “the deliberate use or threat of  violence against 
non-combatants by a non-state actor for the achievement of  political ends, 
typically with the intent of  creating a wider psychological impact (Patrick, 
2011).”
 Terrorism is often classified by researchers into domestic and 
international terrorism. Choi (2016) was one of  the scholars who tried to 
distinguish between domestic and international terrorism. Terrorist attacks 
that targeted Oklahoma City or Tokyo subway could be labelled domestic. 
On the other hand, international terrorism refers to a terrorist act that takes 
place in a certain country; however, it involves perpetrators, victims,
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This paper tries to address the impact of  transnational culture, which is basically consists of  
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nations. For the research purpose, the study obtained the opinions of  59 post graduate 
students from different universities in Turkey and Bangladesh through a survey on the impact 
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Muslim world. The informants also viewed that the Tawhidic paradigm (Unity of  God) offers 
spiritual dimension to educate and nurture people to respect other views, multi-ethnicity, 
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Nevertheless, the results of  the study are constrained by the size of  the sample and robustness 
of  the analysis.
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Introduction
The impact of  Transnational Culture in reducing terrorism 
in Muslim countries becomes a hot issue nowadays. 
According to the theory, Transnational Culture refers to 
shared values or ways of  life from cross-countries that 
embrace cultural diversity, multi-ethnicity, multi-languages, 
etc. as a result of  globalization or the internationalization 
movement. On the other hand, the theory behind 
globalization is that worldwide openness will promote 

In conclusion, ethics and morality are important subjects to be taught to 
children at home as well as schools by parents, teachers and members of  the 
society. According to Ismail and Sarif  (2011), teaching and learning of  good 
values are embedded in human natural instinct. Any wrong doing gives 
inconvenient to anyone. However, one may deny such feeling in exchange or 
trade off  with other material things. 

6. Recommendations
This part provides the recommendation based on the findings and 
discussion. First, there is a need for awareness onthe importance of  moral 
and ethics for children. This awareness makes them aware the benefits by 
practicing ethics and morality. Second, any disagreement whether ethics and 
morality can be taught formally or informally should provide alternative 
means to handle it. Otherwise, the new generations of  the citizen will be 
molded into mixed perspectives. Third, family should play the role of  
teaching ethics and morality and every educational institution should teach 
students according to ethical and moral values. Fourth, the age of  1 year to 
15 years is the crucial time for children to learn ethical and moral value. So, 
every family should take care of  their children and teach them proper ethical 
value which helps to achieve sustainable development. Firth, the respondents 
who are not sure about ethical value helping students to improve sustainable 
development they should attend study about ethical and moral values. Sixth, 
the respondents are neutral about that their children are learning right 
behavior they should implement different strategy for develop behavior of  
their children. Seventh, a few respondents think that sufficient just for their 
children learn ethical values. However, they could not realize that they should 
teach more about moral lesson to make happy family. Eighth, parents are 
teaching ethical values but they are not sure about their children that when 
they grownup they will treat everyone equally. So, respondents should be sure 
that, who learn good values will not disappoint them. Finally, respondents 
should be sure about which children who learn ethical value and get best 
lesson about moral value from family and educational institutions they will 
Reduce corruption, become good citizen, improve economic condition of  
family and country and also achieve sustainable development of  country.

7. Conclusion
Family is the primary learning and training source for every child where the 
parents are teacher and teach the first valuable lesson to the children and 
family can play the key role to teach the ethics and morality by playing a role 
model towards their children which eventually help the country to achieve 

sustainable development. Children can learn from their family how to treat 
others with respect, differentiate right or wrong and carry this value 
throughout their lives. From family every child learn lesson and implement it 
through behavior. Love, share, care, sacrifice, and respect to others all things 
children learn from the family and in future they show it. If  children get 
proper ethical and moral lesson in future, they will turn into an asset for both 
of  family and country. Children are important part of  a successful family 
because they make the great role of  the family when grownup and ethical and 
moral value can develop themselves. After that they can lead the nation and 
achieve sustainable development for the country. Educational institutes 
shouldhelp children to become ethically developed and also should guide 
them and show the difference between right and wrong and should make 
them perfect for the rest of  the life so that they can be successful 
person.Since, 1 year to 15 years is the most crucial time for the children to 
learn the ethical values, this research recommends that Moral and Ethics 
must be inculcated in the children’s mind from the very beginning of  their 
life. Furthermore, Educational institutions, society, friends circle also should 
circulate the ethical values which also can play the significant role to achieve 
sustainable development in the country.
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Appendix: Sample Questionnaire 

Responsibility of  family towards teaching Ethics and Morality
1. Gender:        Male        Female
2. Education:        SSC        HSC        Under Graduate        Post Graduate
3. Marital Status:        Single        Married- but no children.           
           Married- and have children 
4. Is Ethics & Morality important for your children?        Yes        No                     
         Not Sure
5. Are the children learning Ethics & Morality properly?        Yes        No        
        Little        Not sure.
6. Who is the most responsible for teaching ethics & morality to your Children?
         Family        Educational Institutes        Society
7. Which time is the most proper time for the children to learn Ethics and Morality?
        1 year to 10 years.        10 years to 15 years.        15 years to 20 years                         
        20 years to 25 years.
8. Is Ethical value helping students to improve sustainable development?  
        Yes        No        Not sure
What do you think about the outcome of  ethics and morality practices of  a family?
    Please put tick mark       Highly disagreed       Disagreed       Neutral     Agreed     Highly Agreed
1. Children learn right behavior      
2. Make happy family     
3. Treat everyone equally     
4. Look after family     
5. Secure meaningful member     
6. Reduce corruption     
7. Produce good citizen     
8. Make society better     
9. Improve economic condition of  family     
10. Achieve sustainable development     

If  you have any comment regarding ethical practice of  a family.
Table 1. Is Ethics and Morality important for your children?
 Frequency Percent Valid Percent Cumulative Percent
Yes 100 83.3 83.3 83.3
No 3 2.5 2.5 85.8
Not sure 17 14.2 14.2 100.0
Total 120 100.0 100.0 

Table 2. Are the children learning Ethics and Morality properly?
 Frequency Percent Valid Percent Cumulative Percent
Yes 90 75.0 75.0 75.0
No 5 4.2 4.2 79.2
Little bit 8 6.7 6.7 85.8
Not sure 17 14.2 14.2 100.0
Total 120 100.0 100.0 

Table 3. Who is the most responsible for learning Ethics & Morality to your children?
Frequency % Valid % Cumulative Percent
Family 46 38.3 38.3 38.3
Educational Institute 41 34.2 34.2 72.5
Society 33 27.5 27.5 100.0
Total 120 100 100 

Table 4. Which time is the proper time for the children to learn Ethics & Morality?  
 Frequency % Valid % Cumulative Percent
1 to 10 years 28 23.3 23.3 23.3
10 to 15 years 64 53.3 53.3 76.7
15 to 20 years 28 23.3 23.3 100.0
Total 120 100 100 

Table 5. Is Ethical value helping students to improve sustainable development?
 Frequency % Valid % Cumulative Percent
Yes 97 80.8 80.8 80.8
No 3 2.5 2.5 83.3
Not sure 17 14.2 14.2 97.5
Missing 3 2.5 2.5 100
Total 120 100 100 

Table 6. Children learn right behavior
 Frequency % Valid % Cumulative Percent
Highly disagreed 3 2.5 2.5 2.5
Disagreed 1 0.8 0.8 3.3
Neutral 29 24.2 24.2 27.5
Agreed 74 61.7 61.7 89.2
Highly agreed 13 10.8 10.8 100.0
Total 120 100 100 

Table 7. Make happy family
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 3 2.5 2.5 3.3
Neutral 22 18.3 18.3 21.7
Agreed 71 59.2 59.2 80.8
Highly agreed 23 19.2 19.2 100.0
Total 120 100 100 

Table 8. Treat everyone equally
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 3 2.5 2.5 3.3
Neutral 24 20.0 20.0 23.3
Agreed 71 59.2 59.2 82.5
Highly agreed 21 17.5 17.5 100.0
Total 120 100 100 

Table 9. Look after family
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 1 0.8 0.8 1.7
Neutral 18 15.0 15.0 16.7
Agreed 74 61.7 61.7 78.3
Highly agreed 26 21.7 21.7 100.0
Total 120 100 100 

Table 10. Secure meaningful member
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 19 15.8 15.8 16.7
Agreed 78 65/0 65/0 81.7
Highly agreed 22 18.3 18.3 100.0
Total 120 100 100 

Table 11. Reduce corruption
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 16 13.3 13.3 14.2
Agreed 76 63.3 63.3 77.5
Highly agreed 27 22.5 22.5 100.0
Total 120 100 100 

Table 12. Produce good citizen
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 14 11.7 11.7 12.5
Agreed 73 60.8 60.8 73.3
Highly agreed 32 26.7 26.7 100.0
Total 120 100 100 

Table 13. Make society better
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 19 15.8 15.8 16.7
Agreed 66 55.5 55.5 71.7
Highly agreed 34 28.3 28.3 100.0
Total 120 100 100 

Table 14. Improve economic condition of  family
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 15 12.5 12.5 13.3
Agreed 67 55.8 55.8 69.1
Highly agreed 37 30.8 30.8 100.0
Total 120 100 100 

Table 15. Achieve sustainable development
  Frequency Percent Valid Percent Cumulative Percent

Valid

 Disagreed 1 .8 .8 .8
 Neutral 15 12.5 12.5 13.3
 Agreed 66 55.0 55.0 68.3
 Highly agreed 38 31.7 31.7 100.0
 Total 120 100.0 100.0 

inherent wealth and good relationships among all Muslim nations. 
Unfortunately, so far, the Muslim Ummah could not get the most benefit 
from transnational culture in countering terrorism in this globalization era.

Objectives
 a. To identify the true meaning of  transnational culture.
 b. To mitigate the challenge of  terrorism in Muslim nations through   
     transnational culture especially in Turkey and Bangladesh.
 c. To alleviate the challenge of  terrorism through the Tawhidic paradigm. 

Literature review
Definition of  Transnational Culture
According to Fletcher (2015), it seems like today, more than ever, 
commonalities in cultural practice are all over the place when thinking 
transnationally. Neo-liberalism, globalizations have come to the mind when it 
is thought about transnational. However, Paul also thinks that, the most 
interesting space for discussing transnational cultural practice is in the realm 
of  technology. The world grows smaller as modes and vehicles of  
communication become faster, more efficient and more easily accessible 
globally.
 For example, Facebook is in many ways a transnational cultural meeting 
space where people from different nations, backgrounds, etc. are all status 
updating, liking and scrolling together. Therefore, transnational culture 
means the sharing ideas, thoughts, values to others by respecting other 
culture regardless the differences in multi cultures, multi-languages, 
multi-ethnicities and so on. Transnational culture helps us to embrace the 
other views, other thoughts without harming each other. 

Definition of  Terrorism
Terrorism has been a controversial concept, and this research adopts one of  
its well-known definitions: “the deliberate use or threat of  violence against 
non-combatants by a non-state actor for the achievement of  political ends, 
typically with the intent of  creating a wider psychological impact (Patrick, 
2011).”
 Terrorism is often classified by researchers into domestic and 
international terrorism. Choi (2016) was one of  the scholars who tried to 
distinguish between domestic and international terrorism. Terrorist attacks 
that targeted Oklahoma City or Tokyo subway could be labelled domestic. 
On the other hand, international terrorism refers to a terrorist act that takes 
place in a certain country; however, it involves perpetrators, victims,
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Introduction
The impact of  Transnational Culture in reducing terrorism 
in Muslim countries becomes a hot issue nowadays. 
According to the theory, Transnational Culture refers to 
shared values or ways of  life from cross-countries that 
embrace cultural diversity, multi-ethnicity, multi-languages, 
etc. as a result of  globalization or the internationalization 
movement. On the other hand, the theory behind 
globalization is that worldwide openness will promote 

In conclusion, ethics and morality are important subjects to be taught to 
children at home as well as schools by parents, teachers and members of  the 
society. According to Ismail and Sarif  (2011), teaching and learning of  good 
values are embedded in human natural instinct. Any wrong doing gives 
inconvenient to anyone. However, one may deny such feeling in exchange or 
trade off  with other material things. 

6. Recommendations
This part provides the recommendation based on the findings and 
discussion. First, there is a need for awareness onthe importance of  moral 
and ethics for children. This awareness makes them aware the benefits by 
practicing ethics and morality. Second, any disagreement whether ethics and 
morality can be taught formally or informally should provide alternative 
means to handle it. Otherwise, the new generations of  the citizen will be 
molded into mixed perspectives. Third, family should play the role of  
teaching ethics and morality and every educational institution should teach 
students according to ethical and moral values. Fourth, the age of  1 year to 
15 years is the crucial time for children to learn ethical and moral value. So, 
every family should take care of  their children and teach them proper ethical 
value which helps to achieve sustainable development. Firth, the respondents 
who are not sure about ethical value helping students to improve sustainable 
development they should attend study about ethical and moral values. Sixth, 
the respondents are neutral about that their children are learning right 
behavior they should implement different strategy for develop behavior of  
their children. Seventh, a few respondents think that sufficient just for their 
children learn ethical values. However, they could not realize that they should 
teach more about moral lesson to make happy family. Eighth, parents are 
teaching ethical values but they are not sure about their children that when 
they grownup they will treat everyone equally. So, respondents should be sure 
that, who learn good values will not disappoint them. Finally, respondents 
should be sure about which children who learn ethical value and get best 
lesson about moral value from family and educational institutions they will 
Reduce corruption, become good citizen, improve economic condition of  
family and country and also achieve sustainable development of  country.

7. Conclusion
Family is the primary learning and training source for every child where the 
parents are teacher and teach the first valuable lesson to the children and 
family can play the key role to teach the ethics and morality by playing a role 
model towards their children which eventually help the country to achieve 

sustainable development. Children can learn from their family how to treat 
others with respect, differentiate right or wrong and carry this value 
throughout their lives. From family every child learn lesson and implement it 
through behavior. Love, share, care, sacrifice, and respect to others all things 
children learn from the family and in future they show it. If  children get 
proper ethical and moral lesson in future, they will turn into an asset for both 
of  family and country. Children are important part of  a successful family 
because they make the great role of  the family when grownup and ethical and 
moral value can develop themselves. After that they can lead the nation and 
achieve sustainable development for the country. Educational institutes 
shouldhelp children to become ethically developed and also should guide 
them and show the difference between right and wrong and should make 
them perfect for the rest of  the life so that they can be successful 
person.Since, 1 year to 15 years is the most crucial time for the children to 
learn the ethical values, this research recommends that Moral and Ethics 
must be inculcated in the children’s mind from the very beginning of  their 
life. Furthermore, Educational institutions, society, friends circle also should 
circulate the ethical values which also can play the significant role to achieve 
sustainable development in the country.
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Appendix: Sample Questionnaire 

Responsibility of  family towards teaching Ethics and Morality
1. Gender:        Male        Female
2. Education:        SSC        HSC        Under Graduate        Post Graduate
3. Marital Status:        Single        Married- but no children.           
           Married- and have children 
4. Is Ethics & Morality important for your children?        Yes        No                     
         Not Sure
5. Are the children learning Ethics & Morality properly?        Yes        No        
        Little        Not sure.
6. Who is the most responsible for teaching ethics & morality to your Children?
         Family        Educational Institutes        Society
7. Which time is the most proper time for the children to learn Ethics and Morality?
        1 year to 10 years.        10 years to 15 years.        15 years to 20 years                         
        20 years to 25 years.
8. Is Ethical value helping students to improve sustainable development?  
        Yes        No        Not sure
What do you think about the outcome of  ethics and morality practices of  a family?
    Please put tick mark       Highly disagreed       Disagreed       Neutral     Agreed     Highly Agreed
1. Children learn right behavior      
2. Make happy family     
3. Treat everyone equally     
4. Look after family     
5. Secure meaningful member     
6. Reduce corruption     
7. Produce good citizen     
8. Make society better     
9. Improve economic condition of  family     
10. Achieve sustainable development     

If  you have any comment regarding ethical practice of  a family.
Table 1. Is Ethics and Morality important for your children?
 Frequency Percent Valid Percent Cumulative Percent
Yes 100 83.3 83.3 83.3
No 3 2.5 2.5 85.8
Not sure 17 14.2 14.2 100.0
Total 120 100.0 100.0 

Table 2. Are the children learning Ethics and Morality properly?
 Frequency Percent Valid Percent Cumulative Percent
Yes 90 75.0 75.0 75.0
No 5 4.2 4.2 79.2
Little bit 8 6.7 6.7 85.8
Not sure 17 14.2 14.2 100.0
Total 120 100.0 100.0 

Table 3. Who is the most responsible for learning Ethics & Morality to your children?
Frequency % Valid % Cumulative Percent
Family 46 38.3 38.3 38.3
Educational Institute 41 34.2 34.2 72.5
Society 33 27.5 27.5 100.0
Total 120 100 100 

Table 4. Which time is the proper time for the children to learn Ethics & Morality?  
 Frequency % Valid % Cumulative Percent
1 to 10 years 28 23.3 23.3 23.3
10 to 15 years 64 53.3 53.3 76.7
15 to 20 years 28 23.3 23.3 100.0
Total 120 100 100 

Table 5. Is Ethical value helping students to improve sustainable development?
 Frequency % Valid % Cumulative Percent
Yes 97 80.8 80.8 80.8
No 3 2.5 2.5 83.3
Not sure 17 14.2 14.2 97.5
Missing 3 2.5 2.5 100
Total 120 100 100 

Table 6. Children learn right behavior
 Frequency % Valid % Cumulative Percent
Highly disagreed 3 2.5 2.5 2.5
Disagreed 1 0.8 0.8 3.3
Neutral 29 24.2 24.2 27.5
Agreed 74 61.7 61.7 89.2
Highly agreed 13 10.8 10.8 100.0
Total 120 100 100 

Table 7. Make happy family
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 3 2.5 2.5 3.3
Neutral 22 18.3 18.3 21.7
Agreed 71 59.2 59.2 80.8
Highly agreed 23 19.2 19.2 100.0
Total 120 100 100 

Table 8. Treat everyone equally
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 3 2.5 2.5 3.3
Neutral 24 20.0 20.0 23.3
Agreed 71 59.2 59.2 82.5
Highly agreed 21 17.5 17.5 100.0
Total 120 100 100 

Table 9. Look after family
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 1 0.8 0.8 1.7
Neutral 18 15.0 15.0 16.7
Agreed 74 61.7 61.7 78.3
Highly agreed 26 21.7 21.7 100.0
Total 120 100 100 

Table 10. Secure meaningful member
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 19 15.8 15.8 16.7
Agreed 78 65/0 65/0 81.7
Highly agreed 22 18.3 18.3 100.0
Total 120 100 100 

Table 11. Reduce corruption
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 16 13.3 13.3 14.2
Agreed 76 63.3 63.3 77.5
Highly agreed 27 22.5 22.5 100.0
Total 120 100 100 

Table 12. Produce good citizen
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 14 11.7 11.7 12.5
Agreed 73 60.8 60.8 73.3
Highly agreed 32 26.7 26.7 100.0
Total 120 100 100 

Table 13. Make society better
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 19 15.8 15.8 16.7
Agreed 66 55.5 55.5 71.7
Highly agreed 34 28.3 28.3 100.0
Total 120 100 100 

Table 14. Improve economic condition of  family
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 15 12.5 12.5 13.3
Agreed 67 55.8 55.8 69.1
Highly agreed 37 30.8 30.8 100.0
Total 120 100 100 

Table 15. Achieve sustainable development
  Frequency Percent Valid Percent Cumulative Percent

Valid

 Disagreed 1 .8 .8 .8
 Neutral 15 12.5 12.5 13.3
 Agreed 66 55.0 55.0 68.3
 Highly agreed 38 31.7 31.7 100.0
 Total 120 100.0 100.0 

inherent wealth and good relationships among all Muslim nations. 
Unfortunately, so far, the Muslim Ummah could not get the most benefit 
from transnational culture in countering terrorism in this globalization era.

Objectives
 a. To identify the true meaning of  transnational culture.
 b. To mitigate the challenge of  terrorism in Muslim nations through   
     transnational culture especially in Turkey and Bangladesh.
 c. To alleviate the challenge of  terrorism through the Tawhidic paradigm. 

Literature review
Definition of  Transnational Culture
According to Fletcher (2015), it seems like today, more than ever, 
commonalities in cultural practice are all over the place when thinking 
transnationally. Neo-liberalism, globalizations have come to the mind when it 
is thought about transnational. However, Paul also thinks that, the most 
interesting space for discussing transnational cultural practice is in the realm 
of  technology. The world grows smaller as modes and vehicles of  
communication become faster, more efficient and more easily accessible 
globally.
 For example, Facebook is in many ways a transnational cultural meeting 
space where people from different nations, backgrounds, etc. are all status 
updating, liking and scrolling together. Therefore, transnational culture 
means the sharing ideas, thoughts, values to others by respecting other 
culture regardless the differences in multi cultures, multi-languages, 
multi-ethnicities and so on. Transnational culture helps us to embrace the 
other views, other thoughts without harming each other. 

Definition of  Terrorism
Terrorism has been a controversial concept, and this research adopts one of  
its well-known definitions: “the deliberate use or threat of  violence against 
non-combatants by a non-state actor for the achievement of  political ends, 
typically with the intent of  creating a wider psychological impact (Patrick, 
2011).”
 Terrorism is often classified by researchers into domestic and 
international terrorism. Choi (2016) was one of  the scholars who tried to 
distinguish between domestic and international terrorism. Terrorist attacks 
that targeted Oklahoma City or Tokyo subway could be labelled domestic. 
On the other hand, international terrorism refers to a terrorist act that takes 
place in a certain country; however, it involves perpetrators, victims,
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Abstract
This paper tries to address the impact of  transnational culture, which is basically consists of  
cultural diversity, multi-ethnicity, and multi-languages, on countering the terrorism. 
Transnational culture, through globalization and internationalization, can play a vital role on 
countering the terrorism both within and across nations, particularly in Muslim-majority 
nations. For the research purpose, the study obtained the opinions of  59 post graduate 
students from different universities in Turkey and Bangladesh through a survey on the impact 
of  transnational culture in reducing terrorism. The study found that transnational culture has 
a significant impact on changing people’s perspective about countering terrorism in today’s 
Muslim world. The informants also viewed that the Tawhidic paradigm (Unity of  God) offers 
spiritual dimension to educate and nurture people to respect other views, multi-ethnicity, 
cultures and languages which may lead to counter the terrorism in the Muslim nations. 
Nevertheless, the results of  the study are constrained by the size of  the sample and robustness 
of  the analysis.
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  Terrorism, Ethnicity
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Introduction
The impact of  Transnational Culture in reducing terrorism 
in Muslim countries becomes a hot issue nowadays. 
According to the theory, Transnational Culture refers to 
shared values or ways of  life from cross-countries that 
embrace cultural diversity, multi-ethnicity, multi-languages, 
etc. as a result of  globalization or the internationalization 
movement. On the other hand, the theory behind 
globalization is that worldwide openness will promote 

In conclusion, ethics and morality are important subjects to be taught to 
children at home as well as schools by parents, teachers and members of  the 
society. According to Ismail and Sarif  (2011), teaching and learning of  good 
values are embedded in human natural instinct. Any wrong doing gives 
inconvenient to anyone. However, one may deny such feeling in exchange or 
trade off  with other material things. 

6. Recommendations
This part provides the recommendation based on the findings and 
discussion. First, there is a need for awareness onthe importance of  moral 
and ethics for children. This awareness makes them aware the benefits by 
practicing ethics and morality. Second, any disagreement whether ethics and 
morality can be taught formally or informally should provide alternative 
means to handle it. Otherwise, the new generations of  the citizen will be 
molded into mixed perspectives. Third, family should play the role of  
teaching ethics and morality and every educational institution should teach 
students according to ethical and moral values. Fourth, the age of  1 year to 
15 years is the crucial time for children to learn ethical and moral value. So, 
every family should take care of  their children and teach them proper ethical 
value which helps to achieve sustainable development. Firth, the respondents 
who are not sure about ethical value helping students to improve sustainable 
development they should attend study about ethical and moral values. Sixth, 
the respondents are neutral about that their children are learning right 
behavior they should implement different strategy for develop behavior of  
their children. Seventh, a few respondents think that sufficient just for their 
children learn ethical values. However, they could not realize that they should 
teach more about moral lesson to make happy family. Eighth, parents are 
teaching ethical values but they are not sure about their children that when 
they grownup they will treat everyone equally. So, respondents should be sure 
that, who learn good values will not disappoint them. Finally, respondents 
should be sure about which children who learn ethical value and get best 
lesson about moral value from family and educational institutions they will 
Reduce corruption, become good citizen, improve economic condition of  
family and country and also achieve sustainable development of  country.

7. Conclusion
Family is the primary learning and training source for every child where the 
parents are teacher and teach the first valuable lesson to the children and 
family can play the key role to teach the ethics and morality by playing a role 
model towards their children which eventually help the country to achieve 

sustainable development. Children can learn from their family how to treat 
others with respect, differentiate right or wrong and carry this value 
throughout their lives. From family every child learn lesson and implement it 
through behavior. Love, share, care, sacrifice, and respect to others all things 
children learn from the family and in future they show it. If  children get 
proper ethical and moral lesson in future, they will turn into an asset for both 
of  family and country. Children are important part of  a successful family 
because they make the great role of  the family when grownup and ethical and 
moral value can develop themselves. After that they can lead the nation and 
achieve sustainable development for the country. Educational institutes 
shouldhelp children to become ethically developed and also should guide 
them and show the difference between right and wrong and should make 
them perfect for the rest of  the life so that they can be successful 
person.Since, 1 year to 15 years is the most crucial time for the children to 
learn the ethical values, this research recommends that Moral and Ethics 
must be inculcated in the children’s mind from the very beginning of  their 
life. Furthermore, Educational institutions, society, friends circle also should 
circulate the ethical values which also can play the significant role to achieve 
sustainable development in the country.
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Appendix: Sample Questionnaire 

Responsibility of  family towards teaching Ethics and Morality
1. Gender:        Male        Female
2. Education:        SSC        HSC        Under Graduate        Post Graduate
3. Marital Status:        Single        Married- but no children.           
           Married- and have children 
4. Is Ethics & Morality important for your children?        Yes        No                     
         Not Sure
5. Are the children learning Ethics & Morality properly?        Yes        No        
        Little        Not sure.
6. Who is the most responsible for teaching ethics & morality to your Children?
         Family        Educational Institutes        Society
7. Which time is the most proper time for the children to learn Ethics and Morality?
        1 year to 10 years.        10 years to 15 years.        15 years to 20 years                         
        20 years to 25 years.
8. Is Ethical value helping students to improve sustainable development?  
        Yes        No        Not sure
What do you think about the outcome of  ethics and morality practices of  a family?
    Please put tick mark       Highly disagreed       Disagreed       Neutral     Agreed     Highly Agreed
1. Children learn right behavior      
2. Make happy family     
3. Treat everyone equally     
4. Look after family     
5. Secure meaningful member     
6. Reduce corruption     
7. Produce good citizen     
8. Make society better     
9. Improve economic condition of  family     
10. Achieve sustainable development     

If  you have any comment regarding ethical practice of  a family.
Table 1. Is Ethics and Morality important for your children?
 Frequency Percent Valid Percent Cumulative Percent
Yes 100 83.3 83.3 83.3
No 3 2.5 2.5 85.8
Not sure 17 14.2 14.2 100.0
Total 120 100.0 100.0 

Table 2. Are the children learning Ethics and Morality properly?
 Frequency Percent Valid Percent Cumulative Percent
Yes 90 75.0 75.0 75.0
No 5 4.2 4.2 79.2
Little bit 8 6.7 6.7 85.8
Not sure 17 14.2 14.2 100.0
Total 120 100.0 100.0 

Table 3. Who is the most responsible for learning Ethics & Morality to your children?
Frequency % Valid % Cumulative Percent
Family 46 38.3 38.3 38.3
Educational Institute 41 34.2 34.2 72.5
Society 33 27.5 27.5 100.0
Total 120 100 100 

Table 4. Which time is the proper time for the children to learn Ethics & Morality?  
 Frequency % Valid % Cumulative Percent
1 to 10 years 28 23.3 23.3 23.3
10 to 15 years 64 53.3 53.3 76.7
15 to 20 years 28 23.3 23.3 100.0
Total 120 100 100 

Table 5. Is Ethical value helping students to improve sustainable development?
 Frequency % Valid % Cumulative Percent
Yes 97 80.8 80.8 80.8
No 3 2.5 2.5 83.3
Not sure 17 14.2 14.2 97.5
Missing 3 2.5 2.5 100
Total 120 100 100 

Table 6. Children learn right behavior
 Frequency % Valid % Cumulative Percent
Highly disagreed 3 2.5 2.5 2.5
Disagreed 1 0.8 0.8 3.3
Neutral 29 24.2 24.2 27.5
Agreed 74 61.7 61.7 89.2
Highly agreed 13 10.8 10.8 100.0
Total 120 100 100 

Table 7. Make happy family
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 3 2.5 2.5 3.3
Neutral 22 18.3 18.3 21.7
Agreed 71 59.2 59.2 80.8
Highly agreed 23 19.2 19.2 100.0
Total 120 100 100 

Table 8. Treat everyone equally
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 3 2.5 2.5 3.3
Neutral 24 20.0 20.0 23.3
Agreed 71 59.2 59.2 82.5
Highly agreed 21 17.5 17.5 100.0
Total 120 100 100 

Table 9. Look after family
 Frequency % Valid % Cumulative Percent
Highly disagreed 1 0.8 0.8 0.8
Disagreed 1 0.8 0.8 1.7
Neutral 18 15.0 15.0 16.7
Agreed 74 61.7 61.7 78.3
Highly agreed 26 21.7 21.7 100.0
Total 120 100 100 

Table 10. Secure meaningful member
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 19 15.8 15.8 16.7
Agreed 78 65/0 65/0 81.7
Highly agreed 22 18.3 18.3 100.0
Total 120 100 100 

Table 11. Reduce corruption
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 16 13.3 13.3 14.2
Agreed 76 63.3 63.3 77.5
Highly agreed 27 22.5 22.5 100.0
Total 120 100 100 

Table 12. Produce good citizen
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 14 11.7 11.7 12.5
Agreed 73 60.8 60.8 73.3
Highly agreed 32 26.7 26.7 100.0
Total 120 100 100 

Table 13. Make society better
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 19 15.8 15.8 16.7
Agreed 66 55.5 55.5 71.7
Highly agreed 34 28.3 28.3 100.0
Total 120 100 100 

Table 14. Improve economic condition of  family
 Frequency % Valid % Cumulative Percent
Disagreed 1 0.8 0.8 0.8
Neutral 15 12.5 12.5 13.3
Agreed 67 55.8 55.8 69.1
Highly agreed 37 30.8 30.8 100.0
Total 120 100 100 

Table 15. Achieve sustainable development
  Frequency Percent Valid Percent Cumulative Percent

Valid

 Disagreed 1 .8 .8 .8
 Neutral 15 12.5 12.5 13.3
 Agreed 66 55.0 55.0 68.3
 Highly agreed 38 31.7 31.7 100.0
 Total 120 100.0 100.0 

inherent wealth and good relationships among all Muslim nations. 
Unfortunately, so far, the Muslim Ummah could not get the most benefit 
from transnational culture in countering terrorism in this globalization era.

Objectives
 a. To identify the true meaning of  transnational culture.
 b. To mitigate the challenge of  terrorism in Muslim nations through   
     transnational culture especially in Turkey and Bangladesh.
 c. To alleviate the challenge of  terrorism through the Tawhidic paradigm. 

Literature review
Definition of  Transnational Culture
According to Fletcher (2015), it seems like today, more than ever, 
commonalities in cultural practice are all over the place when thinking 
transnationally. Neo-liberalism, globalizations have come to the mind when it 
is thought about transnational. However, Paul also thinks that, the most 
interesting space for discussing transnational cultural practice is in the realm 
of  technology. The world grows smaller as modes and vehicles of  
communication become faster, more efficient and more easily accessible 
globally.
 For example, Facebook is in many ways a transnational cultural meeting 
space where people from different nations, backgrounds, etc. are all status 
updating, liking and scrolling together. Therefore, transnational culture 
means the sharing ideas, thoughts, values to others by respecting other 
culture regardless the differences in multi cultures, multi-languages, 
multi-ethnicities and so on. Transnational culture helps us to embrace the 
other views, other thoughts without harming each other. 

Definition of  Terrorism
Terrorism has been a controversial concept, and this research adopts one of  
its well-known definitions: “the deliberate use or threat of  violence against 
non-combatants by a non-state actor for the achievement of  political ends, 
typically with the intent of  creating a wider psychological impact (Patrick, 
2011).”
 Terrorism is often classified by researchers into domestic and 
international terrorism. Choi (2016) was one of  the scholars who tried to 
distinguish between domestic and international terrorism. Terrorist attacks 
that targeted Oklahoma City or Tokyo subway could be labelled domestic. 
On the other hand, international terrorism refers to a terrorist act that takes 
place in a certain country; however, it involves perpetrators, victims,


